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Keynotes and Featured Sessions

Francisco Resto (Keynote)
English Language Fellow, Taurida National University, Kyiv,
Ukraine

The Sherlock Holmes Method to Teaching EFL

In the 21st century wider access to information has cau-
sed a sea of change in educational theory. What is the role of
the teacher in the age of Google? Clearly it is vital to prepare
students to solve problems and think critically about the world.
The Sherlock Holmes Method is one way to train students to
analyze and evaluate information more effectively. By inver-
ting the logic of old-fashioned teaching formulas, it is possible
to move toward a modern, student-centered classroom.

Anna Ciriani Dean (Keynote)
English Language Fellow, Yerevan State University

Social Media in the Language Classroom

With the rise of technology and the ubiquity of smart-
phones, the classroom can often feel like a battleground, where
teachers vie for students’ attention in an endless struggle
against the ‘ping’ or ‘buzz’ of social media notifications. Edu-
cators have rightly voiced their concern about the presence of
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social media in the classroom, and some teachers ban phones
altogether from their courses. Indeed, research suggests that
the mere presence of a phone can have detrimental effects on
the learning process (e.g. Rosen et al, 2013). However, the
continuous rise of social media on a global scale for both
leisure and business makes it impossible, in my view, to ignore
the potential of social media as a learning tool, particularly in
the language classroom, and as a means to empower students
to become active citizens of the world.

In this keynote speech, I will discuss the primacy of
digital literacy as a 21* -century skill, as well as the ways in
which social media have disrupted how students process infor-
mation, display creativity, and interact with their environment.
I will present an objectives-based approach to engaging stu-
dents in the language-learning process through social media,
focusing on the unique affordances different platforms have to
offer. Finally, 1 will provide examples of some concrete appli-
cations for social media as support for learning both inside and
outside the classroom.

Laureen A. Fregeau (Featured Session)
Editor, ECTESOL Review, University of South Alabama

Robert D. Leier
English Language Fellow. Russian-Armenian University

Publishing in English Language Journals

This featured session will describe the process of how to
turn your conference presentation into a published professional
academic article in a peer reviewed journal. Two veteran pub-
lished scholars, one currently editor of her own professional
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journal, will guide the participants through the publication pro-
cess which first starts with the identification of a topic, to wri-
ting the article, preparing the manuscript, submission, and
finally revision of the accepted article through the peer review
process.

Participants will also acquire the skills in how to select
the appropriate professional journal that “fits” their manus-
cript. This includes: understanding the types of articles (manu-
scripts) the journal accepts, their editorial policy, the specific
author guidelines, the publication access for authors and
readers, and finally the costs.

For example, the ECTESOL Review is a global English
language journal that invites submissions on and includes all
topics within the scope of learning English as another lan-
guage at any level (K-12, higher education, adult education):
related linguistics topics, practitioner guides, innovative
approaches to teaching English as another language, techno-
logy and articles on related cultures of EL populations, and
related cultural issues. Book reviews are also solicited. The
mission of ECTESOL Review is: Open access publication to
connect people and ideas to TESOL/TEFL. The editorial poli-
cy and review procedure of the ECTESOL Review is commit-
ted to scholarly inquiry on topics related to learning English as
another language (TESOL, ESOL, EFL, TFL, IEP, EAL, ESP,
EAP and TEFL). Manuscripts are considered in five catego-
ries: (1) research and (originnal, review, and interpretation),
(2) theoretical essay and discussion, (3) descriptive reports
from the field, including descriptions of innovative programs
or classrooms, (4) practitioner materials, and (5) book reviews.



These and many more aspects to successfully publishing
in a peer reviewed journal will be presented and discussed
throughout this session

Laureen A. Fregeau (Featured Session)
University of South Alabama

Robert D. Leier
English Language Fellow. Russian-Armenian University

Internationally Videoconferencing to Connect EFLs with
Native English Speakers

This featured session will show how a low-cost interac-
tive tool such as videoconferencing through communications
technologies allow face-to-face real time collaborations. It
removes the barrier of distance so learners can take part in live
discussions (Burke, et.al. 2010) in a global context. Internatio-
nal videoconferencing is a cost-effective and engaging ap-
proach to exchanging information between distant education
settings (Battaglino, 1996) and has been successfully emp-
loyed for enhancing post-secondary education (Payne,
Gooday, Coutts, Duncan, and Wolfe, 2006). International vi-
deoconference programs can be tools to unpack the stereotypes
participants hold about other cultures (Lee, 2010) and promote
cross-cultural understanding critical to successful careers in
global settings.

Interactionist theory tells us that effective L2 communi-
cation is learned through interactions between L2 speakers and
between L2 and native speakers. Videoconferencing can be an
effective and innovative tool for connecting ELs, especially in
international settings, to native speakers. Because of its low
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cost international videoconferencing provides opportunities for
students who would otherwise be unable to have an internatio-
nal experience. Many ELSs in developing countries are unlikely
to have international travel opportunities that take them to
English speaking countries. Thus, the goal for current project
IS to connect native English speakers with EFL students in
non-English speaking countries and to help U.S. students make
connections that immerse them in learning about other cultures
from members of that culture as well as give them experience
working with ELs. This model was implemented with World
Languages undergraduates as a Service Learning Project and
high school students in El Salvador and adult students in Co-
lombia. Video clips from these exchanges will demonstrate
how valuable videoconferencing can be a valuable tool for
authentic  cross-cultural communications and language
learning

Foreign Language Teaching Technologies and Learning
Methodologies

Arevik Alaverdyan
“Yeva” Language Centre

Adult Learners’ Motivation as an Inseparable Part of
ESL/ESP Teaching Methodology

Motivation plays a significant role in the process of
learning a language. All learners learn best when they are
motivated; so do adults. Hence, the way to ensure success of
adult learners is first to know what motivates and sustains
them in the learning process. The term adult language learner
is used to distinguish these learners from younger language
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learners enrolled in primary and secondary schools. In addition,
adult learner possess very different characteristics than their
younger counterparts. Adult language learners are goal oriented
and direct their learning to fulfill particular needs or demands.
In this article, we will define the term motivation, explain
different types of motivation, review previous studies about the
role of motivation in language learning, mention conditions of
motivation, and finally state key factors of motivation.

Motivation is not automatic, and requires teacher inter-
vention, planning, assessing and evaluation. The article also
offers some effective ways to get adult learners excited and
motivated about learning. Finally, a sociolingual interrogation
was performed to find out what factors motivate adults in
language learning. The findings show that career scope and job
opportunity is among the most inspiring reasons why so many
students are learning a foreign language.

Anna Arakelyan
Russian-Armenian University

Defining Critical Thinking

Critical thinking (CT) has become a buzz word for the
last two decades owing to the growing need and interest in CT
among educators and students both in public and private
sectors in Armenia. Although there is an erroneous belief
among many educators thinking that CT is all about criticism,
which is negative and not necessarily constructive, ‘...critical
thinking can be taught and learned, and when students learn
these skills and apply them appropriately, they become better
thinkers.” (Halpern, 1999, p.70)
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The workshop will focus on some essential CT prin-
ciples and systems to help participants both deepen and broa-
den their understanding of this complex concept. Additionally,
the workshop will provide a number of opportunities for parti-
cipants to examine the concept of CT to enhance their know-
ledge and skills in its practice and cultivation in the classroom
can be better supported as well as explore instructional strate-
gies and activities to encourage CT in everyday life.

Lia Asatryan
Russian-Armenian University

Teaching a Language: Lesson Planning, Diversity,
Improvisation.

Lesson planning plays a crucial role in language tea-
ching. By saying a ‘lesson plan’ we do not mean ready-made
templates or activity steps, but rather a comprehensive, tailor-
made and diverse plan created by the teacher for each target
group of learners, for each class. The teacher may or may not
follow the agenda he/she has created, depending on the course
of the lesson, the learners’ feedback and other factors.

The language proficiency level, as well as the needs of the
learners must be the key elements to be taken into consideration
when crafting the plan. It is important to create lesson plans that
include a variety of activities and materials. Sticking to the
same routine can in the long run make the lessons less appealing
to both the teacher and the students. By diversifying the lessons
and integrating activities that cover different skills and types of
involvement the teacher is more likely to meet the learners’
needs and engage everyone in the learning process.
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All teachers know that any lesson bears an element of
unpredictability. What has worked perfectly in five different
learner groups, can cease to do so in the sixth one. This is why
the teacher should be ready to alter the course of the class and
swiftly switch to Plan B if Plan A does not work. A lesson
plan is an arsenal of know-how and resources that the teacher
puts together to meet specific learning objectives. It is a tool
that makes the teacher more confident and productive

Anna Ayrapetyan
Russian-Armenian University

Developing Speaking and Listening through Digital
Storytelling and Podcasting: Action Research of
Undergraduate Students in Armenia

Listening and speaking are basic components of any
communication. If one of them fails, communication cannot be
considered successful. For that reason, language teachers
should focus on these two skills when they teach a language.
With the advent of technology, teachers have gained more op-
portunities to engage learners in listening and speaking activi-
ties and make this process enjoyable and entertaining for them.
Today, almost every child and teenager possesses various
technological devices and considers them to be a part of their
lives.

One of the technological tools that have gained great po-
pularity today is Podcasting and digital storytelling (DST).
They are used both for entertainment and educational pur-
poses. For instance, people can share their ideas about specific
topics through radio and video program episodes. Although
teachers try to use technology in their classes, they often
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neglect listening and speaking skills or dedicate little class
time to teaching these skills thinking that over time, learners
will develop these skills automatically. Presumably, teachers
do not also assign listening and speaking activities as home-
work because they cannot watch if learners do them or not;
however, technology can be a solution.

In this study, it is evaluated the extent to which pod-
casting and digital storytelling can be used as tools to develop
students’ listening and speaking skills. This paper presents
action research conducted with undergraduate students in one
of the universities of Armenia. The study aims to explore the
effectiveness of podcasts and digital storytelling for deve-
loping students listening and speaking skills. In addition to
that, the research also focuses on the perception of learners
towards these technological tools.

Lilit Baburyan
Russian-Armenian University

The Effective Impact of Modern Technology on the
Teaching-Learning Process

The 21* century is considered to be an era of new tech-
nological innovations. The impact of technology can be felt in
every specific sphere of life, education in particular.

The Internet has become a powerful means in the educa-
tional process. Despite its drawbacks the access to the internet
and the use of various devices allow teachers and students to
find diverse sources of information, tutorials and other kinds
of assisting materials which can be used to academically im-
prove students’ knowledge and level up teaching and learning
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opportunities. The influence of digital factor has grown rapidly
during the recent years. In educational context the digital
means have increased access to education and improve its
relevance and quality. Thus digitalization of educational prog-
ress encourages interaction and cooperation among students,
teachers, regardless of the distance.

This opportunity of collaboration helps students to
enhance their communication skills as well as their global
awareness. Typically, the interactive relationship between
learners and instructors leads to more tight cooperation bet-
ween these two groups. Technological developments like digi-
tal cameras, projectors, computer power point presentations all
these have become great sources for teachers to help students
grasp the data easily and quickly. Technology has a positive
impact on education but it may also have negative effects.

Teachers and students should implement the beneficial
principles of technological advances and eliminate the draw-
backs which hinder success in teaching-learning process in this
field.

Marina Chalyan,
Anahit Tunyan
Russian-Armenian University

Ted Talks as an Effective Example of Using Technology
in the Classroom
The use of Technology has become an important part of
the learning process. It enables teachers to adapt classroom ac-
tivities, thus enhancing the language learning process. The use
of Ted Talks serves as a good sample of how effectively tech-
nology can and must be used in English classes, especially for
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future journalists, cinematographers, PR specialists. The ad-
vantages of these sites are that all of them are accessible,
friendly and easy to use. Teachers are given a good chance to
present them to students of different proficiency levels (using
subtitles or without them, pausing for the explanation, pre-tea-
ching the words before watching the video. Nowadays when
the textbooks for journalists are rapidly getting outdated, Ted
Talks provide the teachers with materials that cover a vast
number of thought-provoking, urgent news covering a range of
different topics. The final part of the lesson becomes more
exciting when short talks provoke discussions and debates thus
activating the process of vocabulary learning. Authentic
English increases the enthusiasm of students and makes the
lesson more interactive.

The only disadvantage is that sometimes students find
foreign accent difficult to comprehend and this requires an
additional effort from the teacher

bgnp Yupuy tnyut
NEnwlut dutjujupduljut hwdwjuwput

vuntpp npujbu whq kpkh ptpuljuinipjut ntunigdw
thnjutibtpgnpénit mkjutininghw
bPuswtu hwynth E gwiugws hwnnppuljguljub
hdwnnipinit sh Jupnn dbwynpyk), ek unynponutph Ynnuhg
skt jnipugynid hwdwyuwnwupuwt pipujutujut junnyg-
ubpp: vunhpt wyt k, pk wdjuy ppujubuut Eplnyp jnt-
pugynud k phnnijnhy, ph hunnijunhy tnubwlny: Fdjupnt-
pintu E ukpjuyugunid twb pkpujutwjut b hwunnppuljgu-
Juwt hdwnnipnitubph hwpwpbkpulgnipyut npnotyp, pwth np
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wnwehtiibpti pujws tu Jkpehtubphg hhupnid:Ulqiipkuh
niunigdwtt thnputibpgnpdnit dkpnnhluwyh opewbwlubipnid
wnwohtt wjwh L dnynud puwnbpp: Mundbwlubt fjuwnt
hpunpuyhtt qupdmipnit £, nph dhongny htwpwynpnipjniu
E unbndynid punupwidnigh puwquuljh Yplunipjut, wnw-
Jhjwgnyuu hpwlwb junupuyhtt othdwt Unphjuynpdwdp:
vunp tywunnd £ unynpnnubph dwbwsnnuljut gnpéni-
ubnipjuip, nupdubny niunigdwt gqnpéplpwugp unbnéw-
gnpdwljul, wljnhy, qupduh:

untpp Jupnn &bt oqunwgnpéyl] niunigdwb pninp
thnypnud: Thith qu ghnbjhpibph gwhwinmd, ph’ wqun
dnwdupdwip: Uh Ynnuhg fuwunbtpp phpujubulut ghnk-
1hputph jnipwhwwnni dnwwywhdwt gnpshp L, djniu
Unnuhg npubg wdpuljupdwl, unpugdwi dheng: wunbpp
Jupnn G Juwwuwpl] phwqinunhl-hwjnnpnodwut  gnpéw-
nnyp, puwgwhuynbk] hwfwpwlh hwunhwyny, jppugdut
nbuwtlnithg pupnmpmt tkpjujugunn nddwupnipniu-
ubkpp: Lpwtp unynpnnubph énynipjniup hunpwhwpbint wp-
iyt vhong tu: twuwpwinid jpwrn Jhpwebknt hh-
twlwb tywwnwlp ny vhuwju unynpnnubph npwnpnipmniup
gpwytl £, iputig wowlghip, wyil qupdwugubyp:

Zunnpnuljgulut puntpp dbwynpyty Eu onnwp kqyh
niunigdwtt thnpjuikpgnpénit dbkpnnhljuyh oppwttmjutipnid b
b gpwip Yhpwnkjhu otounp ppynid L junuph vwhniinipiut
Ypu:

Uluhwyn E, np phpujutinmipjut ntumgdwt pupwug-
pnid nplk jpwn Yhpwnkihu, unynpnnubpp ywhwp k ny dhuwygh
qhunbtwt wyy pwunh juinbbpp, wl pignikh gpubp: O
hwy, pt wwpuhy qupngulwitkpp uhpny B dEpgpudynid
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tEquljut jud hwnnppulguwui ppwnbtph dbke nwuh pb-
pugpnid: Uwluyt pownbtpp whwnp L (hukh dwwngkih,
mynipdpntbih b whwp E plukt tputg dnwynp & hnglhinp ww-
hwuoubphg: vunuyhtt mbjuninghwukph Jhpwenidp btywu-
nnmd £ unynpnnubph huptnipnyt wopupwnwtiph dpwlynyph
Alwynpuwiipn: Lpwtp wykjh £ wpwg tu hwunpuwhwpnid
JwhiJwénipjniup nuuwgnpphg b ntunigshg:

Jacqueline Minassian
Université russo-arménienne

Les Particularités de I’Exploitation du Document
Publicitaire en Classe de FLE

La composante culturelle dans I’enseignement du fran-
cais langue étrangere va de pair avec la composante communi-
cative a tous les niveaux de Dl’apprentissage de la langue.
Toutefois, dans I’enseignement des langues étrangeres, la
composante linguistique reste privilégiée, tandis que les
composantes précitées, malgré leur importance dans le monde
multiculturel actuel, restent négligées. Ce probléme nous incite
a envisager les composantes communicative et culturelle et a
définir leur role dans le processus d’apprentissage.

Du fait que le document publicitaire est omniprésent,
témoigne de 1’avantage d’observer une langue dans un cont-
exte socioculturel. La publicité se révele dans ce cas comme
un support idéal pour découvrir les valeurs, les représentations,
les croyances et les autres éléments socioculturels du pays ou
elle est congue. C’est un outil précieux d’apprentissage de la
langue, car elle met 1’étudiant en contact avec différents regis-
tres de langue, des jeux de mots, etc.
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Donc, notre objectif est de présenter le problématique de
I’évolution pédagogique vers 1’ouverture a I’interculturel dans
I’enseignement des langues étrangeres, en analysant le méca-
nisme du développement des compétences culturelle et com-
municative au moyen des documents publicitaires. Notons,
qu’un document publicitaire est utilisable en classe de langue
étrangere tant sur le plan linguistique que sur le plan culturel.
Notre but est de caractériser le processus de 1’apprentissage
d’une langue étrangeére dans 1’utilisation d’un document
porteur d’'une image de 1’autre, afin de mettre en relief le role
de ’enseignant comme médiateur culturel. Cette approche met
I’accent sur la pratique de la langue.

Shushanik Melik-Adamyan
Russian-Armenian University

Role of Technology-based Approaches to Mistake
Correction in EFL

Among the many problems that EFL educators face
daily is the destructive power of mistakes which in all reality
have to serve as a source of motivation and progress. Const-
ructive approaches to mistake correction are thus undeniably
important for the educational process as such and languages, in
particular. Learners who have not mastered the art of mistake-
making will be slow to advance. In the same vein, teachers
who have not mastered the art of mistake-correction will be
slow to ensure learners’ advancement.

This paper addresses several innovative ways mistake
correction by comparing them to more common, non-techno-
logy-based ones. Language educators can now implement the
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following tools: YouGlish, Vocabulary.com, voice recording,
Readability, Word autocorrect, feedback by email and by voice
recording, to name just a few. The paper discusses the positive
and negative aspects of such approaches but primarily focuses
on their applications in various contexts and the implications
behind using them. Several of these tools are oriented more
towards the independent learner who is able to detect and
correct their own individual mistakes and patterns of mistakes;
others, however, necessitate the teacher’s active engagement in
revealing and addressing the learners’ mistakes. The aim is one:
traditional and technological, individual and group-oriented,
independent and teacher-dependent approaches are all meant to
boost the learner’s fluency and better overall language
performance.

Tamapa Oxposin
Poccuiicko-ApMAHCKUN YHUBEPCUTET

doHeTHYECKAs 3aPSAAKA KAK CIIOCO0 MOBBIIICHUS
MOTHBALUH YYAIIUXCH HA YPOKAX HHOCTPAHHOIO A3bIKA

[IponsHonIEHNE — 3TO CBOErO poJa «BU3UTHAS KapTod-
Ka» TOBOPSIIEro, MOTOMY YTO IEPBOE, HA YTO MbI O0OpalaemM
BHUMaHHE MpH OOIIEHWH C YEJIOBEKOM — 3TO YHUCTOTa U
NPaBUIBHOCTH ero pedd. OgHuM u3 Haubosee 3(hHeKTUBHBIX
CPEICTB BO3ICHCTBUA HAa OMOLMU U YYyBCTBA YyYallUXCs
aBnsieTca (poHeTHyeckas 3apsaKa, MpeacTaBisomas codoi
«CUJIbHEHIINH TICUXUYECKUH MOOYyAUTEeNb, NMPOHUKAIOMIUN B
MOJICIIy/IHbIE TUIyOMHBI CO3HaHUsA». DoHEeTHUEeCKas 3apsiaKa —
TPEHUPOBOYHOE ITPOU3HOCUTEIBHOE YIPAXXHEHHE, KOTOPOE
paccunTtaHo Ha 5—10 MHUHYT M TATOTEET K Hadaldy YpoOKa, Tak
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KaK B JAHHOM CJIy4ae OHA HEUTpaIMU3yeT BIIUSIHUE 3BYKOBOHI
CpeAbl POJHOIO sI3bIKA, CIIOCOOCTBYET CO3JaHMIO aTMOCHEpHI
MHOSA3BIYHOTO OOLIEHMS, IPEAYIPEXKIACT MOsIBIEHUE (POHETH-
YEeCKHMX OLIMOOK 10 MaTepually BCEro ypoka.

VYdamuxcsi HE0oOXOJUMO MOCTOSHHO MOTHUBHPOBATh K
ob0yuyenuto. [lo3HaBarenbHas NEATENBHOCTh BKIIOYAET MOTH-
BaIlMOHHBIC HABBIKM (MOTHUB, UHTEPEC, OTHOILICHUE) HAPAIY C
OIEpallMOHHBIMM KOMIIOHEHTaMU (3HaHMSI, YMEHUS, HABBIKH).
OOb1uHO (hoHETHUECKAsT 3apsAKa CTPOUTCS MOITAIHO: OT 0O0-
Jjee MeNKUX eAMHUI] K Oosiee kpynHbIM. Lleab npoBeneHus
(oHeTHUECKOM 3apsAAKH Ha yPOKax MHOCTPAHHOT'O sI3bIKa — I10-
MOYb YYallIUMCS B OBJIAZICHUN U PA3BUTHUH OCHOBHBIX HABBIKOB
IIPOM3HOILICHNS U MHTOHALMU MHOCTPAHHOTO sI3bIKA ¥ IOHUMa-
HUU MHOCTPaHHOM peun Ha ciiyX. OmbIT MHOTHUX IpenojiaBa-
TeJNel MOATBEPIKIACT, YTO MPOBEACHHE (HOHETUUECKHX 3apsi-
JOK Ha ypOKax HHOCTPAHHOTO S3bIKAa — 3TO 3(P(EKTUBHBIN
MpUeM MOJJEpKaHUS MHTepeca K yuyeOe, MOBBIIIEHNUS aKTHUB-
HOCTH M pabOTOCIOCOOHOCTH yYalluxcsi Ha ypoKax, Tak Kak
OHM IIOMOTAIOT BBECTH DJIEMEHT WIPHl U COPEBHOBAHMS B
IIPOLIECCE OBJIAJCHHUS A3BIKOM.

B craree ananusupyercs 3¢¢exkTuBHas moadopka yii-
paskHEHHH JUIst OHETUYECKON 3apsiiKH, TPH KOTOPBIX 3aKperl-
JSI0TCS HAaBBIKM TNPOU3HOIIEHHsA. PaccmarpuBaroTcs JiBe
OCHOBHBI€ TPYIIIbI YIIPAXKHEHU: a) yIPa)KHEHUS B CIyLUIaHUU
u 0) ynpakHeHus B Bocmnpou3sBeneHuu. Mccnenyrorcs camble
pacnpocTpaHeHHbIe BHUbI (POHETHUECKOH 3apsaku (pudmos-
KM, CKOPOTOBOPKH, CTHXH), a TaKXe IOJYEPKHUBAETCS BaXK-
HOCTB UX MOJOOPKH C YYETOM OCHOBHOM JIEGKCHYECKOH U IpaM-
MaTU4ECKOU TEMBI ypOKa.
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KuroueBble ciioBa: poHeTndeckast 3apsika, IpOU3HOCH-
TeJbHbIE HABBIKH, TPEHUPOBOUHOE YIpaKHEHUE, (oHeTHyec-
KH€ HaBBIKU.

Anna Papoyan
Yerevan State University

On the Role of Cooperative and Collaborative Learning
Strategies in an English Speaking Class

Developing speaking skills is a difficult task for both
foreign language instructors and learners. Foreign language
classes should be aimed to encourage students to speak and
learn while speaking. Students can most benefit by being
involved in team work. In this paper we discuss some teaching
strategies which help to promote language acquisition.

Cooperative and collaborative strategies are of primary
importance as they can be practiced at any grade level and
provide the students with the opportunity to support language
acquisition. These strategies promote active language practice,
encourage the students to use their background knowledge
trying to find solutions to the offered tasks as well as develop
communicative skills irrespective of their language competence.

Working in smaller groups supposes building an envi-
ronment for the students to feel more enthusiastic to voice
their opinion, to be eager to generate ideas and to back their
standpoints. Team working can foster the students to endeavor
to develop their organizational skills so as to structure their
oral language in a more meaningful way and get motivated to
participate in decision making by producing a cohesive piece
of oral performance, thus, contributing to the accomplishment
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of the goal. Therefore, students with even minimal responses
get motivated to take part in speaking assignments.

Jim Teepen
Russian-Armenian University

Culture and Language through Art

This interactive presentation will explore American cul-
ture through American painting. Participants will take part in a
simulated lesson in which they will contribute to the discus-
sion and thereby gain a realistic understanding of the ap-
proach — an approach that | believe has the virtue of being
flexible and engaging for learners at any age in almost any
setting.

Aurt reflects culture. Given this notion, the premise is that
engagement with compelling artwork not only provides an
excellent prism through which to learn about a given culture
through a powerful visual means but also motivates students to
describe and interpret art at a level that is comfortable for
them. Students at any level will be challenged to use language
in a way to best articulate their observations and interpreta-
tions as they discuss the work and learn about the culture.

Specific techniques for teaching grammar will also be
explored. Different paintings are suited for teaching different
grammar points. Exercises involving verb tenses, prepositions,
and questions will be demonstrated. Suggestions for pertinent
writing activities will be made.

Parallels between the paintings and literature of the
period will be noted in both the American and global context.
Though only paintings will be used in the presentation,
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potential supplementary material and resources will be
discussed. In particular, the use of museum websites, videos of
artists, and analyses by art critics will be addressed.

Nune Tovmasyan
Yerevan State University and Russian-Armenian University

On Some Activities as Effective Tools for the Critical
Thinking Course Based on English and American
Literature

Critical thinking skill is a vitally important skill for all
the members of human society in our era. Under the term
critical thinking we understand thinking rationally and inde-
pendently. This is a skill that prepares students for problem-
solving, for drawing conclusions and expressing their view-
points. Critical thinking refers to the ability to analyze infor-
mation objectively and make a reasoned judgement. When
students learn to think critically they are able to formulate their
own opinions, see connections between ideas and draw their
own conclusions. Critical thinking is a discipline of analysis,
and is also about being open to other viewpoints and opinions.

Great literary works are perfect material for critical thin-
king, with challenging narratives and deep characters. To pro-
mote the development of students’ critical thinking abilities we
have worked out specific lessons on character motivation, plot
predictions, and text analysis. We also offer a list of project-
based presentations requiring team work and cooperation with
other teams, performing sketches, and making short films on
the scripts written by students based on a certain literary work.

All the above-mentioned help the students to learn how
to dig through knowledge and sources to find the most useful
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and appropriate facts to sum up and make conclusions. It also
helps Armenian students to think in English, which enhances
their English speaking and writing skills.

Heghine Tumanyan
Russian-Armenian University

Using Movies as a Tool to Enhance Language Learning

Movies and video materials have been an integral part of
language teaching/learning process for decades. Modern tech-
nology and Internet accessibility makes it easier to find and
watch any movie you want in any language you are interested
to learn. It is one of the tools which can be used in any level of
foreign language acquisition for many obvious reasons: they
are motivational, provide authentic context and real-life lan-
guage input in the classroom activities, the visual context helps
learners to memorize new vocabulary and correctly imitate
words thus acting as having a native speaking teacher in the
classroom, lessons can be planned so that movies and other
video materials are used in a way to practice all four skills.

Since the benefits of using movies as teaching resources
has proved itself to be effective for decades, many available
online lesson plans have recently been developed using differ-
rent genres of movies to develop different levels of language
acquisition as well as LSP, considering the purpose the student
has to learn the given language.

Considering the above mentioned factors, as well as the
fact that movies provide a rich historical, cultural, visual and
vocabulary resources, we can say that using them in the
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classroom can be one of the most enjoyable, motivating and
effective means of teaching/learning a foreign language.

Meri Yesayan
Russian-Armenian University

Peculiarities of English Academic Writing

“In science, the credit goes to the man who convinces
the world, not to man to whom the idea first occurs.” Sir
William Osler

Graduate students often face a variety of writing tasks
throughout their academic career — they need to write a report,
an essay, a thesis or a dissertation. The difference between
creative writing and academic writing is primarily a stylistic
one. A writer should try to teach the reader, not to impress
them. Acquiring academic skills has many benefits. It helps
students to think critically, present complex ideas logically, at
the same time it boosts creativity, confidence and writing
skills. These skills are not only useful in university, but also
after the graduation.

As mentioned above students dealing with academic
writing should primarily consider the norms of the academic
writing style. A piece of writing in colloquial style with
academic content may be considered too simplistic, even if the
ideas and data are complex. Hence, first of all, features of
academic writing should be introduced and taught to the
students. Deciding what is academic or not is further
complicated by the fact that academic style differs from one
area of study to another.
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Over the past two decades, there has been considerable
interest in tracing the peculiarities of academic language.
Hence, it is of urgent importance to conduct further research
on revealing all the aspects of English academic writing.

Linquistics and Cross-Cultural Communication

Tamara Baghdadyan
Russian-Armenian University

The Role of Euphemisms in the Speeches of Male and
Female Politicians

Politicians resort to euphemism as a “safe” way to deal
with unpleasant subjects and criticize their opponents without
giving a negative impression to their audiences. Political
euphemisms are closely related to the phenomenon of “poli-
tical correctness.” Political euphemisms play an important role
in the proper construction of a political text in accordance with
the pragmatic attitudes of communication. Among the many
functions of euphemisms, it is necessary to highlight the inten-
tional function, namely the achievement of a specific commu-
nicative effect with the help of euphemisms, in which the
addresser tries to convince the addressee of the correctness of
his statement, giving certain arguments and hiding unwanted
and conflicting factors using word substitution.

In this paper, the attempt has been made to analyze the
role of euphemisms used by British and American politicians,
comparing speeches delivered by different male and female
politicians. The analysis is mainly based on the passages taken
from the speeches of prominent political figures such as B.
Obama, H. Clinton, D. Cameron, D. Trump, and T. May that
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were made on different historical occasions. The focus of at-
tention in this paper is on the positive (or at least non-nega-
tive) dimension of euphemisms which arises out of concern for
the addressees’ feelings.

Bocranmxsan ApMuHe
Poccuiicko-ApMSHCKUN YHUBEPCUTET

ApabGckoe Hacseque B HCIIAHCKOM PeaibHOCTH

OnHuM U3 (HaKkTOpPOB, OTVIMYAIOLIUX HCIAHCKUH SA3BIK OT
OCTaJIbHBIX POMAHCKHMX SA3BIKOB, SBJISIETCS HAJIWYUE MHOIO-
YHCIIEHHBIX 3JEMEHTOB apabCKOro MpoucxoxiaeHus. [ocmon-
cTBO apaboB B Mcmanum HaumHaetcs eme ¢ 711 rona, xoraa
IIPOM30LUIN NIEepBbIE HamajleHus apados Ha [Iupeneiickuii no-
nyoctpoB uepe3 ['mOpanrapckuii nposmB. CioBa apaOCKOro
IIPOUCXOXACHUS B UCIIAHCKOM $3bIKE OYE€Hb MHOTOYHCJIEHHBI,
U UX HUCIOJb30BAaHUE CTAHOBUTCS 4Yallle, YeM IOXKHEE Haxo-
JUTCSl palioH MoJiyocTpoBa. BaxHO OTMETUTH TOT (aKT, 4TO
apalbl, MPUCYTCTBOBaBIIKE B McnaHuu B Te BpeMeHa, ObLIM
MHULMATOPaMH Ba)KHBIX KYJIbTYPHBIX MHHOBAILlUMM, TAKMX KaK:
aIXUMHUs, anreOpa, 1axmarsl, UCIOJIb30BaHUE apaOCKuX Lugp
BMECTO PUMCKHX, Hles Hyas. Kpome Toro, mpucyrcrBue apa-
00B OKa3ayo BIUsSHUE U HAa MY3bIKy. Kak, Hanpumep, rurapa
Wi QJIaMEHKO, CTPYKTypa KOTOPBIX UMEET MHOTO OOIIMX 3Jie-
MEHTOB C TpaaulMOHHON My3bikoi CeepHoit Adpuxu. C
JUHTBUCTUYECKON TOYKHM 3peHUs] apaOCKue CIOoBa B HCIAHC-
KOM $SI3bIKE€ UMEIOT HECKOJIbKO XapaKTEePUCTHK: OOJBIIMHCTBO
U3 HUX — CYLIECTBUTEIBHbIE U TOIOHUMBI, OUEHb MAJIO MIpHJIa-
raTelibHBIX M TJIAroJIOB M TOJNBKO ofuH mpemior (hasta).
Anbxecupac, I'mOpantap, Anbmepus, ['BagankBuBup, ['Ba-
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Janaxapa — BCe 3TU Ha3BaHUA reorpaduyeckux oObEKTOB MU
rOpoZIOB MMEIT apabckoe mpoucxoxiaeHue. Ho apaOuszmbl
MOJKHO HaWTH U BO MHOTHX APYIMX CEMAaHTHYECKHX OOJIACTSIX
COBPEMEHHOT'0 HCIAHCKOTO S3bIKa, TAaKUX KaK POJ 3aHATHI
(acalde, albacea, alfarero), ceanckoe xo3siictBo (albaricoque,
zanahoria, naranja, arroz), ema u mnocyna (escabeche, fideo,
almuerzo, jarra, taza) u T.1. [To 0OmUM 107CUETaM, B CJIOBApE
MCIAHCKOTO s3bIKa HacuuThiBaeTcsi okoyio 4 000 apabu3moB,
MHOTHE U3 KOTOPBIX UMEIOT, KaK OYEBUIHO, 00IIHE TpedUKCHI
u cyddukcel, Takue kak -al, -guada wu -i.

Nonna Gasparyan
Armenian National Agrarian University
Russian-Armenian University

A Metaphoric Circle as a Way of Organizing Knowledge

A metaphor is not only an element of the language, but it
is also one of the ways of organizing thinking. According to
the traditional approach, a metaphor is considered to be an
inherent notion of language, it is a matter of words, not
thoughts and actions. This is the reason why most people think
that metaphors are the issues of languages. On the contrary,
nowadays most scientists claim that metaphors have penet-
rated into everyday life, into our thoughts and actions, and the
conceptual system with help of which we think and act is
fundamentally metaphorical. A metaphor has been generated
by the interpenetration of new concepts that reflect the
experience and the degree of understanding of reality by a
person. A metaphor is not just a means of nomination, but first
of all a means of creating a new reality. A conceptual meta-
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phor, transferring conceptual structures from some fragments
of reality to its other fragments, gives rise to the concep-
tualization and representation of these fragments in the already
existing system of concepts.

In addition, a metaphor that is used to describe a frag-
ment of reality gives rise to a number of new metaphors
intersecting with it, and here it may be necessary to speak of a
metaphoric circle covering a certain area of knowledge.

Nelly Ghazaryan
Yerevan State University

The Functional Communicative Analysis of Speech Acts
Expressing Request and Refusal

The paper deals with the functional communicative
analysis of speech acts, namely those of request and refusal.
The subject matter of this paper is of much importance and
interest in Modern English as it deals with the study of
language use. In the course of time, linguistic utterances have
been studied from the syntactic and semantic points of view,
leaving pragmatics in the shade. However, the semantic theory
alone can give only part of a general account of language
understanding and it needs to be complemented by a theory of
linguistic communication: pragmatics, because the structure
represents the unity of its nominative and communicative
aspects. Our language would be rather uninteresting if the
words and expressions possessed only literal meanings, in that
case language would lack the possibilities of playful interplay
between meanings.
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In this paper our attention will be focused on speech acts
of request and refusal discussed from the pragmalinguistic
point of view. There exist different ways of expressing request
and refusal and the speaker’s choice is conditioned by these
different factors.

Alla Kevorkova
Russian-Armenian University

Discourse and Speech Acts as a Representation of
Theoretical Breakthrough in Linguistics

In contemporary linguistics one of the most important
issues is the interrelationship between speech acts and the
discourse. From a theoretical, and a practical point of view, it
is necessary to single out the entities that, in fact, constitute the
object of analysis. In J. Austin’s famous lecture “How to Do
Things with Words,” the linguist literally indicates that
“words” as “actions” occupy the place of “things” or “What
People Say They Do with Words.”

The complex structure of the statement has forced many
to reconsider their attitude to the analysis of the language, and
especially — its communicative function. It is precisely the
study of the utterance as the smallest unit in pragmatics, which
led to a theoretical breakthrough. The analysis of discourse as
a sequence or complex act is fundamentally different from the
grammatical analysis of linguistic forms of these acts.

Such a turn in views on language prove the idea that lan-
guage is a direct activity with a specific goal; it is a living
organism that is realized in a concrete communicative situation
and not an abstract formal system of linguistic units.
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Eddw vugunpjut
Zuy-Intuwjut hwdwjuwpub

dwynphup. Uhpttwnupjut wpwpkptuh pupdp (Eqni

Uhty dhotmunwph Gypnuyuynid swnlnid Ehtt wqquyjht
1Egniutipp, dowlnypep, wdpuw unyniud tp pphuninubnipinip,
wpwpymd Eht wpybunh hhwupwiy gnpsdtp, dwpnlught
ninknh b dnph gqniquljgnidhg stuynid Ehtt ghnwljuin hwywn-
twgnpénipniuubp, wpwpuljut woppwuphmd dwpnhly huwyg-
Ynud Eht hwqup m dkly gqhobpubph wwwndnipniuutpny,
wnbtwntubpp b tpjhunthutipp juqunid Eht yuwwndnipmnib-
ubkph hipttwwnhy dnnnwéniubtp, wpuwpwljub pnsynp ghnkph
upjupwiptiiph dwuhtt wuwwnnwdubkp, hull hpuwywpwlubpnid
hgnid Ehtt ginkgiujunu hobwnnputph wnkpp:

Unytu nuunmidtwuhpnipjut btyuwwnwlp dhetwnupyub
wpuphpbh «puguhwjnmdis | npybu ghnbgiuunubin
wpytkuwnh vhong:

Upwpwlwb dowlnyph qupqugdwui b wwwndnipjub
Uty wnhwuwpwl wpupkpkih’ npybu Tnpuih 1Equh ghpp
Jhpluwnph k. wytt Jhwynpnud £ ny Jhuytt wpuwpwlut, wyb
nn9 hujudwlwt wohuuphp: Swwynpnipinit jw, np wpupk-
pkuny unbnéwgnpstip upwnpmd kp dwnph b upnh hwudw-
b winunpnd wohunwip, b np wpup ukthwlwi (kqht
uppwhwpjws  gponutpp  gpp b dpuy ppkg  kqh
hwpunmpnitip gnigunpbini, gpuynp hnipwpdwuubpnid
upw ghntgynipniip wwhwywibnt hwdwp. wohowphh qk-
nupytunuljut Unnkjh thivnpunniph dbe hkug (kqyh hwnby
uhpnig kp $uynid junuph dhengny dodwpunnipjutin hwutibnt
Aqunuup:
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Uhotwnuput wpwpkptup sptinuunid tp wynbwnubkph
onmipphpht. Upwig hbpnubkpp puquuph] ki unpudwby
Jht, tpw uhptlwtp, wuniuhtp, ohtkp, pwtwuwnbnsubp,
nrunighsbp, hdwuwnnitubp, tpwbg uvwubkpp, hwptp, npnh-
ukp, wppwukp, jubkbptp: Uwluwt ndpkp ) np hwinghytu
wpwpwljut dhottwnwput gpujubnipyut, dwubwynpu-
whu wnbghuh kebpnud, tpw htpnup dhuyt ne dhuyg dkLa
t wpupkpbip npytu unupny huiwgknt dheng:

Upwpwlwl junupupybunp hbnwqu gupbkpnud hdw-
161 £ hbwnwgnunnubpht, uwwluyt dhty opu wpwpwugh-
nmpniup junpnipjudp sh ntunwdtwuppl] dhptwnupyub
wpuwpkpkuh (Egnil:

Ruzan Khachatryan
Université russo-arménienne

Empathie comme Elément de 1a Médiation Culturelle dans
I"Enseignement des Langues étrangéres

La notion d'empathie intéresse un grand nombre de dis-
ciplines, dans lesquelles elle reléve de conceptions et d'appro-
ches diverses.

Dans cet article sont détaillement présentés les dimen-
sions et les aspects de I"'empathie.

On mentionne les diverses définitions de ce terme dans
les disciplines scientifiques différentes.

Comme la communication interculturelle a accumulé
tant d’informations sur I'empathie, elle se situe dans un con-
texte social d'interaction entre des personnes d'identités et de
contexte culturel différent, ce qui est identifiée de nombreuses
manieres.
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L'influence et 1'efficacité¢ de I'empathie sur le processus
de I'ensignement se conditionne par la médiation culturelle.

L'objectif essentiel de I'étude consiste a mettre en
lumicre la question de I'empathie qui est sous-estimée dans
I'ensemble de la recherche sur la pédagogie des langues et des
pratiques d'enseignement actuelles. La médiation culturelle
constitue une vaste catégorie qui englobe la compréhension,
I"explication, le fait de commenter, d'interpréter et de négocier
divers phénomenes: faits, textes, comportements, situations,
sentiments, émotions entre personnes appatenant a différentes
cultures ou subcultures.

Dans le systeme éducatif la médiation linguistique a re-
tenu I'attention des didacticiens, ce qui se refléte dans des in-
structions officielles ainsi que dans des manuels de frangais.

La médiation est une activité langagiére intégrative. Pour
la réussir, I'apprenant doit mobiliser toutes ses capacités
réceptives et productives.

La médiation sollicite la mise en oeuvre des stratégies
avec les catégories de planification, exécution et remédiation.

Il est a noter qu’elle est peu présente dans 1'enseig-
nement.

Lilit Lobyan
Russian-Armenian University

L'avenir linguistique en Belgique

La langue francaise a une grande variété d’usages car
elle est la langue officielle de nombreux pays, tels que le
Canada, la Belgique, les pays d’Afrique etc. Il existe de
nombreuses différences entre les frangais de France et de
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Belgique, car ceux qui les parlent appartiennent a des nations
différentes et ont des histoires différentes au cours desquelles
la langue a subi des changements majeurs. Le Monde franco-
phone s'élargit de jour en jour et I'accroissement du taux des
locuteurs francophones saute aux yeux, ce qui nous fait
entendre parler de I'agitation qui secoue la Belgique a propos
des querelles linguistiques. En ce moment, dans les arrondis-
sements de Bruxelles les Flamands sont en train de se battre
pour soit empécher les francophones de pouvoir s'installer
dans des communes flamandes, ou pour que tous les services
communaux et commerces soient en néerlandais afin de forcer
les francophones a apprendre le néerlandais. Les Flamands ont
peur que l'influence de Bruxelles répande le francais autour de
Bruxelles, au-dela des frontiéres linguistiques tracées dans les
années 1960. Et c'est un peu ce qui se passe a cause de la
périurbanisation; de nombreux Bruxellois francophones
s'installent ou souhaitent s'installer dans la périphérie de
Bruxelles, dans des communes de la zone linguistique fla-
mande et certaines de ces communes sont des zones de facilité,
c'est-a-dire que dans leur statut, elles peuvent donner le droit
au francophone a certains avantages tel que recevoir des
documents administratifs dans leur langue.

Anahit Oganesyan
Russian-Armenian University

Stylistic Functions of Tag Questions in British and
American Literature

Tag questions are an important part of everyday com-
munication. They perform a great number of very different
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functions. Tag questions express various attitudes, emotions,
aims. They can serve as indicators of politeness, emphasis and
irony as well. They are not really questions but are a way of
asking the other person to make a comment and so keep the
conversation open.

English people love to be polite and have lots of means
in their language to be nice and not to sound rude. One of
those means are tag questions. A tag question starts out as a
statement and then becomes a question at the end, it invites the
listener to confirm or give an opinion about the comment.
Although tag questions have the grammatical form of a
question, very often when they are addressed to someone, an
answer is not necessarily anticipated. When they do expect a
response, they may differ from straightforward questions in
that they cue the listener as to what response is desired.

Tag questions have a strong influence not only on our
everyday language but also on the literary language. Con-
siderable research has been conducted on tag questions and
their types by different linguists and grammarians, but still, to
our mind this phenomenon hasn’t been completely defined as
tag questions are not really constant and can be understood in
a number of ways in different contexts.

Armine Simonyan
Russian-Armenian University

The Interdisciplinary Nature of Computer-Assisted
Language Teaching

Learning a foreign language with the help of a computer
plays a special role since language learning is a process that
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uses the whole range of human cognitive abilities. The use of
technologies make language teaching more effective and
increases the motivation of both the teachers and students.
Computer-assisted language teaching fully complies with
modern educational trends; it is dynamic, interactive and has a
personality-oriented character. Teaching through technology is
a separate area with its own methodology, software, goals, and
objectives. The possibilities of using computers range from
traditional training programs to modern virtual training
resources, multimedia programs and the use of various forms
of storing information.

Computer-based teaching can be teacher-oriented where
the student is given the passive role of the learning object. In
scientific literature, it is known as behavioral teaching perfor-
mance, where the key elements are the stimulus, the response
and the association between the two. The shift from a beha-
vioral approach to a cognitive one makes the learning process
interactive where the teacher’s aim is to promote and guide
cognitive processing. Learning is not an instantaneous act; it is
a process, knowledge acquisition, and a mental activity where
the student is an active participant. In this respect, the role of
the teacher assists in the process of receiving, structuring,
storing and retrieving the new information.

Computer-assisted language teaching is interdisciplinary
in its core: today the problems of computer-assisted language
teaching are solved by joint efforts of different spheres. In
such interdisciplinary cooperation, new original approaches to
computer training arise. With the help of technologies, the
socio-political aspect of language teaching examines power
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relationships, ideologies, institutions and opens the hidden
subtleties of political rhetoric.

Karen Velyan
Yerevan State University of Languages and Social Sciences

Mini-accidents in Spontaneous Spoken English: Pragmatic
Reasons and Syntactic Forms

Spontaneous spoken language, as opposed to written
language, is known for its looser syntactic organization. For
the most part, spontaneous speech is organized round
unintegrated, that is, fragmented syntactic structures. The
fragmented syntax is due to the so-called syntactic accidents,
which can be attributed to the non-planned or semi-planned
character of spontaneous speech. Syntactic accidents can be
defined as interruptions in the flow of speech within the limits
of one sentence. As a result of interruptions, caused by a
variety of reasons, the words or chunks of words in the
sentences lack syntagmatic connections. Based on their formal
properties, we single out three main types of syntactic
accidents: maxi-accidents, mini-accident and micro-accidents,
each of them having their own formal properties. Within the
limits of the present paper, we analyze mini-accidents, with
the focus on their formal features and pragmatic reasons.

In terms of their formal properties, the peculiarity of
mini-accidents lies in the fact that the lexical change after the
interrupted fragment in the sentence is realized partially, more
specifically, on the word or phrase level, but not on the
sentence level. Still, mini-accidents are not homogeneous and
have functional variation. In view of the fact that mini-
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accidents have their lexical and distributional properties, we
point out mini-accidents:

1. with no lexical change in the middle of the sentence
(mini-accident 1)

2. with a partial lexical change in the middle of the
sentence (mini-accident 2)

3. with no lexical change at the beginning of the
sentence (mini-accident 3)

4. with a partial lexical change at the very beginning of
the sentence (mini-accident 4)

These four main types of mini-accidents can further be
broken down into sub-types depending on pragmatic reasons
that lie behind mini-accidents. This paper looks at the
frequency of occurrence of mini-accidents and the potential
reasons that are most likely to generate mini-accidents in
spontaneous spoken English.

The empirical data for analysis come from the numerous
informal interviews we have conducted with native speakers of
English in the United States and England in the past few years.

Emma Yeghiazaryan
Russian-Armenian University

The Impact of the Internet Discourse on the Audience

Internet discourse is a syncretic phenomenon since it is
based on the instrumental function of discourse and the power
of the Internet. It contributes to the implementation of specific
communicative tasks. Even in comparison with newspaper
articles, the texts of Internet discourse are distinguished by an
increased degree of subjectivity. Therefore, special attention is
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paid to the author, the so-called subject of the speech, the main
developer of thought. The study of the textual category of
subjective modality contributes to the identification of various
forms of the author’s presence in the text. The creation of a
certain emotional mood in the Internet discourse, the
individualization of the author’s image contributes to the
formation of the reader's conclusions. Modal words pay a
crucial role in the Internet discourse, they reveal the author’s
approach, the individual “picture of the world” of the writer.
The linguistic means expressing subjective modality form a
field structure with nucleus and periphery. The dominant
means of expressing subjective modality are personal
pronouns, modal words, inverted syntactic construction, and
peculiar vocabulary units.

Untw Uwipunhpnuyui
(ntu-Zuyjuljut hwdwjuwput

Zujunwin poipplpkup OCudwiymt juyupnpiniond

Zujuwwnwn poipphptt gpuljwimipniup Ukp dpwlyni-
puyhlt dwpwiugmpjut whpwdwubjh dwul k npp dhby opu
owiwn phy £ ntuntdbwuhpdus: Uyt pungpynid £ huljuyuswduy
Juybpugpujut ynip Ouwdwiywut Juwjupnipjui wuwndnt-
pjul, tpw dnnnynipnubph Jyuuph pninp nnpunutph dwuht:
Zujuwnwn poipplpkuny gpujwinipniip tkpuenid £ wydbih
pul kg hwpmpudjuy 14-py nuphg gplipk Uhtsh Ukp
optpp: Zuykpp, wypknyg oudwiyut nhpuybtnnipjut nuly,
untinstghtt hwjwwnwn poipptpting gpujuiinipenit npytu
huptwywhywidwt b hwnnppulgdwt dheng: «UEY wqg,
Ukl Ypnty uniyputtwljut jupqujunuh tkppn unghwi-ntwnk-
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uwlul, punupwlub, pntwluwt hbnwyinmudubph ww-
pugquynid wju ppuh pnippuwbqnt nupdws hwy dnnnypnh
wyljh pwb Yhu dhjhnt pungplnn dh hwwndwsh gnnipjub
Jyuynipjnitt bp: Zujunwn pnippbpkuny gppbpp nyugpyty
El wppuwphh dnwn 50 pwnupubph 200-hg wybkih muywpub-
utipnud. hwynuh £ 2000-hg wytih wuntt ghpp, wykih put 120
winit wuppbpulju vudniy: Zujwnwn poipplpkb gpualju-
unipniip dbkp dpwlnipwhtt dwnwibgnipyutt wupwdwibih
dwutt k, npp dhly opu sowwnn phy E niumdtwuhpdws: Ujh
pungpinud £ huuyuswdu) Judtpugqpuljub yynip Oudw-
yut Juupmpjut wuudmpjul, tpw  dnnnynipnubph
Jyuuph pnnp npnpuubph dwuht: Zujunwn poippbpbiung
qpulwinipynibp tkpunnd £ wykih put Jkg hwpnopudjuly
14-pn nuphg qppt uhtsl dbp opbpp: Zuybpp, wupking
oudwiywtt mhpuybwnipjut wnwl], uvnbnstghtt hwjwwnwn
poipplpkuny gpujutinipinit npyku huiptwywhwywdw b
hwnnppulgdwt dhong: «UEY wqq, Ukl Ypnb» unyjpubuljub
Jupqupnuph ubkppn unghwj-nbnbkuwlwb, punupulud,
pnuwjut  hbnwwugnidubph wuwpuquynud  wjt  pnuh
pnippubiqnt nupdws hwy dnnnypnh wybkih pwt jhu dhihnb
pungpinny  Uh  hwndwsh gqnmoipjut  Juymipnitt bpe
Zujuwnwn pmipplpkung qppbpp tiyugpyt] Bt wpjawnphh
Unwn 50 punupubph 200-hg wybkih nywpwtubpnid. hwjnth
E 2000-hg wyth wunit ghpp, wykh pwt 120 wunih
wuppbpulwb dwdny:

Zujuwwnwn popphpliing  gpulijwinipniutt wigl) k
qupqugdwl kpynt thmy dkpwghp U wwughp: Swwghp
wuppbpulwuubptt wpbdnwhwynipjuit n1 Mnjuh wpwntht
Jjwph jnipophtiwel Uh huykih Ehty, npintn wpunwgnyynud tp

40



upwtg wnopjut, uUpwlnipuyhtt b hnglnp Yubpp, upw
quppnupp, EYppnyuljutugdwt dhnnwdubpp b wy: Zugw-
wnwn pnipphpkup juyunpkt gnpswsyl) L twlb hwy puwnt-
pufub judpkph Ynnuhg: Udbiht, wit wyipwt wqnbghly b
nunpdl] Oudwiywt Juyupnipjniinud, np dhtish Unwohtt hw-
dwphuwphuyhtt wwnbkpwuqup thnpdbp o wpydk) oudwtpkuh
wpwpwnwn wjpnipkip hnjuwphtl] hwjuwwnwnny, hugp hpw-
owlh YEpwny wpunwhwynmd Ep ponipplpkth nne hugmitw-
Juwt Juqup: Zwy-pnippuljut (kquljut wpbswlgnipmiu-
ukph hwpgp Ukd ghnujut htnmwppppmipnit E ubpluywug-
unud hwswybu hwywgbwnubph, wjiybu b poippugbknubph
hwdwnp:

Literature Studies

Nmiquitm Uqpnjut
Onru-Zugjuljut hwdwjuwpu

Yupn)hY EYkntgnt ukpgpuynidp $putilhunwljuie
Puywhuyh pruwyknnipjwt quyuthwpuwhnunpjut
nupudtw Ukg

dpwujhunujut huyuwtthwnd holunn ppiww kwnnige-
mitt hp qunutwpwjununipyut nupusdwt gnpémd ULS
ntp kp hwnugumd Jupnhly Bybnkgniu: 1950-pduljuib-
ubkph ulqputphtt vntnddus «Othniu nth» wuniuny Jupnihy
Juquuljtpynipjut tywwnwlp Eyknkgnt phpuljuwnwpnd-
pjut b wgpbgnmput puguyunda tp b whunniput m
Eitntgnt ubpunugnidp: «Othniu nkh» qunuthwpwpnuubphg
Uklp Mwduyl) Gupdn Ukplpp, thnpdkny gubljuihi dkplo-
jugub] npuybtu hpwwunipinil, wonud k, ph dputjhunuljuc
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bPuyuthwt swpdynd E hptwpulwt jupnhl ybwnnipyut
Alwynpuwt minny b Ehbnkgnt wqpbgnipnitt weolu k
UlL[hhan‘ wbqud htnnhd hwpwpbkpnipniutbpnud:

«Othniu nkp» winud Ep hwughuwinud twb Qwpnihy
Jutiphtt Yhg ghptpophy nupngnud nuunhwpulyjus Gwp-
Ukt Lwdnpbwp: Zknhtwlb hp «Lnp Yhup» (1956p.) Ytuyh
twpwpwinid wqud tpnid E, np unbndwqnpénipniut niih
npnowljh Ypnbwljub ninnduénipni: By pwth np qpnnp
dgnnmid Ep ubkpluyugul] Ypntwljut tnp ghnwlgnipjut
Juplunp ghpp dwdwbwlwlhg huywbwgnt Jjubpniwd, hust
hpwiwinid wnwbtu skp, Lwdnptnh uvnbndwgnpsbului
Jjuwupnid unyyu Jhyp puguuwljut nip punug b Lwpnptnh
unbndwgnpénipnitiubph swppnid dhwly Ypntwljuin JEyp
hwiunhuwgwy b wjt hpwwwpwlknig htwnn gponp Gplup
dudwbwl] |nkg, hul] wpnpku hulgnpl}‘ «Uplughtt hwpydwsd»
Jbynid Lwdnpbwp hpwdwpllg qunuithwpwjinuniput
pwpnqhg:

1930-40-wljwmubiph huwywbwghubphtt hbhwnwppppnid
Eht ns ph Eytntgnt Uhongny ppumytnnipjut pupngsnipjut
thnpdh npubnpnidubpl, m]f dwohqup, pwnupughwljwi
wuwwnbkpwuqut nt unyp, npp whpnud Ep wdpnne Bpypnud:
Uwluyt wyn dudwbwjuhwnjwsh huygubwlub nne qpu-
llulhmp]ulh]}‘ Uh puth pugunnipjudp, Yins, dnnugush b
Ynuyptwn hg-hty hwndwsh dwpwlht n1 gmulnipjuip hwp-
dwuptkgwé unbndwugnpdnipiniutnhg k punuguws:

Uhusptn 1940-wjwuttph dtpotiphtt n1 1950-wjutiutiph
uljqpubphtt huywbwlwt dwdwbwlwlhg Jjuuph hpulub
wuunltpnudp ny vhuyt gpnnubph gbpulohe dwuh guulyne-
pinitut kp, wyb hpuwnwy wuwhwe:
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Munhlt wpdwbwgpbip, np Yudhn vnuk Ukjwhg b
Qupdkt Lwdnpnhg pugh 1940-wjuuiphtt unbndwqgnn-
odnid Ehtt twl wy) gqponukp, vwjut hhdbwljuwinid dhwyt wju
wpdwlughpubph unbndwqnpénipniittpt thtt hwljunn-
Ynid yuonntwljwt qunuthwpwhinunipjup:

Apmune MapTupocsiH
Poccuiicko-ApMsSHCKUN YHUBEPCUTET
Mapuam MocaBu

Kamanckuii yauuBepcuret

Ctuab u a3bIk paccka3oB Hlaxpusipa Manganunypa

[MTaxpuap Mannanunmyp — OJUH U3 COBPEMEHHBIX UPAHC-
KMX MHcCaTelled TpeTbero nokosieHus. B pane wu3BecTHsI
COOpHUKH €ro paccka3zoB Mmoja Ha3BaHueM «TeHu memeps»,
«Bocemoit genb 3eminn», «Mymun u mea» u T.4. M3-3a cBoero
MHTEPBBIO U JIEKLUH O LeH3ype B MpaHe, oH sMurpuponai 3a
rpaHuIly U OImyOJauKoBal KHUTY «JI1000Bb M 1eH3ypa B Mpa-
HE» C IIEpPEBOJIOM Ha AHTIIMHCKUH SA3bIK.

Ctunib ¥ A3bIK — MHCTPYMEHTBI, CO3aloIuil atMochepy
U HacTpoeHue pacckasza. FIMeHHO mosTromy pacckassl Manna-
HUITypa JTOCTOWHBI BHHUMAHMS C TOYKH 3PEHHUs HCIIOIb30BaH-
HBIX JIMTEPATYPHBIX IPUEMOB M UX BHYTPEHHEN KOMIIO3UIIHMH.
S3BIK pacckasa 3aBUCUT OT JIMHTBUCTHYECKHMX MACCHBOB, Ta-
KHUX Kak MeTadopa, CpaBHEHHE, CUMBOJI, a TaK)Xe OT JIOMUHHU-
pYIOIIEH MBICIH paccka3a. AHaJIM3UPYsI €ro pacckKasbl, pac-
CMaTPHUBAETCS HCKIIOUUTEIBHO BBIOPAHHBIA PacCKa3uuKOM
A3BIK U CMIOCO0 B3aUMOJICHCTBHUS IEPCOHAXKEH, a TAKIKE TICUXO-
JIOTUYECKUI U TEOPETHUUECKUN acreKT BHIOPAaHHOTO UM CTHIIS.
Crwie nucbMa MaHzaHunypa OY€Hb HPABHUTCS YUTATENSAM U
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KPUTHUKaAM, U3-32 €r0 HKCIIEPUMEHTOB C S3BIKOM U KOHTEKCTOM,
a TakXe TeM, Kak OH KpacuBO CIuiesl Metadopuyeckue oopasbl
1 cuMBOJIBL. Haxoasch ¢ 0JJHOM CTOPOHBI Ha TPAaHU HOBEHIINX
JTUTEPaTypPHBIX TEHACHIIUNA, aBTOP HIMPOKO UCHOIb3YeT TPaau-
[MOHHYIO HUPAHCKYI0 CHUCTEMY CHMBOJIOB U MeTadop. Xymao-
JKECTBEHHbIC TMPOMU3BEJCHUS aBTOpAa HUMEIOT YHUKAJIbHBIN
JUHIBUCTUYECKUN CTWJIb, OJjlarofaps 4eMmy HCCIENYIOTCS C
TOYKH 3PEHUS SA3bIKa U (OPMBI IPO3aMYECKOTO TPOU3BEICHUS.

Ero mpo3a — 310 koMOMHalus S3BIKOBBIX AJIEMEHTOB.
Manganumnyp CMEIIMBaeT CTHJIb PaccKa3a C €ro CIOKETOM.
Hanpumep, pacckas 06 yOuiicTBe HamucaH OY€Hb MOITHUYHO.
KonTpact Mexay cambIMU KECTOKHMMH MBICISIMH M CaMbIM
JICIMKATHBIM BBIPQKEHHEM HE TOJIBKO HE BPEIUT OO0IIeMy
BIIEYATJIEHUIO OT JAHHOI'O IPOU3BENEHUS, HO U OTPAXKAET BCE
I'PaHu CIIOBECHOTO UCKYCCTBA aBTOpA.

fPrununuyui Uniquitw
Onru-Zugjuljut hwdwjuwpu

Zhquuupp npybu Enubujuynpiwt wpnyniup

dudwbwlulhg dpwbubpbp hwpniun k junuphtt hnt-
quljut tpwtq hwunnpnnn puquuptnype tpuwbwlwynpnn pu-
ntpny: Uju puntph dhongny fununn wtdp hp YLpupkp-
Unitptl E wpnnwhwynnd nplik hwpgh ujundwdp: Upnh dw-
Unynid hpwwwpwlynn YEpniswljut hnnpusubpp Ynsgus
Eu hpbpp b Eplnypubpp tbpuyugul] hwunwplubph b
npudwpwbwlub tqpubhwignidutph 1kqyny, husp npulinp-
Unud E (Equljut nbuwljiinhg hwwnnly dhgngutipny (4gnp-
nhsukp, dwlpuykp): Uy hull quwndwnny Epniswljutt hny-
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Jusubph hinhtwlp nhund £ (kqqujut ghttmungnid wnlju
Enuwbwluwynpldut wdktwwnwppbp dhonguknph, npnug pugu-
hwjwnnidtu b dbp nipunpmipyut jEtnpnunud £ qunignud:

Nuwwnphy Lw Zhwpyh hEinhtwws wnweunpynn hngy-
Jwoép hwnljuybu hwgqgigus b tnubwlwynpnny pwnbkpny:
Uju pudpugpuljutt hnnjwénid htnhtwlp snowthnid £ wyti-
whuh unghwjwlut unip hupgkp, npnup dSpwbuhwgh punu-
pwghubph hwdwp swwn gujught i b dhon quniuymd ki
puttmpynidutph Yhquibkwnnid: Unyt hnpduénid pugh gnp-
dwonudp fupkh E punpnoty kuyphupbuhl, pwtth np wyt tkp-
juyugunid £ hpnnnipjut hwmjwtwlwunipinil, wjuhtuph ht-
nhtwlp Eupunpnid k, np npny pupbpgnnubp hwjwuwpwp
Juuudwdwnnpku kb Jkpwpkpdl] hp twhnpn hnpdushu:
ZEwnmwpnpphp wpdbpuyhtt hskputg £ vnwtinid wju hwdw-
wnbpunnid dwljpuytipp jud dwljpuyuljut junnygubpp: 2kg-
twtph pupuyht dhgngubph pyht jupkh b nuubp npnp
punwljwwwlgnipniuttp:

Ujunkn Jupbh E wpdwbwgpl] pt wpunwpht, b ph
ukpphtt wupununpuiph phnuphl Enwtwuynpnipint, npt
1hnyhtt thnpjunid £ hdwuwnwghtt thhihunthwynipiniup: Ujuuh-
uny punughb bqubwludnphsubpp, npubu dwpylughl qu-
twqut hnyqph npubnpdwi vhong, upnn Bt wpunwhuwynt;
qupuuip, hhwgunitp, pwplnipmnit, Juulws, wphwdwp-
hwtp, ndjudnipinit, Eplyyniy, gudnipinit b wy:
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Ugjukt Uhpuybjjut
(ntu-Zuyjuljut hwdwjuwput

Epuwytphdtinu) pmtwuntnénipjui
LEqudwnwénnmpiniip b Ukinwphghljuie

Unylt hnpJuép pubwupymud £ Udbkphljjut Epuubph-
Uktnw) yntqhwt XX nuph wpwehtt fhuhti: XX nuph wpw-
ohtt Jhup wywuwynpytg wpbdnwbypnyuluit dowlnyph
qupquguwt tnp opowtny: Fpuwljuinipiniup, thhjhunthuynt-
pintul ni ghwnnipniup tjunbjhnptt npdqupugphtt wphiwp-
hh tjupwgph dwuhtt dwpynt yunlkpugnidubpp:

1914 p. Sww ywéd Unwohti hwdwpwphwyhtt yuwnk-
puqup supddwb dke npkg wdpnne dnnnynipnubph: Muwwnw-
hwlut sk, np wuwnbkpuqup' Efpnyulub swn wpdbunw-
gbinutp npuljtght npyku dwppynipyut tjundudp vwp-
uwthbjh n&hp, wuwnbkpwqd, np, Yplukip sukg Uh nne uk-
nniun, npb utnwguy «Ynpniujup wuadwunidp:

Unwghtt hwdwopiwphwjhtt  wwwbkpwuquh thnpdny
ppéJwsd ubkpunh hwdwp swthhg owwn qupugnypubp wuw-
unykghtt dkplughbny wyi, hsp whqbpbt pigminjws b
wbuiiky “the last things”" qnympjut Jkpohti ninhpiikp:

E. B Lulhiggqp wdbphljjul pubwuntnsibphg wpw-
ohtlitphg tp ny ghunwlghg, np ywhwdnt pubun]nphg Jbpw-
oyt E mbunnquljut wpgtuwnp: ‘Lu gpmud Ep inpupupujui
pubwunbndmpnibitp. hnudnpny, Uppuiqbn, uppuyhtt b
quguljut, Jhunwnpulwit b Eph wbkuwbbh Adbwswthh
thnpdwpwpnipjntuubpny:

Quhwénnid Lwdhiqqp dlh, YEnwnpnipjul, swpw-
hjntunipjut b ninnugpnipjut htwnwppphp thnpdbp £ wind,
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hp winit wqquunitp gpnud Ep thnppunwntpny:Lpw npny
unbndwgnpénipnitubpnid  dbkdwwnwntp skt Jhpunynud.
wnnnbkpp, wpnwhwyjnnipniutbpp, wnwiudht puntp hwdwj
punhwwnynd Ebt wdbbwwbuwywubjh YEpwyny. mpnhnipjut
owllbpp Yw'd puguluymd kb, Yw'd Yhpundmd Ll
wnwpophtiw] Ytpwny: Lwdhtqqp twpwnuunipjut Uke
hwdwh Ep pwpinnd pphunnwtwjut (Eqyht punpny punbkph
hEppwqunipjut jupgp: ‘Lpw swwn unbkndwgnpénipniuutip
Jupbih E pdpeub dhwyt puptpgknyg b ny tppbp jubny:

Yyutph pupwugpnid Ludhtiqqp hpuwnwpwynud L wybih
pwlt 900 pwhwuwnbndnipinil, Eplnt Yy, vh putth whtu nt
tuuk, pugh wyy unbnémd b Jhpluwph  pubwlympjundp
ujuptbp, nipJuulupubp, wunlbpubp:

Pugh pwltwunbnémipniuitphg Lwdhuqqp gplp E
whtutbp, putwnuunwlut hnnJusubp, Jbhy, smbwwyuphnp-
nuljut opwghp b wy: Usph k puljt] nputiu hunun tjunphs b
punpdp Jupl k niubkgh] ypndbuhntw) dhowduwypnid: Ywpd
dudwtul] nupybny Jkpuguljut tjupsmpjudp, wugh)
twwnnipdnpunubph, phdwiuupubph, pupwupubph:

Mane’ Sarinyan
Russian-Armenian University

The Concept of Evil in William Shakespeare’s Macbeth.

The concepts of evil and virtue have been discussed by
philosophers, psychologists, anthropologists and men of letters
throughout history, and have been viewed from different
angles, those of metaphysical, moral, psychic, social and
others. In this article, I discuss the concept of evil in William
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Shakespeare’s “Macbeth” both from philosophical and struc-
tural standpoints.

In the tragedy, the evil figures are both on the conceptual
and archetypal-anthropological levels. On the philosophical
level, it is built on the metaphysical antinomies of the evil and
hypothetical virtues. The myth-ritual level is revealed through
the anthropological entities of the three witches and Lady
Macbeth as archetypal representations of evil, Macbeth is an
anti-hero — a villain archetype, and all the victims are arche-
types of a scapegoat. | reject the claims of literary critics who
view Macbeth as a tragic hero archetype. He is rather an anti-
hero archetype with all his mischievous, totally-lacking-virtue
nature, whose motives are propelled by a morbid obsession
with power.

In the analysis, | have utilized a culture-historical
method in combination with a structural method. On the one
hand, by viewing the psychological, philosophical dimensions
of the play, and on the other hand, applying a structural
method by displaying the archetypal patterns lying in the basis
of Shakespeare’s tragedy.

The hypothesis is supported with philosophical theories,
thus, showing in practice the principles of philosophical lite-
rary criticism advanced by Sergey Sarinyan, a method that
brings to the fore the philosophical aspects of literary scholar-
ship. In this regard, we have taken a new perspective in
dealing with Shakespeare’s tragedy, providing a scientific
background for plausible propositions. Being embodiments of
sin and vice, Shakespearean characters have become certain
prototypes for future literatures, with Macbeth serving as an
archetype of evil and treachery.
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Liana Aghajanyan
Russian-Armenian University

Representation of Fragrance in Eastern Culture

Fragrance plays a huge role in intercultural communi-
cation: it can be both an obstacle and a favorable factor. When
a person finds himself in a foreign cultural he draws attention
to the existence of “foreign” unknown smells. The fragrance is
a part of the semiotic field In any culture. The study of odor in
Eastern literature reveals how important the use of aromas is.
It is first of all associated with religious Buddhist practice. In
many eastern cultures, the smell is an indispensable part of
magical and religious rituals. Chinese monks wore flavored
hats to protect themselves from the outer world. Tibetan
monks lit sandalwood before meditation; these sticks sym-
bolize the power stored by the tree with the help of which they
clear their consciousness. The fragrance is accompanied by the
rituals of birth and death, wedding and dedication, cuisine and
official festivities.

The phraseological units in Eastern literature not only
express cultural peculiarities but also characterizes the perso-
nality of a character, his behavior, and actions, age, and offi-
cial status.

Cro3anna TageBocsin
Poccuiicko-ApMSHCKUN YHUBEPCUTET

IIyTn moBbIlIEeHUS 0CBEAOMJICHHOCTH B cepe
HWHKJIIO3MBHOT0 00pPa30BaHUM B APMEHMH.

HHKII03UBHOE 06pa30BaHI/IC " C€ro Craryc, B OCHOBHOM
OXBAaThIBAcCT HeﬁCTBYIOHlyIO MOACIb O6p330BaHI/ISI B ApMeHI/II/I,
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C TOYKHU 3pCHUSA NOHATUA WHKIIO3UBHOI'O 06pa3OBaHI/I$I B IIIH-
POKOM CMBICJIE€ 3TOTO CJIOBA, €r0 HEOOXOAUMOCTH U BaKHOCTH
NPUMEHEHHsT BO MHOTHX mIKojax Apmenuu. Tema He HOBa,
TEM HE MEHee, JIIO/AW, XUBYIIUE B APMEHHH, HCIBITHIBAIOT
HEJI0CTaTOK MH(OPMALMK U OCBEIOMJIIEHHOCTH B 3TOH cdepe.
Ectp OMMPCACIICHHBIC CTPATCrun M HNPCIJIOKCHUA, KOTOPLIC
BKJIFOUEHBI B OOIIUX IMOJIOKCHHUSIX 00 WHKIIO3MBHOM 00pa3o-
BaHUU, HAIPUMCEP, KaK Pa3BUTh U UCII0JIb30BATh HHKIIFO3UBHOC
oOpa3oBaHne B TIOBCeIHEBHOM oOyueHun. HMccnenoBanus,
IPOBEJCHHBIC B HECKOJIBKUX IIKOJIaX APMEHHH, TOKa3bIBAIOT,
4TO MpobIeMa J0JKHA ObITh TIIATEIBHO M3YyYeHA, YTOOBI Hali-
TH TIPaBWIbHBIC pEIICHHS B c(epe CIerHaIbHOro 00pa3oBa-
HUSI, TIPUBJICKAs] LIKOJBI W OPraHW3alllM, CKIOHHBIE MOJJIEp-
KHUBaTh HX. HepeHOIIFOTOBKa y‘-IHTCJIefI N pa3BUTHC MCKIUC-
LUUTUTMHAPHBIX CBS3EH OJHA M3 BaXXHBIX 3aJ]1ay, TPEOYIOIIHUX
CBOEBPEMEHHOTO PEIICHHS.

OmnpenenuB obuiee MoHMMaHHE (EHOMEHA WHKIIIO3MB-
HOTO 06pa30BaH1/1${ M BOBJICUCHHBIX B HCTO JIMI, NPOMICAIINX
MOJITOTOBKY M 3aMHTEPECOBAHHBIX B MHKIIO3MBHOM 00pa3o0-
BaHUM, OBIJIO MPEJIOKEHO OCYILECTBUTH ONPEAEICHHbIE YIIyu-
IIIEHUsI, OCHOBAHHBIE Ha MX ombITe 00yueHus. bouta pa3pado-
TaHa KOHIENLUS JUIsl MOBBIIMIEHUS OCBEJIOMIIEHHOCTH Cpelu
YUUTENIEH U POIUTEIICH.

Khachaturyan Veronik
Yerevan State University

On Some Challenges and Goals of Adult EFL Learners

The target group in the study of the goals and challenges
of language instruction to adult learners in Armenia, with em-
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phasis on speaking encompasses three categories of adult lear-
ners. One refers to people who take up English for better
employment opportunities and/or to meet on-the-job require-
ments; another consists of employees seeking to expand their
professional development activities by attending foreign con-
ferences and reading foreign-written professional literature;
the last category is represented by an increasing number of
emigrants, including the ones preparing for the IELTS general
test. Numerous social needs for learning English depend on the
above-mentioned learner category and are related to the
following skills:

1) to read, write and speak well enough to meet employ-
ment requirements (most employers in Armenia require the
knowledge of English)

2) to communicate with foreign partners visiting the
Armenian offices (writing skills such as letter-writing are not
viewed by learners as primary because of the wide availability
of sample business letters and reference materials)

3) to make presentations and communicate effectively at
professional and academic conferences abroad (writing a paper
or a speech in English is another important objective here, but
in many cases it is accomplished with the help of expert trans-
lators, so many learners do not pay due attention to developing
the academic writing skill);

4) in case of emigrants, to communicate with their po-
tential employers and/or classmates, to tackle different real-life
tasks, to interact with authorities at different levels, deal with
their new neighbours, take part in community life in mixed-
language environments.
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Ghalachyan Armine
Russian-Armenian University

Linguocultural Peculiarities of English Humor

Most researchers of English humor agree that there are
two equal elements in English humor: humor as such and wit.
Wit is a constant companion of humor and both humor and wit
complement each other, giving the English sense of the comic,
a peculiarity and originality that distinguish it from other na-
tional manifestations of the comic. Humour is natural element
of the British. In the broadest sense of the word, wit is the pro-
duct of the mind, humor of the heart. The English develop
their wit at the expense of other people. Wit is a sign of su-
periority, humor is a sign of equality. Wit is aristocratic, hu-
mor is democratic. There is a difference between American
and English wit. American wit kills on the spot, English only
sends to the knockout. The explanation is that English wit,
fertilized by their humour, is richer than American wit, and has
an antidote in the picturesqueness of imagination.

Indeed, English humour is witty. It has less to do with
sitcoms, dress-UPS, and more to do with the phenomenon of
the word. English humor is verbal humor. Hence the love of
wordplay, limericks, nonsense and playfulness in general. In
this sense, English humor is characterized by childishness. The
love of childish witticisms occupies a great part of English hu-
mour. This is not because the English, more than other Na-
tions, are prone to childishness. This is because the English,
being naturally eccentric, instinctively dislike the traits of
adult society, and try to find comfort within children’s society.
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Lusine Hakobyan

L’INVENTION ET L’EVOLUTION DE LA NOTION DE
DIALOGISME.

Il s’agit donc , ici, de repérer les premicres tentatives du
dialogisme dans la littérature, d’étudier 1’évolution de cette no-
tion dans le domaine de 1’analyse littéraire. Le dialogisme est
une notion qui a été d’abord ¢élaborée dans le champs de I’ana-
lyse linguistique et littéraire par le théoricien russe de la
littérature du 20-ieme siecle Mikhail Bakhtine. Le dialogisme
probablement venu du mot dialogue, a un sens étroit et un sens
¢largi. Le mot dialogue (dialogisme) au sens étroit du terme ne
constitue qu’une des formes de I’interaction verbale. Mais on
peut comprendre le mot dialogue (dialogisme) dans un sens
¢largi, c’est-a-dire non seulement comme I’échange a haute
voix et impliquant des individus placés face a face, mais tout
¢change verbal. De la nous sommes arrivés a la conclusion que
le discours écrit est en quelque sorte une partie intégrante
d’une discussion idéologique a grande échelle: il répond a
quelque chose, il confirme, il anticipe sur les objections poten-
tielle. Il désigne les formes de la présence de 1’autre dans le
discours. Le discours en effet n’émerge que dans un processus
d’interaction entre une conscience individuelle et une autre qui
I’inspire et a qui 1l répond. Dans la littérature c’est cette visée
du destinataire qui inspire la parole apparemment solitaire du
narrateur. En écrivant un roman le narrateur parle avec son
lecteur virtuel. En s appuyant sur les textes de Bakhtine, il de-
vient notamment clair que le dialogisme est 1’orientation de
tout discours.
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Hasmik Ghazaryan
Russisch- Armenische(Slawische) Universitét

Vermittlung interkultureller Kompetenzen im Unterricht
und in der Fortbildung in Armenien

Interkulturelle Bildung ist ein anspruchsvolles Thema in
Armenien besonders auf der Universititsebene. Fiir den Uni-
versitiatsbereich kommt verstiarkt der Aspekt hinzu, dass die
Kenntnisse, Wertehaltungen, Féhigkeiten nicht nur auf die
jeweilige Kultur abzielen diirfen, sondern auch auf eine
ganzheitliche Entwicklung der Personlichkeit. Aus diesem
Grund ist es wichtig den Wertehorizont der Studenten zu
erweitern und sie dazu zu motivieren auf keinen Fall die
Wirklichkeit durch vorhandene Vorurteile wahrzunehmen.

Um Barrieren beim gegenseitigen Verstehen zu {iberwin-
den und Konflikte in einer Gesellschaft 16sen zu konnen, wer-
den die methodischen und didaktischen Herangehensweisen
fir die Entwicklung interkultureller Kompetenzen im DaF
Unterricht vorgefiihrt.

Wie die interkulturellen Inhalte in den Unterricht in
geeigneter Form implementiert werden konnen, zeigt der
Beitrag am Beispiel des Fortbildungsseminars “Interkulturelle
Kompetenzen im DaF” fiir armenische Lehrendeund am Beis-
piel des Seminars im Rahmen des DAAD Hochschulsommer-
kurses “Perspektiven mit der deutschen Sprache” fiir armenis-
che und georgische Studierende. Es ist mit hoher Wahrschein-
lichkeit anzunehmen, dass interkulturelle Lernziele iiber
eigene Begegnungs- und Erfahrungsaktionen stirker wahrge-
nommen und auf Dauer Grundwerte fordernkdnnen.

Daneben gilt besonderes Augenmerk der Idee, interkul-
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turelle Kompetenz als Schliissel zum beruflichen Erfolg
vorzustellen. Die Bedeutung der Interkulturellen Kompetenz
wird im zukiinftigen Berufsleben anhand der Textsorte ,,Stelle-
nanzeige® hervorgehoben. Wenn es um die verschiedenen
Textsorten geht, bedeutet das auch die Auseinandersetzung mit
den kulturellen Unterschieden und mit der interkulturellen
Spezifik, was zu interkultureller Kompetenz der Lernenden
beitrégt.

Die Schwerpunkte der von mir durchgefiihrten Verans-
taltungen werden an konkreten Beispielen aus den obener-
wahnten Seminaren belegt.

MeToanuyeckue NpueMbl ¥ OPraHu3aMoOHHO-
negarornyeckrue TeXHoJ0ruy 00VIeHUsl VCTHOM pedn

A.CasgmsiH
Poccuiicko-Apmsackuii (CrnaBsHCKUN) YHUBEPCUTET
Nucturyt I'ymanntapueix Hayk
1. moura armina80@yandex.ru
B nanHoii cratbe paccmatpuBaeTcs mpoodiieMa 00ydeHus

YCTHOM peYM ydallluxcs Ha YpOKax MHOCTPAHHOTO si3bIKa. [lox
BJIMSIHUEM SI3bIKOBBIX TECTOB Ha ypOKax IIMPOKO pacrnpocTpa-
HUJIACh IMPAKTHUKA BBIIIOJHCHHSA SA3BIKOBBIX 3ajlaHI/II71 B q)OpMC
3aroJHEeHNs OJaHKOB Pa3JIMYHOrO THIIA, B TO BpeMs KaK KOM-
MYHUKATHUBHAaA ACATCIIBHOCTb YUalIUXCA MOCTCIICHHO YTpaTu-
Jla cTaTyc CBOEW 3Ha4YMMOCTH. Kak ciencTBue, Ha ypokax 3a-
METHO COKpaTWJIOCh BpeMs TOBOPEHMS y4YallUXCs, B PE3YJib-
TaTe€ CHU3WJICS YPOBEHb YCTHBIX PEUYEBBIX YMEHHH, y4WUTENs
CTalu Bce OOMNbIIIe BHUMAHUS ¥ BPEMEHH YIIEISTh S3bIKOBOMY
TPEHUHTY, TIOJIMEHSIS] PEUEBYIO KOMIIETEHIUIO TECTOBOM.
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B crarbe anamusupyetcst Mmetoauka 3pdexTuBHOTO PoOp-
MHUPOBAHHS YCTHBIX PEYEBBIX YMEHHUH y y4alIUXCs C UCIOJIb-
30BaHUEM COBPEMEHHBIX JOCTHKEHHUH MENarorndecKoi HayKu
U npakTuku. Mccienyrores pasnuuus MexXIy METOIUYECKUMU
IIPpUEMAMH W OPraHU3alMOHHO-TIENarOTMY€CKMMH TEXHOJIO-
TUSIMM; JAETCsl HOBBIM B3IVISAJ HA IMOHSATHE «pEUeBas CUTya-
U — KIIF0YEeBOH IprueM o0y4YeHHs YCTHOM peud; pa3padatrhi-
BalOTCS OPraHM3allMOHHO-NIEAArOTTYECKUE TEXHOJOTUU THUIIA
«KOTHUTHUBHBIA JTMCCOHAHC», «HEPAaBEHCTBO» U «IOIMYECKHM
TYIHK».

KitoueBble ciioBa: o0yyeHHe YCTHOH peuH, YCTHBIE pe-
YEeBbIE YMEHHUS, METOJUYECKUE NIPUEMBI, OPraHU3ALMOHHO-TIE-
JarOTMYECKUE TEXHOJIOTMH, PeueBasl CUTYyallusl, KOTHUTUBHBIN
JUCCOHAHC, MH(OPMAllMOHHOE HEPABEHCTBO U JIOTUYECKUH

TYIUK.
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