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N.M. AkonsHII

Ilamueopckutl 2ocyoapcmeentulil yHUgepcumen
Ilamuzopck, Poccutickas @edepayus

CTPATEI'U BBIKUBAHUS U
JJMHTBUCTUUYECKAS TUIIOJIOT U
SPUTAKHBIX SI3bIKOB: PYCCKH,

APMSIHCKHUM, AHTJIMUCKUH

[IpoGnemaTrka SpUTaX]HBIX SI3BIKOB HAXOUTCS HA CTHIKE
JIMHTBUCTUKH, COLIMOJIOTHH, KyJIbTYPHON aHTPOIIOJIOTHH U Tie-
JIarOTUKH, YTO 0OYCIIOBIUBAET €€ MEKIUCLUIUIMHAPHYIO IPU-
POy M CIIOKHOCTb aHAJIIMTHUYECKOro ocMmblcieHus. [Ipencras-
JIEHHBIE B JOKJAJE AaHHBIE U TEOPETUKO-METON0JIOIMYECKHE
MOJIXO/IbI MTO3BOJISIOT ChOPMYINPOBATH Psii 000OIIAIONINX BbI-
BOJIOB O ()YHKIIMOHHPOBAHUH, TpaHC(HOPMAITUHN U yCTOMUUBOC-
TH SPUTAXKHBIX S3bIKOB HA IPHUMEPE PYCCKOI0, apMSHCKOIO U
aHTJIUICKOTO.

Bo-nepBbIX, CTPYKTYpHO-THIOJIOTHYECKHE MapaMeTpbl
a3blKa (B 4aCTHOCTH, MOpQoJIoTHYecKass U CHHTaKCHYeCKas
CJI0)KHOCTb, CTEIIEHb aHATMTUYHOCTH, THOKOCTh MOPSAJIKA CIIOB)
OKa3bIBAIOT MPSMOE BIMSHHUE HAa XapaKTep €ro 3po3uH B yCIO-
BUSAX OIPAaHMYEHHOI'O MWCIONIb30BaHMs. SI3BIKM C pa3BUTOMN
(bieKTUBHON cuUCTeMOil (pyCCKUi, apMAHCKUN) 1€MOHCTPUPY-
10T OoJiee BBIPRKEHHYIO TPaMMAaTUYECKYIO0 PEAyKLHUIO B IpHU-
TaXHOW (QopMe, YeM aHATUTUYCCKUE SI3BIKH (QHTIIHICKUI),



KOTOpBIE, TEM HE MEHEE, TEPSIIOT NIUOMATUYHOCTD, PETUCTPO-
BYIO CJIOHOCTb U CTUJIMCTUYECKYIO TTTyOHHY.

Bo-BTOpBIX, COLMOKYJIBTYpHBIE KOHTEKCTBI U MOJEIH
MHCTUTYLMOHAJILHOM MOAJEPKKH HUIPAIOT  OINpPEAEIISAIONLYI0
poJIb B 00ECTIeUeHUH WU, HAIIPOTUB, B TIOJPHIBE MEKIIOKOJICH-
YECKOW TPAaHCMHCCHM S3bIKa. APMSHCKHH S3BIK JEMOHCTPHPY-
€T OTHOCHUTEJIbHYIO YCTOMYMBOCTh OJaroaps TECHOH CBSI3U C
PEJINTHO3HBIMU U KYJIBTYPHBIMH HHCTUTYTaMH, B TO BPEMsI KaK
PYCCKHIl B AUacope HEPEOKO IOJBEPraercsi CTUIMATHU3ALNH,
MOJIMTUYECKOW MHCTPYMEHTAIM3AlUU U, KaK CIEACTBHE, Iac-
CHUBHOMY BBITECHEHHUIO U3 aKTUBHOTO YMOTpeOIeHUs. AHIIIHIA-
CKUH KaK 3PUTAXHBIN S3bIK MPEJCTABISAET COO0 0COOBIH City-
yail: r100aabHBIA MPECTHK HE TapAHTUPYET €r0 COXPAaHEHUS B
JIOKQJIbHBIX MOCTAHIJIOA3BIYHBIX COOOIIECTBAX 0€3 MOJAEPKKU
IIPAKTUK YCTHOM KOMMYHHUKALUH.

B-TpeTbux, cTparernu COXpaHEHUs dPUTAKHBIX S3BIKOB
JIOJIKHBI HOCUTh CUCTEMHBIN XapaKTep U CTPOUTHCS HA MPHH-
MIaX MHOTOYpOBHEBOM HHTErpanuu: OT WHAMBHUIYaJIbHOTO
(ceMeliHOro) A0 MOJUTUKO-MHCTUTYLHMOHAIbHOrO. M3o0mmupo-
BaHHBIC MEPHI — KaK, HallpUMep, JHUIIb 00y4ueHre B cyOOOTHEH
1IKoJie 6€3 MOBCETHEBHOTO MCIOIb30BaHUS SI3bIKA JOMA — OKa-
3bIBAIOTCS] MAJIOPE3YJILTATUBHBIMU. Y CIICIIHbIE IPAKTUKU BKIIIO-
4at0T KOMOMHUPOBAHHBIE MOJEIH, B KOTOPBIX S3bIK MOIEPKHU-
BaeTcs yepe3 o0yueHue, KyJbTypHOE ydacTHe, HU(PpOoBYyIO cpe-
Iy ¥ CUMBOJIMYECKYIO [IEHHOCTb JJIs1 COOOIIECTBa.

Takum o0pa3om, aHAU3 PYCCKOTo, apMSHCKOTO M aHT-
JIMICKOTO SI3BIKOB B PUTAXKHOU NEPCIEKTUBE JEMOHCTPUPYET,
YTO COXpAaHEHHUE S3BIKOBOIO MHOT000pa3us HEBO3MOXKHO 0e3
ydeTa TUIIOJIOIMYECKUX CBOMCTB SI3bIKa, COLIMAIHON JUHAMMU-
KU COOOIIECTB U MOJIUTUYECKUX PEaJINil, B KOTOPBIX 3TOT SI3bIK
10



¢yHkunonupyet. TonbKO MpHU HATMYUU yCTOMYUBOIO B3aMMO-
JNEHCTBUS MEXIY OSTUMHM YPOBHSIMH BO3MOXKHO HE IPOCTO
BBDKMBAHKE, HO U PEAIbHOE SI3IKOBOE BO3POXKIECHHE, TPAHC-
dopmupyromee SpUTAKHBIN S3bIK U3 00BEKTa HOCTAIBIUU B
MOJTHOIICEHHBIN Pecypc KyJIBTYPHOTO ¥ KOTHUTHBHOTO Pa3BUTHSL.

KiroueBble c10Ba: THIIONOTHS, B3aUMOICHCTBHE, TMHA-
MHKa, PEAINH, IPUTAKHBIN A3BIK, KYJIbTypa.
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AHym1 AMpaneTsiH
Qunuan MI'Y um M.B. Jlomonocosa
Epesan, Pecnyonuxa Apmenus

O HEKOTOPBIX OCOBEHHOCTSAX
KOHCTPYKIIU C TACCUBHON
CEMAHTHKOW B HEMEIIKOM SI3BIKE

HccnenoBanue KaTeropuu 3ajaora, KOTOpO€ MPOXOAMIIO
He 0e3 BIMSHUS JIATUHCKOM I'PaMMAaTUKH, B HEMEIKOM SI3bIKE
Oepet cBoe Havaio ¢ X VI Beka. J[elicTBUTEIPHOMY 3aJI0Ty TIPO-
THUBOIIOCTABJISIETCSl CTPAJATENIbHBIN 3aJIoT, T.€. MpOoIecCyalb-
HocTh. [Ipu nccnenoBanuu cTpasaTeNbHOIO 3a710Ta BbISBISAIOT-
€ CMHOHUMHUYHBIE KOHCTPYKLHH, KOTOPbIE MOXHO OOBEnu-
HUTh B TACCUBHOE T10JI€, YUUTHIBAs X MIPOLIECCyalIbHBIN Xapak-
Tep. Kax/plii KOMIOHEHT aCCUBHOI'O MOJIsSI UMEET CBOM OCO-
OEHHOCTHU U MOXKET 3aMEHUTh IACCUB JIUIIb YACTUYHO, T.K. I1ac-
CUBHBIE IIPEJUIOKEHUS UMEIOT “TMYHYI0 OKpacKy” (Aamonu B.,
Opomc X.-B.).

Tak, K MacCUBHOMY IIOJIIO OTHOCSITCSI MPEAJIOKEHUS C
BO3BPATHOCTHIO, OJTHAKO B MOJ0OHBIX KOHCTPYKIIMAX BO3BpAT-
HOCTb YKa3bIBaeT Ha MPOIIECC, KOTOPBI COBEPILIAETCS caM I10
cebe, COmpOBOXK1a€Mblii HOMUHATUBHBIM MOJIEKAILIUM U HECET
MOJIAJIbHOE 3Hau€HHe. ATEHC JeHCTBUSA HOCUT IIPU 3TOM abco-
JIOTHO OTBJICYEHHBIH XapakTep. B BO3BpaTHON KOHCTpYKLMHU
NPOSIBIISIETCS TPEUECcKasi Cepe/iiHa, yKasbIBalollas Ha CyObek-
TUBHO-CPEIHIO0 (pOopMy JIeHiCTBUS HEMELIKOr'o Iiaroja.
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BakHy10 pojib MIparoT mpujararenbHbie ¢ cy(ppuKcamu,
HOCSAIIMMHU TIACCUBHBIA XapakTep. [laccCMBHYIO CeMaHTUKY
UMEIOT U HEKOTOpPbIe 000POTHI ¢ MOJATEHBIMU HITH ACTIEKTHBIM
3HAYCHUEM.

Oco0oro BHUMaHUs TPeOYIOT TaK K€ MaCCUBHbBIE KOHCT-
PYKIMH, BbIpaXarollle MOJAAIbHOCTh (erhalten/bekommen/
kriegen+Partizipll), KOTOpbIE MOXHO HAa3BaTh aJPECATHBIM
[IACCHUBOM, ITOCKOJIbKY OOBEKT BBICTYIAET B 3TOM CIy4ae B Ja-
TeNBHOM mnazaexe. OTauuurensHas yepra «bekommen-Passivy
3aKJII0YAeTCs B TOM, YTO 3TH MPEJIOKEHHUS BOBMOKHO KOHBEp-
TUPOBATh B COOTBETCTBYIONIYIO opMy B «werden-Passivy, a B
OecrpeIoKHON PopMe UMEIOT UPOHUZUPYIONIYIO OKPACKY.

Takum 06pazoM, n3ydaemble KOHCTPYKIUU 001a/1a10T 00-
MM 3HAYCHHWEM TacCUBHOCTH, (OPMHPYIOT TpaMMaTHIECKOE
T0JIe CTPaJaTeNbHOTO 3aJI0Ta, B IEHTPE KOTOPOTO KaK PO Ha-
XOJIUTCS CaM CTpaaTeIbHBIN 3aJI0T. DTH KOHCTPYKIUH BBICTY-
NarT KaK CHHOHUMBI TACCUBHOCTH (KaK CPEACTBAa BBIPAKCHUS
NIACCUBHOCTHU), OJHAKO KaK IOKa3bIBACT HCCIICAOBAaHUE, OHU
pacroio’keHbl Ha iepedepuu 1ois, a 3HaYeHUE TACCUBHOCTH B
HUX SIBJISICTCS BTOPUUHBIM. ClIeyeT TaK e OTMETHTBh, YTO JJaH-
HOE HMICCIIeIOBAaHNE CIIOCOOCTBYET MPEIOTBPALICHHIO OITHOOK B
ynotpeOieHuu (GopM U co31aTh CUCTEMY IPEICTABICHUS ITHX
eIMHHII.

KaioueBble cioBa: 3a50r, CTpagaTelbHBINA 3aJI0T, MPo-
I[IeCCyaTbHOCTh, BO3BPATHOCTH, MOJTAILHOCTb, areHC ACHCTBHS,
NIACCUBHBIC KOHCTPYKIIHU.
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Mapro I'enaksu
Poccuiicko-Apmanckuii ynugepcumem
Epesan, Pecnybnuxa Apmenus

MMPATMATUYECKHE OCOBEHHOCTH
AHIIMACKHAX MACCUBHBIX
KOHCTPYKIMI1 B IOPHJINYECKOM
JTUCKYPCE

HOpuanueckuii 1ucKypc B aHIJIMHCKOM S3bIKE XapakTe-
pHU3yeTCsl BBICOKOM CTENEeHbI0 (POPMaIbHOCTH, TOYHOCTH U 00-
BEKTUBHOCTH. []acCUBHBIE KOHCTPYKIIMM UTPAIOT BaKHYIO POJIb
B IIPABOBOM KOMMYHMKAIMM, MTOCKOJBKY MMEHHO OHM MOTYT
MIOMOYb B BBIIOJHEHUHU MPAarMaTu4eckux QyHKIUN, TAKUX KaK
oOecrieueHre 00BEKTUBHOCTH, HEUTPaIbHOCTH, TOUYHOCTH. [lac-
CUBHbIE KOHCTPYKIUHU HIMPOKO MPUMEHSIOTCS B IIPaBOBBIX J0-
KyMeHTax JUisi (OPMYJIMPOBAaHUS HOPM M mpeanucaHuii. OHu
CHOCOOCTBYIOT CHM)KEHUIO YPOBHS CyOBEKTUBHOCTH, JeNas aK-
LEHT Ha IOPUAMYECKUX TMOCIEICTBUAX, a HE Ha cyObekTe. Mc-
MOJIb30BAHNUE TACCUBHBIX KOHCTPYKIMH TaKXe MOXKET ObITh
CBSI3aHO C HEOOXOAMMOCTBIO CMATYEHHUS OTBETCTBEHHOCTH.
[TaccuBHBIE KOHCTPYKIMHU MO3BOJIAIOT CAENIATh IOPUAUYECKUN
TEKCT 0oJiee TAKOHUYHBIM U (hOpMaNIbHBIM, U30erasi U3JIUIIHEN
Jetanu3anuy. IlaccuBHBIE KOHCTPYKLMHU SIBISIOTCS Ba)KHBIM
CPEJICTBOM BBIPAXEHUS JTMHTBUCTUUYECKONW BEXKIMBOCTU UYEPE3
ABPEMH3AINIO, T.€. CMATYCHUE PE3KUX (POPMYIUPOBOK, UTO

14



BOXHO JUIsl TUIUIOMAaTH4ecKoro obmeHus. Bee BblmeykasaH-
HbI€ XapaKTEPUCTUKU NOAYEPKUBAIOT, YTO 1ACCUBHBIE KOH-
CTPYKLIUU SIBJIIOTCSI BaXKHBIM UHCTPYMEHTOM B IOPUINYECKOM
JIUCKYpCE aHIJINHACKOTO SI3bIKA.

KuroueBrblie ci1oBa: FOpUINYECKUN TUCKYPC, TACCUBHBIE
KOHCTPYKLIUH, JINHIBUCTHUYECKAs BEXKIMBOCTh U 3B EMU3aLUS.
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Heann Kazapsin

Poccuiicko-Apmanckuii ynugepcumem
Epesan, Pecnybnuxa Apmenus

HOJMUTUYECKAA KOMMYHUKALIUA
B AHI'JIOA3BIYHBIX CTPAHAX:
A3BIK BJIACTH

[TonnTryeckas TMHIBUCTHKA — CPABHUTENBHO MOJIOAS U
JUHAMUAYHO Pa3BHUBAIOLIAsICS 00JACTh 3HAHUHM, KOTOpas Haxo-
JIUTCSI HA CTBIKE JIMHIBUCTUKH U ouToNnoruu. OHa uccienyer,
KakuM 00pa3oM SI3bIK HCIIONB3YEeTCS B MOJUTUYECKOU cdepe
JU1st GOPMUPOBAHUS U yIIPaBJICHUs OOLIECTBEHHBIM MHEHUEM, &
TaKke opraHu3anuu 3(P(EeKTUBHOW KOMMYHHUKALUU MEXIY
BJIACTBIO U rpaxkaaHaMu. OCHOBHBIM OOBEKTOM M3Y4YEHHs IO-
JIUTUYECKON JIMHTBUCTHUKH SIBJISETCS IOJMTUYECKUN TUCKYPC,
HPOSIBIISIONIUICS B pa3IUYHbIX (popMax: MyOIUYHBIX BBICTYII-
JCHUSAX TONUTHKOB, Tekcrax CMMU, mpenBbIOOpHBIX Kamma-
HUSX, OQUIUABHBIX JTOKYMEHTaX M Jaxe B He(OpMalIbHBIX
KOMMYHHUKAIMIX. AHaIU3 3TUX (OPM TO3BOJISET BBISBISATH
CKPBIThIE MEXaHU3MBbI BIIUSHUS, MAHUIYJSIMA U YOSKICHNUS,
KOTOPBIE 4aCTO OCTAKOTCS HE3aMETHBIMH Ha MEPBBIN B3TIIAL.

CrpyKTypa ITUCLUIUIMHBI BKJIIOYAE€T HECKOJIBKO KIIIoYe-
BBIX HampaBiIcHU. Bo-mepBbIX, 3TO TEOpUs MOIUTHYECKOTO
JMCKYpca, n3ydaroniast ciequ(prKy 1 0COOEHHOCTH s3bIKa Biac-
TU. BO-BTOpBIX, IparMaTuka NOJUTHYECKON KOMMYHUKALIUU —
KaK A3BIKOBBIE aKThl BO3JEHCTBYIOT Ha ayJUTOPHUIO, KaKue

16



pedeBble CTPATETHH U TAKTUKU HCTIONB3YHOTCS AJIs TOCTHKEHUS
MOJIUTHYECKUX IlejIed. BaKHBIM 3JIEMEHTOM SIBJISIETCSI KOTHH-
TUBHBIN aHAJIN3 MeTadOp U KOHIICTITOB, Yepe3 KOTopbie hopmu-
pyercs MONUTHYECKass KapTUHA MUPA U CUMBOJIMKA, BO3JEHCT-
ByIOIIIast HA MaccoBoe co3Hanue. Ocoboe 3HaYCHUE MOTUTHIEC-
Kasl JIMHTBUCTHKA MPUOOPETACT B aHTJIOSI3BIYHBIX CTPAHAX, TJIC
Mera M MOJUTHYCCKUN AUCKYPC UTPAIOT KIIOYEBYIO POJIb B
dbopMHupoBaHUK OOIIECTBEHHOTO MHeHUs. VcciemnoBanue mo-
JTUTHYECKOH KOMMYHHUKAIIMM B 3THUX CTPaHax IMO3BOJSET HE
TOJIBKO TJTy0>ke MOHATH OCOOEHHOCTHU HMX MOJUTUYECKUX CHC-
TEM, HO U BBISIBUTh YHUBEPCAIbHBIC 3aKOHOMEPHOCTH B3aUMO-
JIECUCTBUS SI3bIKA U BIIACTH.

KnroueBble ¢10Ba: OJINTHYECKAS IMHTBUCTHKA, TIOJIATH-
YECKUU JUCKYPC, KOMMYHUKAIIUS, UICOIOTHSI, MAHUITYJISIIUS.
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Huna KeBopkoBa

Poccuiicko-Apmanckuii Ynusepcumem
Epesan, Pecnyonuxa Apmenus

A3BIKOBASI KOMIIPECCHUA
B PEKJIAMHOM JUCKYPCE

[ToTpebHOCTH yenoBeKa B palMOHAIBLHOM HCHOJIb30Ba-
HUU A3bIKA B Ipoliecce 00ILEHUs MPUBOIUT K CTPEMIIEHUIO KO-
HOMUTB PEUYEBbIC YCUIIUS, UYTO MPOSBIISETCS B KOJIMYECTBEHHOM
COKpAILEHUH S3BIKOBBIX cpencTB. OOHUM U3 Haubosee spKUX
MPUMEPOB peaau3alMy JaHHOTO MPUHIUIIA SBIIAETCS pEKJIaM-
HBII TEKCT, KOTOPBII MIPEICTaBISIET COOO0M Pe3ybTaT A3bIKOBOM
KOMIIpeCCHH, OOYCIIOBICHHON HEOOXOIUMOCTBIO S3BIKOBOM
HKOHOMHH. SI3BIKOBAst SKOHOMHSI — 3TO CIIOCO0 Mepe1aun orpe-
JIEeNEHHOTO 00bhEéMa MH(pOPMALIUKY MaKCUMAaIbHO KPaTKO, C HC-
M0JIb30BaHNEM MHUHUMAJIbHOTO KOJIMYECTBA A3BIKOBBIX €IMHULL.
Ha ee peanuzanuio BIUAIOT KaK SKCTPATMHIBUCTUYECKHE (aK-
TOpbI (HampUMep, OTPAaHUYEHHOCTh PEKIAMHOTIO BPEMEHHU U
MIPOCTPAHCTBA), TaK U KaHPOBBIE OCOOEHHOCTHU PEKJIAMHOTO
TEKCTa.

CoBpeMeHHbIEe peKJIaMHbIE COOOIIEHUS, 0COOEHHO B (hop-
MaTe TEJIEBU3HOHHON PEKJIaMBI, JOJKHBI OBITH OJTHOBPEMEHHO
WH(OPMATUBHBIMH, KPATKIMH U BBIPA3UTEIHHBIMU, YTOOBI 3a
OTrpaHUYEHHOE BPEMSI IOHECTU KJIIOUYEBYIO UCIO 10 ayIUTOPUHN
u obecrneuuTh €€ 3allOMHHAHKUE. B yClOBHAX BBICOKOHM CTOU-
MOCTH (QUPHOTO BPEMEHHN KOMITPECCHS CTAHOBUTCS HEOOXOIU-

MbIM UHCTPYMCHTOM OIITUMHU3ALIUU: OHA ITO3BOJISICT COKPATHUTDH
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S3BIKOBBIC €MHUIIBI, MTOBBICUTH 3()(PEKTUBHOCTH KOMMYHHUKA-
LIMU U yCUIIUTh BO3JIEHCTBUE Ha afpecaTa. CikaToe BHICKA3bIBa-
HUE MOOYKIAaeT pelUnueHTa 00paTuTh BHUMaHUE HA PEeKIaMHU-
pyeMbIil ToBap WM yciyry. biaromapsi makoHWYHOUN ¢dopme
pEeKIaMHBIN TEKCT CTAHOBUTCS OoJiee SIPKUM U JIETKO 3allOMHU-
HAIOUIUMCS. 3aKOH S3BIKOBOM SKOHOMHHU JIEHCTBYET Ha BCEX
YPOBHSIX SI3bIKOBOM MepapXuu — (POHETUUYECKOM, JIEKCHUECKOM,
MOpP(OJIOrHUECKOM, CHHTAKCUYECKOM U TEKCTOBOM.

B pamkax TeneBU3MOHHOM peKIaMbl BBIACISAIOTCA CIENY-
fore 3¢GeKTUBHBIE CTPATEru KOMIPECCHH TeKCTa: HHpOp-
MallMOHHAs CTpAaTEerus, CTPAaTervus NPUBJICYEHHUsS BHUMAaHUS,
MHTPUTYIOIIAs CTpaTerus, yOeKaaromas cTpaTerus. OTH cTpa-
TErMM MOTYT KOMOMHHPOBAThCS MEXAYy co0o0il, obecrneunBas
MHOTO(YHKIIMOHATBHOCTh PEKIIAMHOI'O TEKCTa U €0 BHICOKYIO
aJlalITUBHOCTb K YCIIOBUAM BOCIIPUATUS COBPEMEHHOU ayAUTO-
pHUei.

KiroueBble cioBa: pexiama, KOMIpPECCHUs, S3bIKOBBIE
€IMHHULIBI, CTPATETUH, A3bIKOBBIE YPOBHH.
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Kapaen MaTtunsin

Poccuiicko-Apmanckuii Ynusepcumem
Epesan, Pecnyonuxa Apmenus

A3BIKOBAS HOJINP®OHUA — KAK
CMBICJIOBAA U CTPYKTYPHASA OCHOBA
POMAHA P. MEHACCE «CTOJINLA»

Poman PoGepra Menacce «Cronuua» npeacTaBisieT co-
00l MHOrOCIIOMHOE MPOU3BEACHNE, B KOTOPOM MOJUTHYECKAs
catupa, Quiocockue pa3MBIIIICHUSI U CYIbOBI OTAEIBHBIX
JIOJIEN TMEpEeIUIETAOTC B €JUHOM MOBECTBOBaHUU. M nerHas
CyTh poMaHa 3aKJII0YaeTcsl B OCMBICICHUHN KPU3UCa E€BPOIEH-
CKOM MAECHTUYHOCTH.

PomaH oTnn4aer cioxHbIA, MHOTOCIIOMHBIN SI3bIK U OPH-
THHAJIBHBIA CTUJIb, KOTOPBIA OJTHOBPEMEHHO BBITIOJIHSET XYA0-
KECTBEHHYIO, CATUPHYECKYI0O M aHAIUTUYECKYI0 (DYyHKIIHU.
SI3bIKOBBIE M CTHUJIEBBIE OCOOCHHOCTH IPOU3BEICHMS HAIps-
MYI COOTHOCATCA C €r0 MIECHHOM HalpaBICHHOCTBIO: UEpeE3
BbIOOp opmbl P. Menacce packpbIBaeT coaepKaHue pOMaHa.
OnHOI U3 IITaBHBIX CTUJIEBBIX YEPT pOMaHa SBISIETCS CaTUPU-
YyecKast HalpaBJICHHOCTh. ABTOP IIUPOKO UCTIOIB3YET HPOHUIO,
rpoTeck, abcypa u JIETKUIl capka3Mm, 0COOEHHO TTPH U300pake-
HUU YMHOBHUYbETO MUpa bproccens.

SI3bIK poMaHa yCI0KHEH €r0 MHOTOT0JIOCON CTPYKTYPOH.
P. Menacce co3HaTenbHO U30€raeT JIMHEHHOT0, KJIaCCHYECKOTro
MIOBECTBOBAHUS, 3aMEHSIS €T0 MO3aUKOM SMM30/10B, TOUEK 3PEHUS
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¥ BHYTPEHHUX MOHOJIOTOB. OH cO37aéT CBOETO poOia JINTeparyp-
HYI0 CUM(OHHUIO, I/I€ KaXKAbII MepCOHAX 3BYYHUT M10-CBOEMY, a
UX HappaTUBBI GOPMHUPYIOT 0010 KapTUHY EBpOmbI Kak MHO-
rococTaBHOro opranusma. Takast momudonus Tpedyer oT ynTa-
TEJISI BHUMAHHUS, HO B TO YK€ BPEMSI ITO3BOJISIET aBTOPY MPECTa-
BUTh OKUBYIO TKaHb» €BPOIEHCKOTO MHUpA, COCTOSIIETO M3
MHO>KECTBA PEATbHOCTEH.

KaioueBsble ciioBa: poman «CTonHIa», SA36IKOBas MOJIHU-
(boHus, MHOTOCTIOWHOE MPOU3BEIEHHIE, TPOTECK, HAPPATUB, MO-
3aUYHOCTb.
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Apmune MapTupocsiH

Poccuiicko-Apmanckuii ynugepcumem
Epesan, Pecnybnuxa Apmenus

IMPOCTBIE UCTOPHUH O I''IABHOM:
OCOBEHHOCTM ITPO3bI 304 ITUP3A ]

3os [Iup3an — BbAaromascs cCOBpeMeHHasi HpaHcKasi M-
caTeJIbHULA apMSHCKOI'O IMPOUCXOXKIECHUS, YbH TPOU3BEICHUS
BHECJIM 3aMETHBIN BKJIaJ B nuTepaTypy Mpana. Ee TBopuecTBO
OTJIMYACTCS PEIKON CIIOCOOHOCTBIO € MPEAEIbHON TOUHOCTBIO
U JIEJIMKaTHOCTBIO MIepeIaBaTh MOBCETHEBHYIO KH3Hb, OCOOCH-
HO M3HYTPH KEHCKOro onbITa. [Iup3an n3BecTHa cBOUM MHUHHU-
MaJMCTUYHBIM CTHJIEM: B €€ paccka3axX U poMaHax MOYTH HET
BHEUIHETO J[paMaTh3Ma, OHAKO BHYTPEHHUE NIEPEKUBAHUS Te-
POEB pPACKpBIBAIOTCS C TAKOW TOHKOCTBIO M pPEaTu3MOM, YTO
co3faeTcsd OUIYUIEHHE IIyOOKOro MCHXOJOTMYECKOro Hamps-
xeHusi. OCHOBHas TeMa ee MPOU3BeIeHU — OBIT, IOM, OTHOILIE-
HUS B CEMbE, HENIPUMETHBIE AETajI, U3 KOTOPBIX U CKIIAJbIBa-
€TCsl YeI0BEYECKasl KU3Hb.

OpnHoM M3 XapakTepHBIX uepT mposbl [Iupsan ssisercs
TO, KaK OHA IIOKAa3bIBACT )KECHILMH: HE KAK TEPOMHb T'POMKHUX CO-
OBbITHH, @ KaK HOCUTEJIBHULl BHYTPEHHEN CHIIBI K TOHKOTO BOC-
npusatass mupa. JKenmwasl y [lup3an pasMbIIuisioT, HaOIIO-
JIAI0T, COMHEBAIOTCS, CTPEMSITCSI COXPAaHUTh PaBHOBECHE MEX-
Iy co00ii 1 okpyxatoiieit cpenoit. [Ipu aTom e€ reporHn 4acTo
IIPUHAUIEKAT K apMSIHCKOMY MEHBIIMHCTBY, YTO IIO3BOJISET
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aBTOpY NMOJHUMATh BOIPOCH! KyJIbTYPHON MAECHTUYHOCTH, ac-
CUMWISILIMM M HalUOHAJIbHOW maMsiTH. B pomane «f 3axry
ceer» (2001), mpuHecieM el MUPOKY0 U3BECTHOCTD, [Inp3an
OIMCBIBAET )KM3Hb apMSHCKOM I0MOX03siKU B MpaHe, cTanku-
BAIOIIEICS C pyTUHOW, BHYTPEHHEHN ITyCTOTON ¥ BHE3AITHBIM I10-
SBJICHUEM HOBOT'O 4yBCTBa. Uepes nmpocThie, Ha MEPBBIM B3I,
COOBITUS aBTOP MOJHMMAET INTyOOKHE BOIPOCHI CAMOMJIEHTH-
¢dukaruu, BEIOOpa ¥ CBOOOIBI.

3os [Iup3an obnanaeT yHUKaIbHON CIIOCOOHOCTBIO 3aMe-
4aTh TO, YTO OOBIYHO YCKOJIb3a€T OT BHUMAHHS — KaK B OKpY-
JKaIOIEeM MUpE, TaK U B TyLIEBHOM KU3HU Jrojel. Ee nmurepa-
Typa IEHCTBYET TUXO, HO CHUJIBHO, 3aTparuBasi TEMbI, KOTOpbIE
3HAKOMbI Ka)X/I0OMy: OJJMHOYECTBO, MOMCK CMBbICIIA, HEYIOBIIE-
TBOPEHHOCTb, IaMATh. biaroaaps 3Tomy oHa 3aHUMAaeT 0ocoboe
MECTO B MPaHCKOH JIuTepaType, 00beIuHssA B ce0e HallMOHab-
HBII KOJIOPUT, KyJIbTYpPHOE MHOT000pa3ue U yHUBEPCAIbHOCTh
YeJI0BEYECKUX NIEPEKUBAHUM.

KuroueBble cioBa: nepcuzackas aurepartypa, 3os [Iup-
3a]l, COBpEMEHHas 1po3a.
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A.B. Pyouoga, /1.0. bapunoBa

Canxm-Ilemepbypeckuil noaumexHu4eckutl
yuueepcumem Ilempa Benuxozo
Canxm-Ilemepbype, Poccuiickas @edepayus

HNPUMEHEHUME TEXHOJIOI'MU EDUSCRUM
B THOA3BIYHOM OBYYEHUU

B nanHOM HccnenoBaHUM pacCMaTPUBAETCS TUAAKTHYEC-
kuit noreHuuan Agile-merogonoruu u EduScrum-rexnonorun
B 00pa30BaTeIbHOM MPOLIECCE, MPUBOAATCS HECKOJIBKO HHCTPY-
MEHTOB ((ppeHMBOPKOB), MOAXOSAIIUX JUIsI IPUMEHEHUS JaH-
HOW TEXHOJIOTUU B MHOSI3BIYHOM OOYYEHUH, OMUCHIBAIOTCS OC-
HOBHBIE dTamnbl BHeApeHus: EduScrum Ha 3aHATHAX 11O MHOCT-
paHHOMY $I3bIKY. B 3aKiroueHnn BBIIETSIOTCS OCHOBHBIE MTPEH-
MYIIECTBA UCIIOIb30BAHUS JAHHOW TEXHOJIOTUU B MHOSI3BIYHOM
00y4eHHUN.

Agile (oT aHrI. «TMOKUI», «ITOJBUKHBIN») — 3TO uIIO-
co(ust rHOKOTO yrnpaBieHus IPOEKTaMH, KOTopast YOKyCHpYeT-
Csl Ha UTEPATUBHOM pa3paboTKe, MOCTOSHHOM B3aUMOICHCTBUU
C 3aKa34MKOM U OBICTPOH ajanrtanuu K usmeHeHusM. EduScrum
— 9T0 ajmanrtanus Meroxojoruu Agile mas 0Opa3oBaTEIHHOTO
mporecca.

Agile—meTtononorus mpeacrasisieT co00il COBpeMEHHBII
¥ TMOKMH MOAXOJ] K OpraHU3alMi MPOEKTHOM AEATeNbHOCTH,
KOTOPBII cTaHOBUTCS BCE Oojiee BOCTpeOOBaHHBIM B 00pa3oBa-
TEJIBHOM Cpezie, B TOM YHUCIIe B MHOS3BIYHOM 00yueHHu. B yc-
JIOBUSIX CTPEMUTEIBHBIX TEXHOJIOTHYECKUX U3MEHEHUH U T10-
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CTOSIHHOT'O OOHOBJIEHHUs 3HAaHUM Agile npeyiaraeT UHCTPYMEH-
ThI JUIs IO3TAITHOTO U aJJalITUBHOTO 00y4eHus1, POKyCHpYsICh Ha
[IEHHOCTH Pe3yJbTaTa, KOMaHIHON paboTe, 0OpaTHOHM CBA3H U
camoopranuzauuu. Kpome Toro, B mporecce NpoeKTHON nes-
TEITBLHOCTH CTYJIEHTHI 3HAKOMATCS ¢ HEOOXOAMMOM mpodeccro-
HaJIbHOM JIEKCUKO.

Ananranus npuHIUNnoB Agile k oOpa3zoBarensHOMY TIPO-
LIECCY CIOCOOCTBYET IMOBBIIIEHUIO MOTHBAIMM CTYACHTOB,
YKPETUICHUIO MX MPAKTHYECKUX U METANIPEIMETHBIX KOMITETCH-
Ui, a TaKke GOPMUPOBAHUIO YCTOWUMBBIX HABBIKOB KOMMY-
HUKAIlUW, KPUTHUYECKOTO MBIIUICHUS U YIPABICHUS BPEMEHEM.
Hcnonp3oBanue Takux (perdMBOpkoB, kak Scrum u Kanban,
MO3BOJIAET cJlieNaTh Y4eOHbIN mpouecc 0ojiee MpO3payHbIM,
CTPYKTYPUPOBAHHBIM H MPOTyKTUBHBIM.

WtepaTuBHBII MOAXOA B paMKaxX WHTErpallUd JaHHOMN
TEXHOJIOTUH — 3TO METOJ] OpraHU3aluu padoThl, IPU KOTOPOM
MIPOEKT WUJIU TpolecCc pa30MBaeTCs HAa CEPUM KOPOTKUX LIUKIIOB
(utepanuii), B KaXI0M U3 KOTOPBIX CO3MAETCS YyIydlleHHAs
BepcHs MpOoAyKTa WM peweHus. Kaxxnas urepauus BKIOYaeT
STambl MJIAaHUPOBAHUS, Pa3paOOTKH, TECTUPOBAHMS U aHAIH3a
pe3yJIbTaTOB, YTO MO3BOJIET MOCTETNIEHHO YTOYHSATH TpeOOoBa-
HUSl U TIOBBINIATh KAYECTBO KOHEYHOIO pe3ynbrarta. Jpyrumu
CJIOBaMH, OIBIT THOKOTr0 00yUY€HUsI COCTOUT U3 HECKOJIBKUX KO-
POTKHUX NMPOEKTHBIX IIMKJIOB, HA3BIBAEMBIX CIIPUHTaMH, B KOTO-
PBIX TIOJIE3HBIN MOCTABISIEMbBIN PE3yJIbTAT MOJTHOCTHIO TUIAHU-
pyercs, MPOEKTUPYETCsl, CO3AAETCS, TECTUPYETCS, IPOBEPAETCS
u 3amyckaercs. Takum oOpazom, EduScrum peanusyer npus-
nunbl Agile B 06pa3zoBaTeIbHOM MPOIIECCe, HO aJanTUPYET UX
C Y4eTOM 0COOCHHOCTEH y4eOHOT0 TpoIiecca.
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st apdexTuBHOTO BHEApeHus metononoruu Agile cy-
IIECTBYET MHOXKECTBO IIU(PPOBBIX HHCTPYMEHTOB, KOTOPBIE MO-
MOTalOT TJIAHUPOBATh paboTy, OTCIEKHUBATH MPOTPECC U Opra-
HU30BBIBATh KOMaH/IHOE B3aUMOJICHCTBHE.

Hcnons3oBanue texnoioruu EduScrum B pamkax si3bIko-
BBIX 3aHATUH OyJeT CrocoOCTBOBATH HE TOJIBKO YITYUIICHHUIO
KOMMYHHUKATHBHbBIX KOMIIETEHLIUH, HO U ()OPMHUPOBAHUIO MPEJI-
cTaBleHM 00 opraHmzauuu 3((eKTHBHON MPOEKTHON aes-
TenbHOCTU A7 Oynymeit npodeccun. Murerpamms EduScrum
B SI3IKOBOE M IIPOEKTHOE 00YUYEHHUE OTKPHIBAET HOBBIE BO3ZMOX-
HOCTH JIJIs TIOATOTOBKY CTIEUAINCTOB, CIOCOOHBIX 3(hekTrB-
HO JICWiCTBOBATH B YCIIOBUSX HEOIPEIEICHHOCTH U U3MEHEHHUH,
9TO 0COOEHHO aKTyaJIbHO JUISI HHOSI3BIYHON TIOJTOTOBKU OY/Iy-
IIUX BBIITYCKHUKOB.

Kurouesble ciioBa: Agile-meronomnorus, EduScrum, ru6-
KH€ HAaBBIKU, UHOSI3bIYHOE 00YyYEHHE.
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Apmune CassMsiH

Poccuiicko-Apmanckuii ynugepcumem
Epesan, Pecnybnuxa Apmenus

OPTAHU3AIIUA U UCITOJIB30OBAHHUE
METOJA HPEAMETHO-A3BIKOBOI'O
HUHTEI'PUPOBAHHOI'O OBYUYEHMUA (CLIL)
B ITPOLECCE ITPEIIOJABAHUA
AHTJIMFCKOI'O SAA3BIKA CTYJEHTAM
BAKAJIABPUATA

Meron CLIL (Content and Language-Integrated Learning)
npeacTaBisier co00i MHHOBALMOHHBIA MOAXOA K OOYyYEHHIO,
KOTOpBIA COUYETAET U3YUYEHHE IMPEIMETHBIX JUCLUIUIMH C OC-
BOCHMEM MHOCTPAHHOIO si3blKa. McciaenoBanue HanpaBieHo Ha
BBISIBJIEHHE CYTH M OCOOEHHOCTEW MEeTOo/a MpeIMETHO-A3bIKO-
BOT'O MHTETPUPOBAHHOTO OOYUEHHUsSI aHTJIMHCKOMY SI3bIKY CTY-
JIEHTOB HEA3BIKOBBIX ClielMaibHOCTEN By30B. OnKcaHbl U Mpo-
aHAJIM3UPOBaHbI 0COOEHHOCTH, JOCTOMHCTBA U TPYJHOCTH IpU-
MEHEHHUs JaHHOTO METO/a 00y4eHUs, a TAK)KE BaXKHOCTb U He-
o0xoaumocTs BHeApeHus metoaa CLIL ams noBsileHus ypoB-
HS IPO(eCCUOHATIBHON MOArOTOBKU CTY/IEHTOB OakalaBpHara.
[Tpumenenne metoga CLIL crmocoOCTBYeT pa3BUTHIO Y CTY/ICH-
TOB HABBIKOB KPHUTUYECKOTO MBIIUICHUS, KOMMYHHKAIUd W
aHanuza. B nponecce 00yueHus oHu 00CyKIAI0T U aHATU3UPY-
10T podeccuoHanbHble MPOOJIEMBbI, TEM CAMBIM COBEPIIEHCT-
Bysl HaBbIK YCTHOW pe4M M yMEHHUE BbIPAXKaThb CBOM MBICIH Ha
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MHOCTPAaHHOM $3bIKe. YTIOp Ha MPAKTUYECKOE HCIOJIb30BAHUE
A3BIKA PEAIN3YETCs Yepe3 MOATOTOBKY U MPOBEIECHUE MIPE3EH-
Talui 10 CIEUUAIbHOCTH, yYaCTUE B IPOEKTHOM AESITENbHOC-
TH, a TaK)Ke MPUMEHEHUE ayTeHTHYHBIX ayIuo- U BUIEOMAaTe-
pHAaJIOB, UTO CIOCOOCTBYET PaCUIMPEHUIO Kpyrozopa u hpopmu-
POBaHUIO MEKKYJIBTYPHONH KOMITETCHIINH.

Tem He MeHee, BHEJpEHUE METO/Ia CONPSKEHO C ONpese-
JEHHBIMU TpyAHOCTAMU. Cpeau HUX — HEJAOCTaTOYHBIA ypo-
BEHb SI3bIKOBOW MOJTOTOBKU Y CTYICHTOB, HEXBAaTKa y4eOHBIX
MaTepHaioB, aJalTUPOBAHHBIX O] YPOBEHb 00YyYaIOLIUXCS, a
TaK)K€ BO3MOXHOE OTCYTCTBHUE MOTHMBALIMM M METOJUYECKOU
MOJTOTOBKH y TpernoaBaTeneii. 9tu GpakTopbl MOTYT CyIIeCT-
BEHHO CHIKaTh 3(()EKTUBHOCTh YCBOCHUS MaTepHallia U Top-
MO3UTh ycremnyto peanusauuto meroaa CLIL B oOpa3oBaTenb-
HOM Tiporiecce. B nienom, ucnonszopanue meroga CLIL oTkpsI-
BAeT IIUPOKUE BO3MOXKHOCTH Ul MHTETPALUU S3BIKOBOTO U
npodeccuoHaIbHOro oopazoBanusi. OH MO3BOJISET CTYACHTaAM
OJIHOBPEMEHHO YIIIyOJIsTh 3HaHUS MO CBOEH CIeUalIbHOCTU U
COBEPLICHCTBOBATH BJIAJIEHUE HHOCTPAHHBIM SI3bIKOM, UTO B CO-
BOKYITHOCTH TTOBBIIIAET MX KOHKYPEHTOCIIOCOOHOCTD Ha PHIHKE
TpyJda U crocoOCcTByeT (OPMHUPOBAHUIO MOJTHOLUEHHOTO IMpO-
(deccroHaza HOBOTO MOKOJICHUS.

KiroueBble ci10Ba: MHTEIpUPOBAHHOE OOydeHHUE, Mpo-
(deccuoHanbHasi KOMIIETEHTHOCTb, IOBBILIEHHE MOTHBALIUHY,
pa3BUTHE O3HAHUS, YIIyOI€HHOE OCBOCHHE S3bIKA.
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Jlycune ToBmacsiH

Poccuiicko-Apmanckuii yrusepcumem
Epesan, Pecnyonuxa Apmenus

MEPEBOJOBEIUYECKHUM ACIIEKT
HHTEPTEKCTYAJIBHOCTH

OpHMM U3 aKTyaJIbHBIX HalpaBJICHUI B COBPEMEHHOM Te-
OpUU NEepeBO/Ia SIBISIETCA UCCIEA0BAHNE MHTEPTEKCTYaIbHOCTH
KaK Ba)KHOT'O acIieKTa MepeBOAOBENUECKOro aHanuza. Murep-
TEKCTYaJIbHOCTh, HECMOTpPSl Ha €€ HIMPOKOE NPHUMEHEHHUE B
JUHTBUCTUKE U JINTEPATYPOBEIEHUH, BCE €IIE€ HEAOCTATOYHO
CHUCTEMHO OCBELICHA B KOHTEKCTE IepeBoja. B pamkax takoro
[0JIX0J1a IEPEBOJ] paccMaTPUBAETCA HE MPOCTO Kak Iepenaya
CMBICJIA, @ KaK MHTEpIPETalus, B KOTOPOIl TEKCT Ha S3bIKE Ie-
peBosa (QYHKIMOHHUPYET KaK HMHTEPTEKCT MO OTHOLICHUIO K
opuruHany.C4uTaercs, YT0 UCXOIHBIM TEKCT BHIIOJIHSAET POJIb
MIPETEKCTa, a TePEeBOJ CTAHOBUTCS MHTEPTEKCTOM — TEKCTOM,
OTCBUIAOIIUM K OPUTMHAITY U OJHOBPEMEHHO BKJIHOYAIOLIUMCS
B 0oJiee MUPOKUN KYJIBTYPHBIM U S3BIKOBOM KOHTEKCT. Takum
00pa3oM, MepeBoji MOXKHO paccMaTpUBaTh Kak CBOCOOPa3HYIO
TUIIEPCCBIIKY HAa CUCTEMY TEKCTOB MCXOIHOM KYJIBTYPHI.

B uccnenoBanuy MHTEPTEKCTYAIBHOCTH B IIEPEBOJIE BbI-
JeNSAIOTCS JBa MOAX0/a, J{aObl OLIEHUTH POJIb MEPEBOAOBEC-
HUS B HU3YYEHUHM HHTEPTEKCTYaJIbHOCTH, HEOOXOIUMO OTMeE-
TUTh, YTO 0€3 HEr0 HEBO3MOXKHO CTAHOBJICHHE MHTEPTEKCTY-
QIIBHOCTH B KayecTBe KOHCTPYKTHUBHOTO (peHOMEHa B HaykKe,
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HEBO3MOYKEH 0OMEH MEX 1y TeKCTaMU Pa3In4HbIX KyJIbTYp, S3bI-
KOB, HaIlMi, MOCKOJIbKY MHTEPTEKCTYaJIbHOCTh BBICTYIIAET YHH-
BEpCaJIbHOM, O€3rpaHIMYHOM, BCEOXBATHIBAIOIIEH KaTErOPHEH.

MarepuanoM s HCCIEIOBAaHUS TOCITYXKHIN CKa3Ku
JI. Keppomnna «Anuca B Ctpane Uyaec» u «Anmca B 3azepka-
ape». HecMOTpst Ha TO, YTO OHH SIBIISIFOTCSI TPYIHOTIEPEBOIH-
MBIMH POU3BEACHUSIMH, B YACTHOCTHU U3-3a HAJIU4Us OOJBIIO-
ro KOJMYECTBA MHTEPTEKCTYaTbHBIX BKIIOYEHUN B BUJE Mapo-
JIM, IUTAT, MHOSI3BIYHBIX BCTABOK, YHCIIO UX MEPEBOIOB MHO-
rouucieHHo. [Ipu conocTaBieHNH TEKCTOB OPUTHHAJA U ITEpe-
BOOHBIX BAPUAHTOB MCXKIY HUMHU BBIABIIAIOTCA HHTCPTCKCTY-
AJIbHBIC CBA3HW Ha JIOTHKO-CCMAHTUYCCKOM, MOTHUBHOM U CTHU-
JMCTUYECKOM YPOBHE.

KiroueBble cjioBa: IepeBOIOBEICHUE, HHTEPTEKCTY b~
HOCTb, ITPETEKCT, MHTEPTEKCT, MHTEPIIPETALIHSL, TOTUKO-CEMaH-
TUYECKUH YPOBEHb, MOTUBHBINA YPOBEHb, CTHIIMCTUUYECKHH ypo-
BEHb, IPeOOpPa30BaHNUE CMBICIIOB.
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I'asine CaBosin
Epesanckuii cocyoapcmeennulil yuuepcumem
Epesan, Pecnyonuxa Apmenus

MEXKY CXOJICTBOM U PA3JIMYUEM:
KYJbTYPHO-CEMAHTHYECKHUE
OCOBEHHOCTH BOCIPUSITUS
PEIYILUIMKALIMI B HEMELIKOM,
PYCCKOM U APMSIHCKOM SI3bIKAX

Pengymnukanus npezacraBisier co0oil  yHHBepCalbHBIN
A3BIKOBOM MEXaHU3M, IIPU MTOMOLIU KOTOPOTO MOBTOPEHUE OC-
HOBBI, CJI0Ba WJIX MOP(EMBI HCIOIb3YyeTCs I MepeJad pas-
JIMYHBIX T'PaMMAaTUYCCKHUX, CMBICJIOBBIX U SMOLMOHAJIBHO-3KC-
MMPECCUBHBIX OTTCHKOB. B AaHHOM HMCCJICJOBAaHHU PCAYILIIMKA-
IUsl pacCMaTpPUBAETCs KAaK CPEACTBO BBIPAKEHHS KYJIbTYPHO
MapKHPOBAHHBIX CMBICIIOB U OLIEHOYHBIX 3HAaUYEHUH B HEMell-
KOM, PYCCKOM M apMSHCKOM si3bIKax. Llenb paboThl 3aKitoyaet-
Ci B BBIABICHUM THUIIOJIOTMUECKUX CXOJCTB M pa3ivuuil B
CTPYKTYPHBIX MOACIAX PpCAyIUIMKAlu, €€ CCMAaHTHYCCKUX
(YHKIUSAX U BOCTIPHSTAN HOCUTEIISIMH YKA3aHHBIX S3BIKOB.

Marepuan uccienoBaHus 0TOOpaH METOAOM CIUIOLIHON
BBIOOPKU U3 TOJIKOBBIX M ()Pa3eoJOTUUYECKUX CIIOBaped, 4To
HO3BOJIMJIO MPOCIEIUTh CUCTEMHBIE OCOOEHHOCTH M 3aKperl-
JIEHHBIE B A3bIKE (POPMBI PENYIUIMKALUU. AHAIU3 T0Ka3aj, YTO
npyu OOIIHOCTH (QYHKUMH (MHTEHCU(UKAIMS, MOBTOPHOCTS,
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HMOLMOHANIbHAS BBIPA3UTEIILHOCTh) HAOIIOIAI0TCS 3HAUNUTEIb-
HBIE PA3JIMYKS B UX YACTOTHOCTH, CTUIUCTUYECKOU MAPKUPO-
BAHHOCTU M KyJIBTYPHOM MHTepHperanuu. B pycckoM u ap-
MSHCKOM SI3bIKax peayIUIMKalus Yalle HOCUT HKCIIPECCUBHBIN
Y OLICHOYHBIN XapakTep, TOr1a KaKk B HEMELIKOM OHa OrpaHU4e-
Ha ONIPENEICHHBIMHU JIEKCUKO-CEMAHTHYECKUMHU TPYIIIAMHA H
uMmeeT 6oiee NparMaTUuecKyro HallpaBIe€HHOCTb.

ConocraBuTENbHBINA NOAXO0 MO3BOJIWI YCTAHOBUTD, UTO
penyIuIMKanus He TOJIbKO OTPa)KaeT YHUBEPCAIbHBIC KOI'HU-
TUBHBIE MEXAaHU3MBbI, HO M JAEMOHCTPHUPYET KYJIbTYpHO 00yc-
JIOBJICHHBIE PA3JIMYUs B C11O0CO0AX A3BIKOBOTO BBIPAXKEHUS IMO-
11, OLIEHOK U UHTEHCU(HUKAIHH.

KuiroueBrblie cj1oBa: CONOCTaBUTENBHBIN MOAXO0/, PEIyI-
JIMKALWs, YHUBEPCAIbHBIN, KyJIbTypa, KOTHUTUBHBIE MEXaHU3-
MBI, S3bIK, OLICHKA.
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YGumjuw Wnwptipub
Nmu-huglpulpud hwduguwpud
Gplowh, <wgwumwblh <wbpwwylinnamii

GruidesSuiullv v3NkE-6re YhrNFUL
SLUELVUELELR FHUEIE VT T
LUEUESLNFT

dpwbutintit 1Gqyh puuwyubiniuid pipwgpnid Ju-
plunp ntip £ ppunnid, pbwghp yniebiph ogquugnponidp, wy-
uhbtipt’ wyht Wynptinh, npniip untinoyly G (tqyh Ypnnbtiph
Unnuhg: Wuyhuh dnntignidp hbwpuynpnipynih £ wmwghu ny
dhuyt unynply (ignil, wyt unpnipyudp dSwbnpwbuy Ytb-
nuith Yywlnipuyhtt thpwjuyphtt' aliwynptiny Juynih the-
Wwlnipuwhtt hwnnpnuygdwid jupnnnipinih: Gpgbipp, G-
pudynuwljut mtuwhnnyuyjiitipp, mtipuntipp b wininhnyp-
gniw nhunipulitipp Uyt nhnpuwlynhy httwpunpnipmLabtp
Ll pugnid dpwbiatiptit (tiquyh ntunigdwd hwniwip:

Bpuwdynwljui mtipuntipp hwawh yupnibwynid th
Unyiynn pipwubwlub junniguopitin b punwwwywp,
wnwyti] htipn jnipugiwb hwdwn: Gpgtiph dhengny niuw-
tnnbbipp utipmnid G wpmwhwynnipnLbbbp, hwunmwn-
Jwod nupawodpbitin, hnhndatip b wy b Gpgbipp qupquginid
Ll junuph ptupdwit nLbwynignitttnp, buyyuwunnd puab-
utiptiti junuph nhppuh b dtntinuytnipjui wyth juy phyuyg-
dwbp: Gpgtiph dhongny niuwbnnbbtpp dwinpwbinid G
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dpwbuhuyh wpdtiptitipht, Ynwotjutpyht b wjubnnype-
ttiphti:

Uwuyd niunigdwb gnpdpbipugnid wbhpudbyn L
pwnptp wyiyhuh Gpgtip, npnilp hwiwywnmuwuppwbnd G
unynpnnbtiph  iqujuit  Jwupnuyht: Gpudynwlub
umtindwignponinLbiitipp whwmp k jhttb httmwppphp U ni-
bl nhnuiynhy winpdtip:

“Qwuh phpugpnid wthpudbyn E wnwbatwgity hhd-
twlub pwpwwyuwwnp, pipujubwlub junnigwodphtipp,
ntwghtt wnwbdbwhwmnigynibtitipp b ynknhy htwuppbb-
np: Gpudynwlub Gynipbph Gtipwenidp $pubutipta (tqyh
niunigdwlt gnpdplipugnid htmpuwynpnipynit G muhu
dhunjnpti jhqiuipwbwljub b duynipuyhl pununphgbtipp,
nupabitiny 1tqyh jnipugniip wnwytyp pbwjub b htinw-
ppphp:

<pdtwpwetp’ $puiubptb igne, puuujuiimnid, pu-
nwyuwywp, ting, puiwumtindni pni, Wywunye:
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Swplhl Wywh
Dnu-huglpulpud hwduguwpid
Gplowh, <wgwumnmwblh <wbpwwylinniyamii

WAELPIOPD GNH36NSh GNFY

Wpwptiptith juunhbwnwun pyuiyubwhtt gpuyhtt hw-
dwjungp” wpwphght, Ytpehtt tipynt mwubtwdjuynid juyh
Jhpwnnipnil £ quty, htsp yuydwbuwynpjuo t hwnnp-
nuijgdubt dudwbwlulhg wmbhubinnghwbtpng L hwudw-
guigh mupwodwip: Gja wnwybjuytiu jhpwunynid k hw-
dwgwbiguyhtt mhpnypenid, ny $npdwy hwnnpnujgnipjui
duniwbiwly:

<wpy b G, vwluyb, np wpwphght, pugh wb, np
hhdtjwd E jumhbwmun pyubyubtughtt gpuyht hwdwjup-
gh Ypw, twle hwpniun t ppwbutiptit b wmbqgitptit thnpuw-
nnipynLibitpny, nphp hwdwp hpdp G Swnwyty wphuwphw-
punuwpujud juplinp hpwnuwipénipnibbtipp: Wu hpunwnp-
anipyniblitiphg ptipllu wikbwjuplinpp wpupwluwb tpyp-
ttph qunnmipwugndt £ ULkd Aphunwithuwh L dpwbiuhwgh
Unnuhg, npt wipnipw, Wk ntip £ ppunugt) wpwphghh ht-
nuqu qupqugiubt hwdwn:

Unyb hnnuonid pttmipyub E khpupynd wpwpt-
ntbh tpud gpuyht hwdwjupgn' wipwphghti: Qrunidwuh-
nnipjwd uke thnpa L wipynid dwbinudwuiiti wipuphghh hwu-
Jugnimibtp, ytp hwbl) nppu wnwowgiwb dwhuanpyuy-
ttint ni Jhpwnnipjub mhpnypep: <nnpjwonid winpunwupa
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E Juumwupynid wpwphghnid wnu puppunughtt muppt-
nnipinLudiipht, npu jhpundwd ppujubt b puguuwub
Unnuitipht, htswtu dwl nhnwpynid G npu qupqugdwi
htinwbjupbtipp:

<pitwpwntp’ wpuphgh, wpupbptt, junhbwnwn
wpwptiptit, hwnnpnuygnipnid, thnjuwnnipnil, hwdw-
guiiguyht mhpnype, duiwbwjuwyhg mbhutninghwitin:
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Wnihtt Gwbhtipub
Dnu-huglpulpud hwduguwpid
Gplowh, <wgwumnmwblh <wbpwwylinniyamii

«LT%U0 46163UNFbhvLy»
<GLhUE-h UbhYUuGULU3DL
(UL UULNFE-3NFLLErR

‘Unpuwdlinipiniip yupptipupwn Junphp nith ngbippiy-
dwl, htbwpwih: Wh hwwp thnpéanid £ dnpngh dtlok)
hwipwhuwywm untindwgnpdnipnLbbtppn, pwbh np wyuy
utjiniput  hwugbwmtipp  tnpudbnipyub  tywbhitipny
owolugnyud hwunnpnugnnigyniin  Ytipdwbbtint  hudwp
wtnp E fhpwunh hp hipuyhtt ghwtijhpbtip, pun wynyd” wnw-
Uty dwibinp nujwuqliinp ud Yhipuwpbtipp fupnn bo gpudty
wytih utd puwbwlny hwmiinhuwwntu:

‘Unpwalnipjul wphuwuphnid™ hwnjuytiu tnpuwdline -
Pyub gnjuqnh nnpunuy, «Lbwd glintigynithni» htiphwpep
pwbujuytiu wdtiiwhwawhi thetpwbwpwn dtlaynn wu-
wnidbitiphg £ Wduwgptinh Eeiphtt intuwbtiljuiphsitinp hptitg
«plmd glintigynithhtttipht» twnnignid G wbuyuwubih Wky-
tnipyuip: Pudwbtny wnpnip mtipunt pdwumuwht pun-
Jugnighy dwubtiph® tuwnmnid Gbp, np wneu wntindyjw-
owhtt hpuyhtwlh yuwmbwnbbpp L Gpu wquumugpiwn
tqupugpnipynibbiipp hhdp G hwbtnhuwinid  mtipunh
puquwehy tnp Wbjinipmiabtph hwdiwp: tnpudabnipjub
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Jupytinbtipp, yuwhwywitinyg htiphwph wynidtih hhdtwui
ghop, untindnid b «tnp» wuwmdnipynLbditip piiptingnnitinph
huwdwn wiuywutih dwnnigdundp:

<hitwpwptp’ dhetipwbuyhl pupgiwbnipynil, yun-
Ytipuwyhtt mtipum, htiphwph puqiwtywbuwht dtlonipeindh,
tnpualinipyub puiuyhtt hwiwljupg, htiphwpe-tnpuadlin -
Ll hnjuwytipynid:
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Uniqubtiu (-unlinujub

Nmu-huglpulpud hwduguwpud
Gplowh, <wgwumnmwblh <wbpwwylinnamii

<WJELhURUSU3PhL UrdGLh
B4 51U vRUEdNrUdv nvrb/re
LAUSLUESPL uNUNF3E6-NFT

Lpwgpuyhtt jununyenid hptiph b Gplinypbtiph wbw-
swn  Ohpuyugiwi b winnituju) mbntunynipyub
wuwhwbgp whthpwuiinptt wnbsynid £ huygbjhdwuwmught
wndtip nibbignn pwnuwyhtt thwynpbtiph  ogqumugnpdoiwi
htin:

Wu mbuwljtimhg withpudtiym k£ h phyu hwdwgquyht
Jupnpnipynit nitignn $pwbuhujui ptpptph L wi-
uwgntiph pttmipjut wnbly twl ntighntwy Gywunieynih
niiitignn dwdnyp: Uwubwynpuwtiu, npnpujh htimwppp-
pnnipgnih Lt bipjuyuginid Spwbiuhuyh wdtiiwpunynp hw-
dwyblplitiphg dtiyh, wybt £ Uwpubih punupuyhtt hwdwybiph
unghw] — punwpwuit pmhpbtipp nruwpwiinn «Marseille/
infos» hwiniund muyugpyud puqiwptnye niptpp” w-
nwetinpnnn, mtintjumyujub L hwnnpnujgujub gnpow-
nnype nLitignn hnnquotbpn:

Uytih pwt 80 mwph 5000 nywpwbwlng hpuwnmw-
pulynn «Marseille/infos»-ii pingpynid £ Uwput punuph
wbgyuh, dipjuyh b wywquyh pdwbtpp: b uljqpuit wyu
widuwghpp nibtgh] £ gnin mbintunyuijut jud hpugtly-
dwl gnpdwnnyp (fonction d’information), hul] htlmwquynid
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Pipmunnty £ htmwnuind Juyp hwtipnipjut htim™ hpuui-
twgbbng hwunnppujgujuit gnpédwnnype (fonction de
communication): Utiip, np dpwblubtiptitmy informer W
communiquer puytiph hdwumnwyht Swjwh hwdbdwmw s
pltimipyniip ytip £ hwtinid communiquer puyh wyyupuigquynid
Inwgnighs étre en relation L partager hdwljoipp:

Lhutng waynnitwluy b puptuhné, wyt £ opjtiljnhy
InLuwupwidwtt L hppugbjdwt yquhwbetitinphtt htmbny,
wynnihwimting, juiw ph wjudiw, hnnpJudwghpp sh upnn
qtind dbwy hp nhppnpnynidlt wpmwhuwywntinig, pwith np
opjtijnhy hpwlwbnipjuin htwpuynphtiu Unnkbuyne dtin
pnnp owbiplipp gptipti wdipnnenyhtt qnip G, npnyhtinle,
gnpotiny vkip tu — h Ghpwlunieyub ttppn, dkip wb wb-
huntuwthtijhnptit thwhowntinid Gap hpujubtinugyubt ptjw-
Inuititipht W tipghtiu, dhubpuwituynptit wipmwgnptnt thn-
huwuptit, hpwluwbind phlynid £ dtp dnughtt yqunytipu-
gniititiph dheny: Wyu mbuwltinhg dnwodl) tpwbwynid L n-
nnyuh ytipwptipdniip npulinnpty, thwunti), gwhwnty jud
guiiininib wpmwhwywnt:

<pitwpwntp’ hwytjhdwunmuhtt wipdtp, wmtintljw-
wnjwlub gnpdwnnyjp, hunnppujgujui gnpdwnnype, h-
puqtpdwt gnpodwnnype:
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Untiwu Uwipmhpnujut
Dnu-huglpulpud hwduguwpid
Gplowh, <wgwumnmwblh <wbpwwylinniyamii

HRLIJTOLVENL B I ELS
UAULALUEKUSUNFE3AFLLE L
GNFCLELEULNRT

Quwpagwopp Juynil, wywwumpuwuwnh  Ytpupumunnpbh
pun £ jud punwlwuuygnipynil, nph punwinphsitiph w-
puwhniuwub Juyp dpwuqbwd b, hul nne pununpnipni-
tp” Jipuwhiwumuwynpuid: Fwpdgudpbtipp Jupnn th jhity
gnjuljui, wowluh, dwljpuwy, yung Jud pupn puytip: bis-
wtiu wmuwgywodplitinp, npwtip tnyygtiu upt, hdwumwhp
wpunwhwymswdhengitipn ti: Lwbth np npwip Jupdpwunh-
wuyhlt G0 npubg punuinphstipp it upnn thnpowpht]ty
wy| pwntipny, tnythull hndwbhutinny, thletinyg i dudwtuy
oh upnn thnhuty npuitg yupuinuunpynibp:

Quuywd pnipptiptiinid Juh nupajuodphtip, npnip ni-
kb hndwbihpttip L hmjuthytitip: Gub dwbe wybyhuh nupa-
Jwopbhtp, npntp dhlihnyt duwdwbwl wuwgywopbbtp Li:
Qupajwopbtipp guwijuguwd tiqynid oquugnpdynid G
wpnunwhwymnipynibt wytih muyuynphs, gpuaghs nupatbne
hwdwn: Unyb (Gqyny Juynitt punwljuyulgnipynibiitipp
wmwpptip pewbiitipnid jupnn Gh wpmuuw ity mwpptip pw-
ntipny: Fwpdgudpiitipnp wpmugnnid th wyn (tiqyny jununn
wqgh Wulnyph ni wpdtiptitipn: <wtwh nupaguodpitipp
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nLitiinud G myjuy iguinwonnnipyubp pnpny hdwuwm-
otip L skl Jupnn pupgiwbgly wy) jGgnibotipny © hwdwww-
nwupuwb puntipny jud pipuubtwub tnyb altpny: Wo-
qui hwgnn punpgiwinipyub ntypnid npny nupadjwopbbip
Unpgtinid it hptiig hdwunmwyhtt 62gpunnipgniiit ni gpuaysni -
pnihp: (nipptptinid nupdjwopbtipp puquwphy Gh
> gnpowdwuil: Guipnn G Juqiywo hit] mwppbp
hunuph dwutiphg: Puytipny uqiywod nupajwdpdtipp pnip-
ptiniinid gipupnnid Ga: dpwbp Jupnn Gb uqiywo jhity
tipyne b wtith pununphsitinhg:

<pitwpwntp’ pupdaguodp, juynih punwljuwyulgni -
PynLl, wuwgywdp, puy, funuph twu
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Wohutitt Uhpuwyjtipjut
Dnu-huglpulpud hwduguwpid
Gplowh, <wgwumnmwblh <wbpwwylinniyamii

EHUEM FUGLEY LUEUURLERID
LULUUSELONHE-B3OFLLENP LE20F L

XX nunph witphjjut yntighwt witiphjjub gpulju-
tnipyutt yuuninipjui witibwpwunpn ni httmwppppujuib
dudwbwluypowtitiphg £: Wu nupwypowith htphwwmhy
qnnnutiphg tp tnupn tupihtt Ludhigqp (1894-1962). pui-
twuwnting, Ypenipjudp Gjunphy, nruubtljunphys” wdbiuouguyg-
own unnbtnthunbitiphg Wkip: Ludhiggp witiphljjub pw-
twuwntindtiiphg wnwehtititinhg tp ny ghnwlygtig, np swthw-
onll pwhwynphg Yyhpwoyty L mbunnujuit wpytumh:

<wnljuytiu Lunthiiggh Ytipghtt duiwbujuippewmbih
pwbwuntindnipynibiiph jtqnid puwn pupn £ ne jubtguo.
tw hp pptpgnnht pinpnid £ hp untindwignpdnipynitbk-
nht Unntity tipijuugh wttindnpyuip ni wupgnipjudp:
Uw I htiig wy@t ytpuptipdniapt £, np hpp htinhtwyp gni-
guptipnid £ dwypkbth (iquyh Jubinmbbtph djuundwdp: bw
altwynpnid bp ignid wybygbiu, htywtiu Gptijaw Yubtin, opp-
twl Wwbnipjud ujqpnibpny: Qajuind puytiph wbgyuy
alip uquinud kp “ed” Ytippwynpnipjubd dhengny, pnnp w-
owlubbtitiph punpuumuui ni ghipunpuljud wumhbawbp
Juquinid kp “er”, “est” dhongny, last punp, nptt wpntitt qb-
punpuljub £, dliuthnpunid Ep* ogquuwugnpotiny lastest nnwp-
plipwlyp:
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Yupnuyny 1x1 pubtwuntindnipynibblitiph dnnnywodnth
«» pwwumtindnipinLip muywynpnipynih £ untindynid, np
htinhtyp ntin sh wmqunyty ipthawbiphtt hwnnil npnp un-
Unpnipjniblitinhg, tpu untindwd pwntipp htsyhuhtt G
whirlingest, givingest, livingest hhptighnid £ tipijuwygh, ny up-
nnid Esunhwquiigitp b wdtjugtinid £ «est» pnpnp wdwljub-
ttipht: Wprynipnid hinhtwp 2w hwbwhi untindnid tp
ny Uhuyb gnynipynii sniiiignn wdwjuith ghipunpuljub wu-
wmhawb, wy] Uh unuph dwuht yqunubnn punp Ytipwonid
E 0ty wy) funuph dwwuh:

Wjuyhuny, Lwdhbiggh pupn untindwgnpdni pnibbt-
nn hwuuiwnt hudwp ju phpudtip WGl 6wbwowyunh?
hunpuytiu dwitinge thtt] Gpu unbindwgnponpnLbtiiphtt b
hdwbtw tpw Lgnib:

<pitwpwntp’ dnntinbhuwm, [tgny, funup, wpytiuwm, pt-
puubiinipnih, witphwb, yntighw:
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Wpjwupn Q2hjuiywi
Gplowblh wlmwlpud hunfuguupd
Gplowh, <wgwunwblh <wbpwwylinnamii

AEMALELELL <NYL. HNFUTL3ELh
LU NFT

Gpuljub tpltpp pbbbhu Juptjh B mupubswnty
wnljuqb Gpint Unnbtignid” swthwbthy pbwnptyny gtippbw-
Juibp’ npytiu ptidiwnhy pbwpnipyut hwbnby htinhtwybt-
nh niitigud wuwmltipugnidabpn: <wy nuuwub gpuju-
tnipyub dte tyuwmntih £ dnntignid, tpp htinhwlp, hwbtntu
quny hpple Yppdwd dnwynpujub, gipptwjuith hwmbtnby
hwjuwnp hwiwpnid E uwdupudmnipgnid b wbigywih ht-
nwitug dnwotjultipyh npubinpnid: Gdwl Uninbkignidp
plnpny £ Ghpjuwbqunth, Gwp-Fnup, (k. Nunubgubh,
U. buypwibinyuith, Wy. Whwupniywbh dh wpp gnpotiphi, W
Juptih k£ pbnpnpt) npytiv mqqugnpujut-giwhwumnnnuijui:

Pninpnyhtt mwppbip dnntignid £ gippiwjuith himlin-
nuiuwb b jhupdtip glinupytunujubwgnidip, nph wipnnib-
pnid pugwhuwynynid £ htinhtwh wnwbdabwhwwmnil) wp-
howphpbluynidp:

b hwjunpnipnit Ytipp tpqud wqqugpuijub-patu-
nuunuwlui dnntigdwl’ wylt pugwnnid £ htinhtwyh gtipw-
nuu Ytgywopp: Wnwhuhtt b 0. Unuyuibh, (GFuwnhbgni,
U. Unukth vh pwupp tipytipp: Uwluyt hwy ghnbwlubbtinhg
ny UhJb wybytiu sh dtipatignty) gipptwjutp hpuwuwb Yuo-
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phi, htsytiu <nyh. (Fnidwiywbn: dtpphtthu htimwpnppnpni-
PLip gtipptwyuibng wihwwmwubt pbunpnipyubt npulin-
pnid skp: @nodwlyubp dwdwbwjujhg Ep L. (kngtinph,
Nvi.R. 8ypuh, .U. Rupphh, npnip hwdwljywd Ehtt ntiyh
wpuwwnbtpn yipununbwnt agunidny, np ghnwljud mp-
pnypend Ghpunpnd tp ytipunupd ntiyh pwbwhyniuni -
P’ hwjumuwdplitipn, punphppudnp nghitin, nnipwjub
wilnwniitip n1 wyp wphuwiphhy ununype:
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COHESION AND COHERENCE
IN THE GENRE OF MEMOIR

In memoir writing, coherence is essential for ensuring the
logical development and comprehension of factual and
conceptual content. It functions as a unifying force, forming a
meaningful center that may appear anywhere in the text. This
central idea guides the narrative either through a central-focused
approach — where content builds around the core — or a non-
central-focused one, where information radiates outward into
distinct parts or chapters.

In contrast, cohesion refers to the grammatical, lexical,
and semantic connections that link sentences and paragraphs.
While coherence ensures the overall unity and meaning of the
text, cohesion provides the surface-level ties that bind its parts
together. Although related, the two are not the same: cohesion
is more linguistic and structural, whereas coherence also
involves cognitive and psychological engagement with the text.

The unity of a memoir depends on how well these
elements interact. The “center” of the text — its conceptual
message — draws together various segments, even if some
information appears superfluous. The reader’s perception is
guided by semantic strength of connections within the discourse
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and shaped by personal factors such as emotions, values,
background knowledge, and cultural context. Thus, while
authors use linguistic and stylistic tools to shape coherence and
cohesion, the reader ultimately plays an active role in
interpreting the memoir’s meaning.

Keywords: author, language, coherence, cohesion,
memoir, interpretation, reader.
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MAXIMIZING STUDENT UNDERSTANDING
WITHIN A CONSTRUCTIVIST FRAMEWORK

The constructivist approach in education has gained
significant attention for its emphasis on learner-centered
instruction, active engagement, and knowledge construction.
The purpose for using constructivism in teaching is to help
students learn as effectively and efficiently as possible. To this
end, this research aims at investigating the effectiveness of
constructivist teaching that can be customized to meet the
diversity of English education students’ learning needs and
satisfaction, develop and maximize their understanding through
expert guidance.

Drawing on extensive empirical studies, this research
highlights the central tenets of constructivism: learners actively
construct knowledge and understanding of the world through
experiences and reflection, that is, instructional strategies where
learners construct knowledge are tailored through social
interaction based on their prior knowledge. As a result, this
research recommends teachers to incorporate constructivist
teaching strategies into their classrooms. By understanding and
implementing the viable constructivist teaching strategies,
teachers can promote deeper and more meaningful learning
outcomes for their students.

Keywords: constructivism, instructional strategies, social
interaction, English education
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SYMBOLISM IN POETRY:
A CRITICAL ANALYSIS

Symbolism in poetry is a powerful literary device that
allows poets to transcend the boundaries of literal language,
evoking deeper emotions and layered meanings. Through the
use of symbols — whether drawn from nature, mythology,
religion, or personal experience — poets create a rich tapestry of
imagery that resonates beyond the surface of the text.
Symbolism not only enhances the visual and emotional impact
of a poem but also serves as a vital tool for expressing complex
ideas, cultural values, and the poet’s inner world.

This critical analysis explores how symbolism functions
across a selection of poetic works, emphasizing its role as a
medium of artistic expression, cultural representation, and
personal introspection. By conducting close readings of various
poems from different historical and cultural contexts, the study
highlights the ways in which symbols contribute to the thematic
depth and emotional resonance of poetry. Moreover, the
analysis reveals how symbolic language shapes poetic
discourse, enriches the reader’s literary experience, and
encourages a more profound engagement with the text.
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Symbolism in poetry is an essential element that invites readers
to look beyond words and uncover the hidden truths and
universal emotions embedded within the lines.

Keywords: poetry, symbolism, analysis, meaning,
literary device, imagery, author’s intent, poetic discourse.
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DIPLOMATIC ENGLISH AND LINGUISTIC
TRANSFORMATION IN INTERNATIONAL
RELATIONS

Language plays a crucial role in diplomacy, shaping
international relations through careful negotiation, precision,
and subtlety. Over time, Diplomatic English has undergone
significant transformation, adapting to political shifts,
globalization, and technological advancements. These changes
reflect broader linguistic and cultural trends, affecting the way
nations communicate and resolve conflicts.

Organizations such as the United Nations, the European
Union, and the World Trade Organization have contributed to
this shift, promoting neutral and direct language to facilitate
international cooperation. Digital communication has further
transformed Diplomatic English. Email, social media, and
instant messaging have introduced a need for brevity and
immediacy, making traditional diplomatic language Iless
practical. While official documents still maintain formal
structures, public diplomacy — such as government statements
on social platforms — now favors concise, direct messaging to
engage global audiences. However, this shift carries risks, as
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oversimplification can lead to misinterpretation in sensitive
negotiations.

The evolution of Diplomatic English demonstrates its
ability to adapt to the demands of international relations. While
the balance between tradition and modernity continues to shift,
effective diplomacy relies on linguistic precision, cultural
awareness, and the ability to communicate across diverse global
contexts.

Keywords: diplomacy, language, globalization, technology,
multilingualism, brevity, artificial intelligence, diverse global
contexts.
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ADOPTION AND DISSEMINATION
OF NEOLOGISMS IN MODERN
COMMUNICATION

The English language is constantly evolving, fueled by
cultural, social, and technological shifts. Neologisms, or newly
coined words, are reshaping the vocabulary we use every day,
reflecting our changing world and the ways we interact —
especially online. These words often address emerging needs,
enabling people to express ideas and concepts efficiently and
accurately.  Social media, technology, and global
communication are accelerating the creation and spread of these
new terms, from slang and internet memes to abbreviations and
emojis. Another interesting trend is the symbolic use of
neologisms in specific domains. For example, public relations
(PR) strategies are often described symbolically, using colors
like white, gray, green, red, and black to categorize different
approaches. While neologisms enrich the language and help us
express new ideas, they also pose unique challenges for
translation and understanding across cultures. Finding precise
lexical equivalents for these words in other languages can be
complex due to their highly specific contexts. Neologisms
underscore the interconnectedness of language, culture, and
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technology, highlighting English's ability to encapsulate and
communicate the contemporary experience with remarkable
flexibility.

Keywords: neologisms, language evolution, English
vocabulary, social media, influence, technology and language,
global communication.
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THE USE OF AUDIO-VISUAL AIDS
IN THE EFL. CLASSROOM

The integration of audio-visual aids in English as a
Foreign Language (EFL) classrooms has proven to be an
effective strategy for enhancing language acquisition,
improving learner motivation, and fostering communicative
competence. Traditional teaching methods, often dominated by
textbooks and lectures, may not fully engage learners or address
diverse learning styles. By contrast, audio-visual materials —
such as videos, films, songs, interactive presentations, and
digital media — provide authentic linguistic input and
contextualized language use, which help students develop
listening, speaking, reading, and writing skills more effectively.

Audio-visual aids create a multi-sensory learning
environment where students not only hear but also see language
in use, making abstract concepts more concrete and memorable.
For example, videos depicting real-life situations enable
learners to observe body language, cultural nuances, and
pronunciation patterns in authentic contexts. Additionally, the
use of images, charts, and animations simplifies complex
grammar or vocabulary, while songs and films enhance
listening skills and cultural awareness.
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Furthermore, audio-visual aids increase learner
motivation and reduce classroom monotony, as they introduce
variety and stimulate interest. They also support differentiated
instruction by catering to visual, auditory, and kinesthetic
learners. With technological advancements and the availability
of online resources, teachers can now easily integrate audio-
visual tools into lessons, making EFL instruction more
interactive and learner-centered.

In conclusion, the use of audio-visual aids in the EFL
classroom is not merely a supplement but a necessity in modern
pedagogy. By providing authentic input, enhancing comprehen-
sion, and boosting motivation, audio-visual aids significantly
contribute to the effectiveness of language teaching and
learning, ultimately preparing learners for real-life
communication in English.

Keywords: audio-visual aids, EFL classroom, learner
motivation, communicative competence.
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LINGUISTIC FEATURES
OF THE ADVERTISING DISCOURSE

Advertising discourse refers to the specific ways of
language, visuals and other strategies used in advertisements to
persuade, inform or influence audience. It involves the study of
how advertisements communicate messages through rhetorical
strategies, persuasive emotional appeals.

Advertising discourse represents a unique type of
communication where language serves as a powerful tool of
persuasion and influence. It’s linguistic features- such as
brevity, emotional appeal, creativity, wordplay, neologism, and
stylistic devices — are deliberately chosen to attract, attention,
create memorable impression, and encourage consumer action.
The use of imperatives, rhetorical questions, repetition, and
figurative language make advertising both engaging and
manipulative, reflecting cultural values and social trends. Thus,
the study of advertising discourse highlights not only the
peculiarities of its language but also its role as a mirror of
modern society and a driver of consumer behaviour.

Keywords: advertising discourse refers to the specific
ways of language, visuals and other strategies used in
advertisements to persuade, inform or influence audience.
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PHRASEOLOGICAL ANTONYMS AND
CONCEPTUAL OPPOSITIONS IN ENGLISH
AND RUSSIAN

Phraseology, a branch of linguistics, studies set
expressions known as phraseological units. They are
characterized as stable word combinations with partially or
completely transferred meanings. The focus of investigation are
phraseological antonyms, or oppositional pairs within fixed
expressions. Antonymy is generally understood as semantic
opposition and is explored through its structure, usage, and
cultural context. A synchronic classification divides
phraseological units into fusions, unities, and combinations,
depending on their degree of semantic cohesion. W ithin this
framework, this study investigates the antonymic concepts of
“success — failure” and “love — hatred” in English and Russian
linguistic cultures.

The concept of success in English is often associated with
wealth, achievement, and economic prosperity. In Russian
linguoculture success is more frequently equated with luck or
fortune. Conversely, failure in English tends to be linked with
the loss of time or financial stability, while in Russian, it evokes
emotional loss, such as losing loved ones or personal happiness.
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When analyzing /love and hatred, both cultures reflect similar
emotional frameworks, though their expression differs. English
speakers often mask negative emotions and emphasize
emotional restraint, whereas Russian speakers tend to be more
direct and expressive. Despite cultural differences, proverbs in
both languages suggest that love is powerful, selfless, and
emotionally transformative, while hatred is emotionally intense,
destructive, and socially isolating.

Overall, phraseological antonyms not only reflect
linguistic opposition but also provide insight into national
worldviews, emotional expression, and cultural values
embedded in language.

Keywords: phraseological antonyms, language,
opposition, culture, values, nations.
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SHAKESPEARE’S LEGACY
IN ARMENIAN CULTURE

The translation of Shakespeare’s plays into Armenian
began as early as the 17th century and continues to be in demand
to this day. This study explores the reports and reflections of
renowned translators on this subject, tracing the key stages in
the development of Shakespearean translation in Armenia and
its evolution both within the Armenian language and among
Armenian communities abroad. The art of translation is
introduced through the earliest attempts to render Shakespeare’s
works into Armenian — efforts that involved not only conveying
foreign ideas and emotions but also integrating them into a new
linguistic and cultural context. Various schools of translation
and prominent Armenian scholars have demonstrated that
Shakespeare has become a benchmark by which a nation’s
cultural sophistication can be measured.

We have made an attempt to provide a detailed
comparison of translations by well-known Armenian
translators, examining their interpretation and understanding of
the original texts alongside their translated versions. It also
highlights the invaluable contribution of Armenian theatre to
the staging and popularization of Shakespearean drama,
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revealing the Bard as a noble and imaginative figure — a joyful
imitator of nature and a gentle, artful expresser of it through his
lyrical rhetoric.

Shakespeare’s place in the history of Armenian literary
translation is highly distinguished. Though born in the 16th
century, his works remain profoundly relevant and contemporary
across all ages, resonating deeply within Armenian literature
and culture.

Keywords: stages of translation development, interpreta-
tion, comprehension, original text, invaluable contribution.
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HOMONYMY IN TRANSLATION STUDIES

Homonymy is a complex and ambiguous phenomenon —
particularly significant in the field of translation studies. The
lack of consensus among scholars regarding the definition and
classification of homonymy and homonyms leads to divergent
approaches in identifying and describing these lexical units.
This inconsistency is especially problematic for translators, who
rely heavily on clarity and precision in semantic interpretation
across languages. In English-language dictionaries, homonyms
may be grouped under a single polysemous entry or listed as
separate words, yet there is no uniform standard for presenting
their meanings — posing a major challenge for accurate and
context-sensitive translation.

From a translation perspective, homonyms represent a
high-risk area for semantic misinterpretation, particularly when
translating into languages that do not share the same
homonymous forms or conceptual distinctions. This study
explores English homonyms as linguistic signs and considers
the “topical” knowledge they activate — cultural, contextual, and
cognitive associations that must be recognized and interpreted
accurately during the translation process.

A historiographical review reveals a dynamic scholarly

discourse on homonymy, underscoring its evolving definitions
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and its relation to polysemy and synonymy. Distinguishing
between these phenomena is essential for translators, as it
influences how meaning is transferred across languages. The
study also classifies homonyms into subtypes — homophones,
homographs, and perfect homonyms — and examines their
phonetic and orthographic features. These distinctions are
crucial for resolving ambiguities in both written and oral
translation contexts.

Furthermore, the origins of English homonymy -
etymological convergence, sound shifts, and lexical borrowing
— are of particular interest in translation studies, as they shed
light on why certain homonyms lack equivalents in other
languages. This absence often forces translators to rely on
paraphrase, footnotes, or culturally adaptive strategies to
convey meaning.

The lexicographic treatment of homonyms also has direct
implications for translators. Variability in dictionary entries can
lead to different interpretative choices, particularly when
working with academic or literary texts where precision is vital.
Thus, translators must critically evaluate lexicographic sources
and consider broader contextual cues to avoid
misrepresentation.

Keywords: homonymy, translators, evaluate, lexicographic
sources, context, interpretation.
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VERBAL AGGRESSION
IN CONTEMPORARY NEWSPAPER
LANGUAGE

Verbal aggression in journalism occupies a distinct place
within the media landscape. As the boundaries between
informative articles and commentaries become increasingly
blurred, newspapers or internet articles often prefer to publish
emotionally charged, confrontational news aimed at influencing
public perception rather than fostering balanced debate. It is
characterised by its aggressive tone and persuasive intent.
Unlike other journalistic genres, these articles typically begin
with a clearly defined thesis, which the author defends
throughout the text — often through indirect references or
allusions familiar to the reader. A central feature of such texts
is the explicit negative evaluation of either the subject under
discussion or the prevailing attitude toward it. In this context,
verbal aggression emerges as a core component of
uncompromising discourse. Fostering dialogue, these texts
often adopt an antagonistic stance, particularly in oppositional
media, where the emphasis lies on discrediting opponents rather
than engaging in substantive discussion. Verbal aggression
allows authors to assert ideological positions, delegitimize
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opposing viewpoints, and mobilize reader’s emotions. This is
especially prominent in polemical genres, where the journalist’s
voice becomes overtly personal, often adopting an antagonistic
tone toward individuals, institutions, or social groups. The
lexical units associated with the opposing forces are violence,
conflict, enemy, monster, cruelty, trauma, violence mostly
against children, criminal, deprivation of rights, etc. The
emotionally charged vocabulary is used to arouse strong
negative reaction from readers and to reinforce the persuasive
power of journalism.

The aggressive tone of contemporary newspaper language
can be understood as a reflection of social tensions. As a result,
it may increase reader’s engagement and have strong emotional
impact. The use of negative, discrediting linguistic units
increases concerns about journalistic ethics, objectivity, and the
erosion of regular public discourse. Understanding the
mechanisms and implications of verbal aggression in media
texts is therefore essential for the specialists of media,
communication, and language studies.

Keywords: communication, language, discourse, media,
aggression, newspaper language
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A COGNITIVE ANALYSIS OF BRITISH AND
ARMENIAN FOLKTALE FORMULAS

Folktales are a means of passing down cultural values,
moral lessons, and collective memory. Although cultures differ,
folktales from around the world often follow similar patterns.
One such pattern is the use of formulaic elements-fixed phrases
or expressions that appear at the beginning, middle, and end of
many tales. This study examines folktale formulas in British and
Armenian traditions using comparative-historical, cognitive,
contextual, and analytical methods. It focuses on how opening,
intermediate, and closing formulas structure the narrative,
ensure coherence, and guide the listener’s or reader’s emotional
engagement. These formulas are treated as cognitive patterns
that extend beyond the morphological elements of the folktale
genre. Opening formulas function as narrative devices that
transport the reader to a distant past, presenting a tale whose
authenticity is left to the reader’s interpretation. Intermediate
formulas create a sense of uncertainty and act as connectors
between narrative episodes. Closing formulas serve as
transitions, guiding the audience back from an imaginary time
and space to reality. In addition, numerical indicators within
these formulas reflect cultural and symbolic meanings
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embedded in the narratives, offering insights into both universal
storytelling structures and specific cultural identities. The
recurrence of these formulas across cultures underscores their
deep-rooted cognitive and structural importance in oral
storytelling traditions. By analyzing how these formulas
function and vary between the two traditions, this study
demonstrates that folktales from different cultures follow
shared cognitive patterns in constructing meaning and engaging
audiences.

Key words: cognitive patterns, folktale formulas,
uncertainty, background knowledge, folktale, indefinite time.
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SELF-EVALUATION AND
SELF-REFLECTION IN LANGUAGE
TEACHING

Self-evaluation and self-reflection play a crucial role in
monitoring the development of didactic knowledge, teaching
competences, and practical teaching skills. An inclusive and
structured approach is widely recognized as a key strength,
particularly for those who are engaged in the practical aspects
of teaching. Such approaches effectively bridge the gap
between theoretical understanding and real-world classroom
application by providing a clear overview of teaching methods,
techniques, and competences across various proficiency levels.

Engaging in self-evaluation and self-reflection not only
clarifies the complex components of language teaching but also
motivates both students and teachers to continuously refine their
skills and commit to lifelong professional development. These
practices foster a habit of critical thinking about one’s teaching,
encouraging ongoing self-assessment and goal-setting.

Moreover, the ability to document self-evaluation has
proven to be highly beneficial. Constructive feedback from
peers, mentors, and supervisors encourages reflective
discussions and enables students and teachers to compare their
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own assessments with external perspectives. This comparison
deepens metacognitive awareness and supports more targeted
improvements in teaching performance.

Self-evaluation also highlights specific areas in need of
development, such as lesson planning, classroom management,
teaching methodology, and spoken communication. However,
certain competences — especially those related to assessment of
learning, promoting independent learning, and utilizing
institutional resources — often remain underdeveloped. This is
likely due to the limited scope and duration of many pre-service
training programs, which tend to focus more heavily on lesson
delivery and the four core language skills. The integration of
self-evaluation and self-reflection into language teaching
education can greatly support future teachers in developing the
skills needed to meet the evolving challenges of the classroom.

Keywords: integration, self-evaluation, self-reflection,
language teaching, classroom, education.
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PRAGMALINGUISTIC ASPECT
OF ENGLISH MEDIA-POLITICAL
DISCOURSE: EUPHEMISM OR
DYSPHEMISM?

Mass media, as an inseparable part of political discourse,
performs a pivotal role in shaping ideologies and exerting
influence on the audience. The manipulative technology, widely
employed in mass media, is realized through multiple linguistic
means; these special linguistic strategies insensibly intrude the
addressees’ minds reshaping their psychosphere. This paper
aims to consolidate the theoretical insight and practical
comprehension of euphemism and dysphemism.

Euphemism and dysphemism as figurative expressions
abundantly participate in the process of discursive framing of
reality. A new approach shows that the same linguistic
expression can perform pragmatic duality, functioning
euphemistically and dysphemistically within the same
discursive context. If we consider euphemisms as politically
polite expressions or subjective interpretation of the situation,
they may also understate the event and be offensive or
destructive for another segment of the mass audience, which
transforms euphemism into dysphemism. It naturally follows
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that the same locution may have different illocutions and
perlocutions in one and the same context.

Thus, euphemisms and dysphemisms are not the ‘labels’
of the words or word expressions, they are strategies of
communication performed by a journalist or an analyst, which
eventually can be evaluated as positive or negative by the
audience.

Keywords: media-political discourse, speech acts,
euphemism/dysphemism, twofold function, positive/negative.
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THE ROLE OF RELIGIOUS DISCOURSE
IN LITERARY IMAGINATION

The interpretation of Christian motifs in literature creates
a unique atmosphere of interplay between poetic vision and
religious beliefs. This dynamic synthesis enriches the literary
experience, influencing the reader’s worldview in a profound
and thoughtful manner.

Religious influence on literature has been fundamental
throughout centuries. It has inspired the creation of
controversial plot with complex characters and deep symbolic
imagery. Furthermore, religion serves as a philosophical and
ethical lens through which writers explore fundamental human
questions of faith, morality, suffering, and salvation. Its system
of beliefs, rituals, and values fosters introspection and
stimulates the emergence of new artistic forms. Dante’s Divine
Comedy was one of the first literary works that reflect a deep
Christian philosophy shaped by medieval Catholic standards.

The research suggests that up till now religious motifs
continue to play a vital role in shaping fiction. They serve as
carriers of cultural, historical, and spiritual significance. By
embedding religious imagery in their work, authors challenge
readers to engage with deeper philosophical meanings, thereby
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expanding the scope of literary interpretation. The convergence
of literature and religion creates a rich dialogic space in which
art transcends time and space. It invites reflection, promotes
self-awareness, and contributes to the spiritual development of
the individual. Religion in literature remains an essential object
of academic study, offering invaluable insights into both
cultural heritage and the inner complexities of the human soul.

Keywords: religious discourse, literature, study,
interpretation, influence, culture.
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AI-BASED EDUCATIONAL PLATFORMS AND
THEIR IMPACT ON LANGUAGE
EDUCATION

Technological advancements in the education sector lead
to a transformation that fundamentally alters learning processes.
(L1, 2018) Elements such as distance education, online courses,
personalized learning, visual and interactive materials, teacher-
learner interaction, and data analysis enhance the learning
experience, making it more accessible, flexible, and interactive.
This transformation facilitates the emphasis on learner-centered
approaches, diversifies learning materials, and enables teachers
to offer more individualized guidance to students. Particularly
in language teaching, Al has the potential to provide learners
with a more personalized and effective educational experience.
Al can be described as a domain that allows computers to
replicate human-like intelligence. Al offers a valuable
opportunity to improve instructional methods by providing
tools for tracking student progress, understanding their needs,
and adapting educational materials to suit the intended goals
and levels of proficiency

Examining Al-based educational platforms and
applications we make an attempt to demonstrate the potential of
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Al tools to enhance the learning experience by delivering
content that is specifically tailored to the individual needs of
learners.

Keywords: technological advancements, Al-Based
Educational Platforms, flexible, interactive, learner-centered
approach.
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SERGEY SARINYAN’S CONTRIBUTIONS
TO LITERARY CRITICISM

Sergey Sarinyan was a prominent literary historian,
theorist, and critic. He founded a scholarly school of literary
studies and formulated the methodology of philosophical
literary criticism, presenting its key principles in his influential
article titled “Defining the Philosophy of Literature.” Sarinyan
is regarded as a pioneer of philosophical literary criticism, a
theorist devoted to the scientific development of the discipline,
the first to define Armenian Romanticism as a ‘“historical
category,” and the author of a comprehensive theory of
Armenian national ideology.

Throughout his academic career, Sarinyan consistently
emphasized the scientific grounding of literary studies, a
commitment clearly reflected in his wide-ranging research,
monographs, and historical-critical writings. He advanced this
goal through a humanistic perspective, built upon an integrative
method of analysis — examining individual works or an author’s
entire creative output through the unity of form and content.
This approach positioned literature within a living interaction of
sociological, philosophical, anthropological, psychological, and
aesthetic frameworks.

79



Keywords: academic school, philosophical literary
criticism, armenian romanticism, armenian ideology, “Two
centuries of armenian literature”.
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BAKHTIN’S PHILOSOPHY AND ITS
APPLICATION TO POLITICAL DISCOURSE

Mikhail Bakhtin, a major philosopher and literary scholar,
profoundly influenced our understanding of language, identity,
and meaning. For Bakhtin, language is not a neutral medium —
it is deeply social, embedded in human interaction, and shaped
by individual consciousness. He distinguished between
monologic and dialogic speech. Monologue asserts a single
truth known only to the speaker; it is authoritative and closed.
In contrast, dialogue involves openness, mutual exchange, and
recognition of the other. According to Bakhtin, thought is
inherently dialogic, and understanding is not a passive act of
reception, but an active process of engagement. He developed
this idea introducing the concept of polyphony. In a polyphonic
novel (as seen in Dostoevsky’s works), multiple voices coexist
independently, without being subordinated to a single dominant
perspective. No voice prevails; all are equally valid. Another
key notion, chronotope, describes how time and space are
intrinsically linked in shaping meaning — every speech act
occurs within a specific historical and cultural context.

We have made an attempt to apply these ideas to political
discourse, analyzing how politicians engage dialogically with
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their audience. By referencing shared cultural figures or
invoking collective memory, they create a sense of polyphony,
embedding multiple cultural perspectives into their arguments.
At the same time, politicians construct a chronotope — a vision
of here and now, the stability of which is often threatened by
opposing forces. Through this framing, they often deliver a
monologic defense of national identity, while simultaneously
appearing to foster dialogue by appealing to shared cultural
heritage.

Bakhtin’s legacy, therefore, extends well beyond
literature. Political communication is inherently dialogic and
polyphonic, and it can be definitely interpreted as a dialogue of
cultures.

Keywords: Bakhtin’s legacy, political discourse, dialogue,
monologue, polyphony, chronotope.
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LANGUAGE AS A POLITICAL TOOL
AND THE PECULIARITIES OF ERDOGAN'S
RHETORIC

Language, in its content, is not limited to its
communicative function alone: in the sphere of politics, it acts
as a crucial means of forming, transmitting, and controlling
power. As Pierre Bourdieu noted, “Language is not only a
means of communication, but also an instrument of power,
through which both social hierarchies and political dominance
are established.”

The role of language in Turkish political reality has been
of particular importance since the proclamation of the
Republic. It has served the purposes of building national
identity, guiding society, and promoting state agendas. Lewis
Geoffrey emphasizes that one of the key goals of the linguistic
reforms initiated by Mustafa Kemal Atatiirk in 1928 was the
strengthening of a secular and Western identity. This ideology
was also emphasized in Atatiirk’s famous statement: “The
Turkish language is the heart and mind of the Turkish nation.”

In contrast to Ataturk's secular-Western approach,
Turkey's current president, Recep Tayyip Erdogan, guided by
Islamic-conservative views, has given language a different
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political role. His rhetoric is built on Ottoman and Islamic
vocabulary, aiming to reinterpret historical heritage, enhance
the value of religious symbols, and strengthen national-Islamic
identity.

Keywords: language and politics, Turkish political
rethoric, identity construction, Erdogan’s rethoric.
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IMPLEMENTATION OF CLL INTO EFL
CLASSROOM

The Communicative Language Learning (CLL) method is
one of the most effective modern approaches to foreign
language education. Unlike traditional grammar-oriented
methods, CLL focuses on developing the ability to
communicate naturally and effectively in real-life situations. Its
primary aim is to form communicative competence, which
includes not only linguistic knowledge but also sociolinguistic,
pragmatic, and cultural skills. In this way, learners are trained
to use the foreign language as a tool for interaction, problem-
solving, and exchanging ideas.

In the context of teaching English to students of non-
linguistic university specialties, the communicative method has
particular significance. Future professionals in various fields
increasingly require English not only for academic purposes but
also for professional communication, participation in
international projects, and career advancement. CLL motivates
students by engaging them in interactive activities such as role-
plays, group discussions, and case studies, which simulate
authentic communication. This learner-centered approach
fosters creativity, cooperation, and confidence in language use.
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Despite its numerous advantages, the communicative
method also presents certain challenges. It requires teachers to
carefully design tasks that are both meaningful and level
appropriate, and it may be difficult to implement in large classes
or with students who lack prior language practice. Nevertheless,
the benefits of CLL-enhanced motivation, stronger
communicative skills, and better preparation for professional
life — make it an indispensable component of modern language
education.

Keywords: communicative learning, communicative
competence, motivation, interactive methods, communication
skills development.
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THE ROLE OF AI IN SUPPORTING
MOTIVATION FOR TEACHING AND
LEARNING

Understanding how Al influences motivation in teaching
and learning has a huge chance of becoming the subject of
research for many years coming. A need arises to understand
how it identifies the conditions under which it adapts positive
engagement, as well as, considers the design and ethical
challenges that educators are recommended to address to ensure
that Al serves as a long lasting and more reliable force of
motivation rather than a threat to meaningful learning.

Artificial intelligence is increasingly integrated into
education not only as a tool for content delivery but also as a
student motivation device. Recent studies show that Al-based
applications, such as adaptive feedback systems, chatbots, and
collaborative coding tools, can help with learners’ motivation
by supporting autonomy, competence, and relatedness as
mentioned in Self-Determination Theory (STD) by Deci and
Ryan (Deci & Ryan, 2000). It is worth noticing and considering
that the same source also highlights potential risks, including
over-reliance on generative tools and diminished metacognitive
engagement.

Keywords: artificial intelligence, STD, motivation,
challenges, metacognitive engagement.
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INTEGRATING INSTAGRAM TRENDS AND
FESTIVE ACTIVITIES INTO EFL CLASSES:
A CASE STUDY

In recent years, much attention has been paid to
integrating digital tools and cultural elements into the process
of teaching foreign languages. Teaching English as a Foreign
Language (EFL) today requires not only traditional methods but
also innovative approaches that correspond to the interests and
realities of modern learners. Generation Z students, who
actively engage in digital communication and spend significant
time on social media, demonstrate the need for approaches that
reflect their lifestyle and communication patterns.

The integration of Instagram trends in EFL classrooms
represents a dynamic way of connecting language learning with
students’ everyday experiences. Such trends mirror the
creativity, openness, and fast-paced interaction typical of
today’s youth. Festive activities, in turn, foster cultural
awareness and a sense of shared values within the classroom
environment. Both strategies contribute to increasing
motivation, ensuring a more engaging learning process, and
strengthening the interaction between students and teachers.
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Examples such as the “hear-me-out” trend or the
celebration of holidays like International Women’s Day (March
8) and Easter show how contemporary practices can be
effectively incorporated into education. They prove that
combining social media trends with culturally meaningful
events enriches language teaching, making it not only more
efficient but also more relevant and enjoyable for learners.

Keywords: EFL, Instagram trends, festive activities,
generation Z learners, student engagement, cultural
competence.
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THE STATUS OF POST-VOCALIC
ORTHOGRAPHIC (r) IN GENERAL
AMERICAN ENGLISH PHONOLOGY

Traditional analyses of rhotic dialects of English, a
category General American falls into, hold that the rhyme in
words such as par, pair, peer, and pour are comprised of a
vowel (in these cases, /a € 19/) plus the consonant /r/, while that
of a word such as purr is the pure vowel /a-/. This analysis has
been uncontroversial for several years and holds well for
dialects with a broad berth of vowel distinctions before /r/, such
as Hiberno-English.

However, in most areas of North America, several vowel
mergers have occurred before historic /r/, especially before
intervocalic /r/, where the traditional tense-lax distinction is
now lost for most speakers; an example is the near-pair nearer
and mirror. Concurrently, the so-called “consonantal /r/” has
mostly given way to “vocalic /r/” after vowels, and the
inventory of vowels allowed to appear before /r/ has been
reduced to just /a € 1 o/ for most speakers of English in North
America.

Having such a dramatic restriction is cross-linguistically
unusual; typical solutions involve resyllabifying /r/ to the coda
of the previous syllable, which violates the onset principle, so
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an alternative analysis is in order. Based on morphological
behavior and some dialectal phonological processes, I argue
that the analysis of the vowels in par, pair, peer, and pour as
diphthongs is most apt.

Keywords: English Phonology, rhotic, vowel, diphthong.
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QUANTUM LINGUISTICS: THE LANGUAGE
OF UNCERTAINTY AND ENTANGLEMENT

Today, interdisciplinary approaches are more important
than ever, especially when it comes to understanding and
explaining complex scientific ideas like those found in quantum
physics. Many of the core concepts in quantum theory, such as
entanglement or superposition, are difficult to describe using
everyday language. This is where linguistics becomes essential.

Language doesn’t just passively describe these ideas; it
shapes how we think about them. By studying the words,
metaphors, and stories we use, including references from
literature like Alice’s Adventures in Wonderland, we can better
understand how people grasp and communicate these abstract
concepts. This article shows that in the world of quantum
physics, language plays an active role in building meaning.
Through tools from cognitive linguistics, discourse analysis,
and semiotics, we can see how scientific terms are constructed,
interpreted, and shared. Looking at quantum physics through a
linguistic lens not only deepens our understanding of the
science itself, but also helps make it more accessible to a wider
audience. This interplay between science and language
highlights the importance of collaboration across disciplines,
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where physicists and linguists can work together to refine
explanations and bridge gaps in understanding. Ultimately,
recognizing the power of language in shaping scientific thought
opens new pathways for education, research, and public
engagement.

Keywords: interdisciplinary, = quantum  physics,
linguistics, metaphors, communication.
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COMMUNICATIVE SITUATION AND TEXT
DECODING

Decoding a text is one of the most intricate challenges
explored in contemporary linguistics, particularly within
stylistics and text linguistics. A crucial element in this process
is the communicative situation, which involves both the
addresser (author) and the recipient (reader) — each bringing
their own emotions, awareness, and interpretive capacity to the
interaction.

The reader's background knowledge, understanding of
structural and stylistic features, and familiarity with the author's
personal style all play a significant role in shaping
interpretation. The process of decoding also relies heavily on
the author’s stylistic choices — including language devices,
syntactic structures, and expressive tools used to represent
reality and convey the writer’s unique voice. Even though
authors may share features based on their literary period, genre,
or movement, their expression remains distinct and personal.
Another key component in decoding is the informative content
of the text — whether factual, conceptual, or implicit. The way
this information is presented, and the stylistic means employed,
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significantly influence the reader's comprehension, which is
also shaped by emotional and cognitive factors such as intellect,
interests, psychological state, intuition, nationality, and gender.

Text creation is, therefore, a dual communicative process:
the author encodes the message with a specific audience in
mind, while the reader decodes it based on their individual
interpretive framework. Effective communication depends on
how well the writer anticipates and aligns with the reader’s
decoding abilities.

Keywords: text, communicative situation, encoding,
decoding, addresser, recipient, capacity.
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ETHNOCONCEPT “HOME” IN THE ENGLISH
PHRASEOLOGICAL PICTURE OF THE
WORLD

The concept home plays a crucial role in shaping British
identity, values, and emotional well-being. In the English
phraseological picture of the world, home is not merely a
physical structure or architectural space — it is a deeply personal
and emotional construct, defined by the relationships, bonds,
and shared experiences among those who dwell within it. A
house alone does not constitute a home. It is the warmth of
human connection, the spirit of togetherness, and the emotional
ties among family members that truly transform a house into a
home. The concept of family represents the people who inhabit
the house — those who breathe life into its walls and create a
sense of belonging, comfort, and security. Being with family
evokes a unique emotional bond, one that fosters a profound
sense of being "at home."

In Britain both home and family serve as foundational
sources of strength, motivation, and inspiration. They offer
hope and courage in the face of life's adversities. In this way,
the home becomes a sacred space — a safe haven where one can
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grow, evolve, and fully express their authentic self.
Recognizing the vital role that home and family play in personal
and cultural development calls for a cautious attitude toward
protecting the unity and harmony within the family unit. These
concepts should not be viewed in isolation: the home is where
the family resides, and the family is what makes a place truly a
home.

In the English phraseological picture of the world, home
and family are more than just words — they represent a powerful
emotional and cultural reality that underscores the human need
for connection, stability, and belonging.

Keywords: concept, identity, picture of the world,
culture, reality, home, emotions.
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TRANSLATION OF FILM TITLES: A
PRAGMATIC APPROACH

The translation of film titles is a complex linguistic and
cultural process that goes beyond mere word-for-word
equivalence. Our study entitled “Translation of Film Titles: A
Pragmatic Approach,” explores how pragmatic factors — such
as context, audience expectations, cultural norms, and
communicative intent — shape the strategies used by translators
in adapting film titles for different linguistic and cultural
environments. The research examines the balance between
preserving the original meaning and achieving the intended
impact on the target audience. Emphasis is placed on how
pragmatic considerations — such as relevance, cultural
resonance, and market appeal — influence the translator’s
choices. The findings highlight that successful film title
translation relies not only on linguistic accuracy but also on the
translator’s ability to interpret and reproduce the pragmatic
effects of the original title. Ultimately, the paper argues that a
pragmatic approach provides a more flexible and audience-
oriented framework for achieving effective and culturally
appropriate translations of film titles.

Keywords: translation, pragmatics, communication,
culture, film, research, impact.
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STRATEGIES FOR USING PICTIONARY
GAME TO TEACH VOCABULARY TO
BEGINNERS

Language teaching is constantly evolving, driven by
advances in pedagogy and technology. This paper examines the
effectiveness of using the Pictionary game as a tool for teaching
English vocabulary to beginner learners. The research focuses
on enhancing motivation, engagement, and retention of
vocabulary through interactive, visual, and game-based
activities. The study highlights that vocabulary acquisition is a
foundational component of language proficiency, influencing
listening, speaking, reading, and writing skills. Through
analytical and experimental methods conducted at “Usmunk”
School, Armenian learners were introduced to vocabulary
lessons using both traditional and Pictionary-based approaches.
Findings demonstrated that learners taught through Pictionary
exhibited higher engagement and better recall of new words
compared to those taught with translation-based methods. The
game encouraged creativity, collaboration, and visual
association, making learning enjoyable and memorable.
However, challenges such as classroom noise and time
management were noted. Overall, the research concludes that
incorporating the Pictionary game into English lessons can
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significantly enhance vocabulary learning outcomes when
implemented strategically and supported by clear rules and
balanced classroom management. This approach not only
fosters linguistic competence but also develops communication,
imagination, and teamwork among young learners.

Keywords: Pictionary game, vocabulary teaching,
English language, beginners, interactive learning, motivation.
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L’INFLUENCE DE LA LANGUE ARABE
SUR LE FRANCAIS

Il est pertinent de constater que, depuis plusieurs siecles,
la langue et la culture arabe ont exercé une influence profonde
et durable sur le frangais. Cette influence se manifeste a la fois
sur le plan linguistique et sur le plan culturel, et elle s’inscrit
dans des contextes historiques précis. En premier lieu, des le
Moyen Age, les contacts entre le monde arabe et I’Europe ont
favorisé une circulation intense de savoirs scientifiques et
techniques. Dans ce cadre, de nombreux termes d’origine arabe
sont entrés dans la langue frangaise, notamment dans les
domaines des mathématiques, de 1’astronomie et de la
médecine. Des exemples emblématiques tels qu’algebre, zéro
ou chiffre témoignent de I’importance de ces échanges
intellectuels. En second lieu, la période coloniale, notamment
entre 1830 et 1912 lors de I’installation francaise au Maghreb,
a contribué a une nouvelle vague d’emprunts. Les Frangais ont
alors intégré des termes issus de I’arabe parlé¢ afin de faciliter la
communication avec les populations locales. Ces emprunts
traduisent une adaptation pragmatique aux réalités
sociolinguistiques du terrain. Par ailleurs, il convient de
souligner que I’apport lexical arabe ne se limite pas aux
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sciences. Il s’étend également a des champs variés tels que la
musique, ’architecture, I’alimentation ou encore la mode. Ces
emprunts, aujourd’hui naturalisés dans le lexique frangais,
s’utilisent dans la vie quotidienne, souvent sans que les
locuteurs aient conscience de leur origine étymologique. Enfin,
comme le rappelle Jean Pruvost dans son ouvrage « Nos
Ancétres les Arabes », la place de 1’arabe dans I’histoire de la
langue frangaise est particuliérement significative. Selon lui, la
langue arabe occupe la troisiéme position parmi les langues
vivantes ayant le plus enrichi le frangais, aprés I’anglais et
I’italien. Ce constat met en évidence I’importance du role dans
la construction et I’évolution des langues.

Mots-clés: culture, langue, évolution, emprunts, terme,
des échanges interculturels.
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LE ROLE DES JEUX DE LANGAGE DANS
LA COMMUNICATION PUBLICITAIRE

A 1’¢ére contemporaine de la consommation de masse, la
communication publicitaire est devenue un ¢lément essentiel du
paysage médiatique. Afin d’en maximiser ’efficacité, les
publicitaires élaborent des messages stratégiquement construits,
s’appuyant sur une combinaison de moyens linguistiques et non
linguistiques, avec une attention particuliére portée a 1’usage
des jeux de langage dans les slogans publicitaires. Le concept
de jeu de langage est par nature multidimensionnel, et son étude
s’inscrit dans une diversit¢ d’approches disciplinaires,
notamment  philosophiques, culturelles, esthétiques,
sociologiques, psychologiques et linguistiques. Ces
perspectives se recoupent fréquemment, ce qui refléte la
complexité intrinseéque et le caractére interdisciplinaire de ce
phénomene.

D’un point de vue linguistique, les jeux de langage
s’exercent a tous les niveaux de la langue — phonétique,
graphique, grammatical (morphologique et syntaxique), lexical,
sémantique et stylistique. Ils consistent en des écarts
intentionnels par rapport aux normes linguistiques établies,
dans le but d’attirer 1’attention, de renforcer la mémorabilité du
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message et d’influencer le comportement du public cible. Dans
ce contexte, le slogan publicitaire joue un réle fondamental en
tant qu’élément structurel du message publicitaire. I est
faconné par des choix linguistiques délibérés et stratégiques
visant a atteindre des objectifs communicatifs précis. L’étude
du discours publicitaire permet ainsi d’identifier les principales
stratégies et tactiques utilisées par les annonceurs.

Mots-clés: discours publicitaire, les principals,
strategies, les annonceurs, context.
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INTEGRATION NOVATRICE DES ACTIVITES
NUMERIQUES DANS L'ENSEIGNEMET
INTERACTIF

Les technologies numériques dans le systéme €ducatif est
I'un des défis majeurs de la pédagogie moderne.
L’enseignement d’aujourd’hui, confrontée a une société de
I’information en constante évolution, est contrainte de s’adapter
aux exigences de la transformation numérique. Ces
changements n’affectent pas seulement la technologie des salles
de classe, mais remettent ¢galement en question les méthodes
d’enseignement traditionnelles, les roles des enseignants et des
¢léves, et le but méme de I’apprentissage. Il s’agit de la mise en
ceuvre innovante d’outils numériques — 1’utilisation
significative, structurée et créative de la technologie dans le
cadre d’un processus éducatif interactif. Il ne s’agit pas
simplement d’ajouter des tablettes ou des tableaux blancs
interactifs, mais de réimaginer 1’apprentissage pour qu’il soit
collaboratif, engageant et adapté aux besoins des apprenants
d’aujourd’hui. La transformation numérique de 1’éducation
nécessite une révision des approches pédagogiques établies. Les
enseignants, en tant qu’acteurs principaux de ces changements,
doivent non seulement maitriser les nouvelles technologies,
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mais aussi apprendre a les intégrer avec compétence dans leur
travail. Les outils numériques permettent une expérience
d’apprentissage plus interactive ou [’étudiant devient un
participant actif du processus. La révolution numérique est
confrontée a des défis. De plus, la numérisation rencontre des
résistances. La peur du changement, qu’il s’agisse de barrieres
culturelles, psychologiques ou organisationnelles, peut ralentir
I’innovation. L un des principaux défis pour les enseignants est
le manque de temps: la technologie est souvent pergue comme
une charge supplémentaire, ce qui crée un conflit entre les
taches pédagogiques et la charge de travail réelle.

M¢éthodes de recherche s’appuie sur une analyse
qualitative dont le but est de comprendre comment les

enseignants utilisent les outils numériques dans 1I’enseignement
interactif. L'étude comprend deux approches: théorique et
pratique.

Mot-clés: méthode, recherche, innovation technologique,
éducation  interactive, outils numériques, approche
pédagogique.
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ANALYSE DES TERMES DU DISCOURS
DIPLOMATIQUE FRANCALIS,
LEUR TRADUCTIBILITE ET NECESSITE
DE LA TRADUCTION

La présente recherche est consacrée a I'analyse des termes
du discours diplomatique francgais et leurs équivalents
arméniens et russes, ainsi qu'a leur traductibilité et la nécessité
de la traduction.

En France jusqu’au début du XXe si¢cle la langue utilisée
en diplomatie tire ses racines de la langue de cour, plus
particuliérement celle de Louis XIV, ce qui explique la place du
francgais comme langue diplomatique. Cette tradition historique
a renforcé 1’utilisation du frangais comme instrument privilégié
dans les relations internationales, notamment en raison de son
pouvoir de représentation et de son vocabulaire raffiné.

Dans le travail nous traitons la langue frangaise comme
symbole de culture et de prestige, qui a été adoptée par de
nombreux pays et institutions internationales. Son usage dans
les négociations internationales, les traités et les
communications entre les Etats a fait d’elle la langue officielle
de la diplomatie pendant des siécles.

L’utilisation d’euphémismes, de litotes, de sous-entendus
ou encore de métaphores est courante dans les discours
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diplomatiques, car elles permettent d’adoucir un message sans
compromettre les objectifs politiques. Ces stratégies
linguistiques ne visent pas seulement a maintenir la paix, mais
aussi a préserver 1’image du pays, en veillant a ce que chaque
mot prononcé soit mesuré et réfléchi. Le diplomate est ainsi
amené a peser chaque mot, chaque geste, car chaque élément
peut avoir une portée diplomatique significative.

Dans le travail nous citons quelques exemples qui
illustrent clairement que le francgais est la langue dominante de
la diplomatie et que dans les milieux anglophones,
hispanophones, russophones ou d’autres ou la traduction de ces
termes ne présenterait pas une grande difficulté on continue
historiquement de donner la préférence aux termes francais en
tant que marque de fidélité aux traditions qui renvoient a
I’époque de Louis XIV qui a défini la diplomatie a sa maniére
et lui a donné une étendue internationale.

Mots-clés: discours diplomatique, communication,
procédés stylistiques, traductibilité, traduction des termes.
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LA LANGUE FRANCAISE ET SES ORIGINES,
L’USAGE DE L’ARGOT DANS LA SOCIETE
CONTEMPORAINE

Le francais, dont I’origine monte au latin, a emprunté et
s’est basé sur son origine, ce qui détermine sa prononciation et
I’orthographe. Il est a noter qu’au X V||- iéme siécle, Richelieu,
qui était a cette epoque-la, cardinal et ministre, a créé
I’Académie de la langue et I’Institut de la beauté de la langue
frangaise. Depuis des siécles on tachait de conserver les
particularités du francais, comme en prononciation, en
orthographe aussi qu’en écriture. A 1’époque médieval on
parlait plusieurs dialects en différentes régions.

On peut en mettre en vue deux principaux: les parlers
d’oil et ceux d’oc, dans le Midi de la France. Au fur et 8 mesure
c’est la Ingue d’oil qui a progressé. On constate qu’on parlait la
langue vernaculaire, c¢’est -a -dire vulgaire. On le remarque
méme dans des chefs-d’oeuvres de I’ancienne littérature: “la
Chanson de Roland” et ‘Le Roman de la rose”, tandis que le
latin restait la langue de L’Eglise. Et cela continuait jusqu’au
XV|| siecle.

A nos jours, I’Académie, créée il y a quelques siecles,
existe et continue a surveiller une correcte utilisation des régles.
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On peut maitriser bien la langue frangaise au niveau
académique et ne pas comprendre celle du quotidien. Donc, il
existe une langue académique, mais 1’'usage quotidien a apporté
ses correctives. Quelle est la différence en utilisation et la
compréhension de celles-ci?

Pourquoi cela a eu lieu, pour quelles raisons? Pour
répondre a ces questions il faut considérer, a la fois, la
composante psycologique et celle-1a géopolitique. La langue
francaise, étant I’une des langues les plus complexes du groupe
roman, présente des difficultés en usage. Au niveau de la
communication quotidienne, le francais était influencé par les
dialects des immigrés, ce qui a été particulierement bien
accueilli par la jeune génération, car il permettait de garder avec
argot, en secret les informations des agées et de différents
groupes sociaux.

Mots-clés: emprunté, conserver les particularités, les
parlers d’oil et ceux d’oc, la communication quotidienne, de
différents groupes sociaux.
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LAS PECULIARIDADES DE LOS
NEOLOGISMOS EN EL ESPANOL
CONTEMPORANEO

En la actualidad, el espafiol se caracteriza por una notable
incorporacion de neologismos, resultado directo de los cambios
sociales, culturales y tecnologicos del siglo XXI. Estos nuevos
términos cumplen la funcién de nombrar realidades inéditas y
de responder a la necesidad comunicativa de los hablantes en un
mundo globalizado e interconectado. El desarrollo tecnoldgico
y la expansion de las redes sociales han favorecido la creacion
de voces como wasapear, googlear o influencer, que evidencian
la influencia del inglés en el 1éxico espaiol. No obstante,
también surgen neologismos en ambitos sociales y culturales,
como micromachismo o sororidad, que reflejan nuevas
perspectivas y debates dentro de la comunidad hispanohablante.

De esta manera, los neologismos constituyen un claro
indicador de la dinamicidad del idioma, ya que muestran como
el espafol se adapta constantemente a los cambios de la
realidad. Su estudio permite comprender no solo la evolucion
lingiiistica, sino también las transformaciones sociales y
culturales que experimentan las sociedades contemporaneas.

Palabras claves: neologismos, redes sociales, mundo
globalizado, evolucion lingiiistica.
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EL PAPEL DE LA CULTURA EN LA
ENSENANZA DE LENGUAS EXTRANJERAS

Desde tiempos inmemoriales, las personas han intentado
definir qué es la cultura. Sin profundizar en las diferentes
formulaciones y definiciones, que muchas veces incluso se
contradicen entre si, intentemos considerar una definicidn
integral: en un sentido amplio, la cultura es el resultado de
cualquier actividad vital del ser humano o de un grupo social,
caracterizada por formas y tipos especificos de organizacion.

Conocer la cultura de un pais nos ayuda a comprender
mejor el idioma que estamos estudiando. Muchas expresiones y
palabras llevan consigo un significado “cultural”, que puede
diferir considerablemente de su significado literal, el cual seria
entendido solo superficialmente por alguien con conocimientos
basicos del idioma.

Por ello, es muy importante poseer conocimientos sobre
la historia, la geografia, la politica y, en general, la sociedad del
pais, para poder comprender el idioma en su totalidad. Esto
explica por qué la ensefianza de lenguas se centra cada vez mas
en una ensefianza conjunta del idioma y la cultura.

Curiosamente, este vinculo es reciproco: tampoco se
puede estudiar una cultura o tener una imagen clara de ella sin
conocer el idioma que la cristaliza.
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Asi, en el proceso de ensefanza de lenguas, no solo se
subraya la importancia de la cultura, sino también el ambito
intercultural, ya que conocer otras culturas permite aprender y
ensenar lenguas extranjeras de manera mas eficaz y completa.
A través de la cultura, la ensefianza puede influir en la
percepcion del mundo del estudiante, permitirle reflexionar
sobre su propia identidad y, por qué no, contribuir a la solucién
de problemas en la comunicacion intercultural.

La cultura y la comunicacion estdn estrechamente
entrelazadas, ya que la cultura influye no solo en la
comprension del hablante y del oyente, sino también en el tema
tratado y en su desarrollo posterior. La cultura también
determina como las personas interpretan su mensaje, le dan
significado y crean condiciones para comunicarse en un entorno
mas comodo, es decir, en un entorno lingiiistico adecuado.

Palabras claves: idioma, cultura, comunicacion
intercultural, expression, significado, literal.
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NEUE ZUGANGE ZUR
TEXTSORTENVERMITTLUNG IM
AKADEMISCHEN DAF UNTERRICHT

Das Ziel des Beitrags ist es aufzuzeigen, wie die
Textsorten im DaF-Unterricht vermittelt werden sollen, damit
die Lernenden zu einem handlungsorientierten Sprachhandeln
befahigt werden, wenn sie z.B. Bewerbung schreiben oder ihren
Lebenslauf anzufertigen haben. Die Textsortenkompetenz ist
eine Schliisselqualifikation und ein anspruchsvolles Thema
besonders im Studium. Die Forderung der rezeptiven und
produktiven  Textsortenkompetenz ~ und  sprachlichen
Handlungsfahigkeit wird am Beispiel der Textsorten zu einer
erfolgreichen Bewerbung verdeutlicht. Es steht die
Anforderung, die Textsorten mit Sprachhandlungen zu
verbinden, damit die Studierenden ihre Handlungs- und
Kommunikationsfédhigkeit zu Textkompetenz ausbauen
konnen. Die Féhigkeit Texte rezipieren und produzieren zu
konnen, zdhlt zu den grundlegenden Schliisselkompetenzen, die
besonders 1im universitiren Bereich thematisiert und
systematisch trainiert werden sollen. Das Spektrum von
Textsorten, die fiir das Studium besonders wichtig sind, zdhlen
neben dem Referat, Thesenpapier, Lebenslidufe, Bewerbung fiir
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Arbeitsstellen, Motivationsschreiben sowie auch
Stellenanzeigen. Diese Textsorten sind sehr wichtig, denn sie
miissen bei der Bewerbung um ein Stipendium oder um den
zukiinftigen Arbeitsplatz eingereicht werden. Die Forderung
der rezeptiven und produktiven Textsortenkompetenz wird am
Beispiel der Bewerbungstextsorten vorgestellt. Anhand der
Ergebnisse von Seminaren, an dem Germanistik-und
Wirtschaftsstudierende aus Armenien teilnahmen, soll
aufgezeigt werden, dass der Einsatz von Bewerbungstextsorten
zur Forderung der Textsortenkompetenz beitragen kann. Im
Seminar wurden Textsorten sowohl unter der Sicht ihrer
grammatischen und lexikalischen Richtigkeit als auch unter der
Sicht ihrer kommunikativ-pragmatischen Aufgaben und
strukturell-inhaltlichen Merkmale analysiert. Damit die
Studierenden ihre Kommunikationsfahigkeit zu Textkompetenz
ausbauen konnen, sollten semantisch-syntaktische und
pragmatische Aspekte flir die Textsorten Stellenanzeige,
Lebenslauf, Motivationsschreiben vermittelt werden. Auf der
Basis der Bewerbungstexte wurden in unserem Projekt die
Ubungen ausgearbeitet, die sich nicht nur auf das Anwenden
und Erweitern der Sprachhandlung und ihrer sprachlichen
Mittel richteten, sondern auch auf das Ubertragen der
Sprachhandlung auf die Kommunikationsbereiche.

Schliisselworter: textsortenkompetenz, produktions- und
rezeptionsprozesse, stellenanzeigetext, motivationsschreiben,
lebenslauf.
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DIE PROBLEMATIK VON ANGLIZISMEN
IN DER DEUTSCHEN SPRACHE

Die deutsche Sprache ist wie jede andere lebende Sprache
einem stindigen Wandel unterzogen, beeinflusst durch
Globalisierung, technologische Fortschritte und
gesellschaftliche Entwicklungen. Verdnderungen in der
deutschen Sprache, der Gebrauch von Fremdwortern waren in
der Vergangenheit Anlass heftiger Auseinanderseztungen. Eine
besonders auffillige Verdnderung ist die zunehmende Anzahl
von Anglizismen. Besonders in den Bereichen Wirtschatft,
Technologie, Werbung und Jugendsprache sind englische
Begriffe allgegenwértig. Wahrend einige Anglizismen sinnvoll
in die deutsche Sprache integriert wurden, gibt es eine
wachsende Diskussion dariiber, ob diese Entwicklung zu
Verstindlichkeitsproblemen und sozialen Barrieren und zum
Verlust der sprachlichen Identitdt fiihrt und welchen Einfluss
auf die deutsche Grammatik und Syntax hat.

Die zunehmende Verwendung von Anglizismen stellt
eine Herausforderung fiir die deutsche Sprache dar. Wéhrend
sie die internationale Kommunikation erleichtert und
Innovationen fordert, kann sie gleichzeitig zu zahlreichen
Schwierigkeiten fiihren. Es ist daher wichtig, ein Gleichgewicht
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zu finden: Anglizismen sollten dort genutzt werden, wo sie
sinnvoll sind, aber nicht unreflektiert ibernommen werden. Die
Pflege und der bewusste Umgang mit der deutschen Sprache
bleiben nicht unerheblich, um ihre Eigenstindigkeit und
Versténdlichkeit fiir alle Generationen zu erhalten.

Schliisselworter: verstindlichkeitsproblem, Barriere,
Herausforderung, gleichgewicht, jugendsprache,
eigenstdandigkeit, kommunikation, innovationen, einfluss,
entwicklung, verwendung.
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MARCHEN UND IHRE WIRKUNG
AUF KINDER

Mirchen sind eine alte Textgattung in der miindlichen
Uberlieferung und kommen in verschiedenen Kulturkreisen
vor. Sie waren immer im Brennpunkt der Interesse von
Literaturwissenschaftlern. Schon seit dem Beginn des 20.
Jahrhunderts wurden sie nicht nur viel von Theologen,
Psychologen und Soziologen erfoscht, sondern auch viel von
ithnen kritisiert. Die Bedeutung der Méarchen hat sich im Laufe
der Zeit viel verandert.

Kaum kommen in Mairchen intakte Familien oder
gesunde  Menschenbeziehungen vor. Vielmehr treten
Stiefmiittern auf, die das Leben ihrer Stieftochter schwer
machen oder Viter, die ihre Kinder verwiinschen. Leider
passieren solche Situationen heute auf jedem Schritt und Tritt
auch. Diese Umstdnde sind auch den heutigen Kindern gut
bekannt. Fast jedes Kind kennt das leidige Thema von
Eifersucht und Neid  zwischen den  Freunden,
Familienangehorigen, Schulkameraden usw. Die Kinder leben
in ihrer bunten, unschulden Kinderwelt, und solche
Erscheinungen verstehen sie nicht so wie die Erwachsenen. Das
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alles kann einen schlechten Eindruck auf sie machen und zur
Agression und Verschlossenheit bringen.

Anhand der Mirchen kénnen diese Emotionen erarbeitet
werden und den Kindern die Moglichkeit geben, ihre innere
Angste, unterdriickte Agression und Emotionen auszudriicken.

Man muss schon im fritheren Alter den Kindern Méarchen
vorlesen. Vor allem entwickeln die Mérchen die Fantasie der
Kinder und spiegeln das zauberhafte Denken wieder, das jedem
Kind eigen ist. AuBerdem sind Maérchen auch
Mutmachgeschichten. Der Sieg des Guten vermittelt Zuversicht
und Vertrauen in die eigene Stirke. Des Weiteren helfen die
Mirchen den Kindern in schweren Situationen richtige
Losungen finden und richtige Entscheidungen treffen.

Keywords: maerchen, agression, angst, kinder, hoffnung.
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